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Preface 


When  the  task  of  revising  Alberta's  social  studies  programme 
drew  to  a  close  in  Spring,  1978,  the  Social  Studies  Curriculum 
Co-ordinating  Committee  turned  its  attention  to  the  question  of  how 
to  demonstrate  the  intents  of  the  revised  curriculum  in  specific 
instructional  terms.  After  considerable  consultation  with  teachers, 
it  was  concluded  that  carefully  designed  teaching  units  focusing  on 
curriculum  topics  would  be  of  great  help  to  social  studies  teachers 
seeking  to  implement  the  revised  curriculum  guidelines. 

Specifically,  the  approach  taken  was  that  a  number  of 
experienced  social  studies  teachers,  consultants  and  university 
instructors  were  contracted  by  the  Curriculum  Branch  of  Alberta 
Education  to  develop  inquiry  units  that  fulfilled  the  following 
conditions : 


addressed  specific  value,  knowledge  and  skill 
objectives  for  a  prescribed  curriculum  topic; 

demonstrated  the  Alberta  curriculum's  "process 
of  social  inquiry"; 

incorporated  a  wide  range  of  teaching/learning 
strategies,  including  creative  use  of  one  or 
more  prescribed  learning  resources; 

tested  out  successfully  in  a  variety  of 
classroom  situations. 

This  teaching  unit  is  not  prescriptive.  Rather  it  is 
intended  to  demonstrate  one  way  that  the  rationale  of  the  Alberta 
curriculum  can  be  implemented,  and  one  way  that  the  objectives  for 
the  curriculum  topic  can  be  attained.  Review  the  unit,  try  it 
out,  and  discuss  it  with  colleagues.  Keep  in  mind  that  it  will  serve 
its  purpose  if  it  helps  you  to  become  more  creative  in  your  teaching 
and  more  understanding  of  the  goals  of  the  Alberta  curriculum  and 
if  it  leaves  you  with  a  feeling  of  fulfillment  as  a  social  studies 
teacher. 

Although  the  teaching  units  have  been  piloted,  a  more  in-depth 
assessment  can  only  be  obtained  from  teachers  and  students  during 
normal  classroom  usage.  Therefore,  the  evaluation  questionnaires 
located  at  the  end  of  the  teaching  unit  should  be  completed  and  sent 
to  the  Regional  Office  in  your  area.  Thank  you. 


Frank  Crowther 
Project  Director 
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A.  Note  to  Teachers 

This  unit,  "HOW  SHOULD  CULTURE  BE  ASSESSED?",  was  commissioned 
by  Alberta  Education  to  provide  the  teacher  with  resources  for  the 
revised  Alberta  Social  Studies  curriculum. 

This  is  a  TEACHING  UNIT.  This  means  that  the  teacher  may  take 
this  unit  and,  by  using  it  along  with  the  book  People  And  Their 
Culture  and  the  simulation  Marooned,  teach  Topic  7A,  DEFINING 
CULTURE.  A  draft  copy  of  People  And  Their  Culture  is  being  distributed 
with  this  unit.  The  kit  entitled  Marooned  should  be  obtained  by  the 
school.  Part  A  of  Marooned  is  a  necessary  prerequisite  to  the 
teaching  of  this  unit.  As  always,  teachers  are  encouraged  to  add 
to  the  unit  and  to  use  additional  learning  resources  as  they  become 
available. 

It  is  the  intent  of  this  unit  to  provide  the  students  with  a 
framework  with  which  to  view  and  assess  cultures.  Thus,  in  7A, 
students  are  equipped  with  the  skills  necessary  to  view  and  assess 
other  cultures,  then  in  7B  they  examine  non-industrial  cultures  and 
in  7C  they  examine  Canadian  sub-cultures.  Therefore,  this  unit  does 
not  examine  any  particular  culture  in  depth.  Rather,  it  examines 
the  CONCEPT  OF  CULTURE. 

It  is  hoped  that  teachers  and  students  will  enjoy  working  with 
this  unit  and  that  it  will  be  a  valuable  addition  to  the  collection 
of  social  studies  resources. 


NOTE:  The  book  People  And  Their  Culture  was  written  by 
Dale  Ripley  and  will  be  published  by  McGraw-Hill 
Ryerson  Ltd.  The  kit  Marooned  was  written  by 
Harvey  Duff  and  published  by  Canadian  Social 
Studies  Services.  (See  the  Prescribed  Resources 
listing. ) 
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B.  Learning  Activity  Format 

Each  of  the  Learning  Activities  in  this  unit  has  been  structured 

as  follows: 

INTENTION 

In  this  phase,  the  teacher  explains  to  the  class  what  they  will 
be  doing  in  the  Learning  Activity. 

OBJECTIVES 

The  objectives  are  statements  of  what  will  be  expected  of  students 
during  and/or  at  the  conclusion  of  the  Learning  Activity. 

MATERIALS  NECESSARY 

This  informs  teachers  of  the  materials  needed  to  conduct  the 
Learning  Activity. 

PROCEDURE 

This  explains  to  the  teacher  how  to  conduct  the  Learning  Activity. 
CONCLUSION 

This  summarizes  what  the  Learning  Activity  accomplished 
REMINDERS 

This  reminds  teachers  what  must  be  run  off  or  prepared  for  the 
next  Learning  Activity.  It  may  also  serve  as  a  reminder  for  things 
that  have  to  be  done  at  certain  stages  throughout  the  unit  (e.g.. 

Major  Question  Chart). 
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C.  Objectives 

The  objectives  listed  below  are  taken  from  the  Alberta  Social 
Studies  Curriculum  Topic  7A  "Defining  Culture  -  An  Introduction". 
Also,  the  objectives  for  the  various  Learning  Activities  are 
outlined  at  the  beginning  of  each  of  the  Learning  Activities 
themselves . 

1 .  Value  Objectives 

Students  shall  develop  personal  growth  in  the  following 

value-related  areas: 

(a)  An  understanding  of  the  universal  values  that  underlie 
culture  in  all  human  societies. 

(b)  A  willingness  to  treat  other  people  with  respect,  in  spite 
of  individual  differences. 

(c)  An  ability  to  describe  behaviours  that  reflect  different 
value  positions  and  to  make  a  choice  between  conflicting 
values  inherent  in  these  alternative  behaviours. 

2 .  Knowledge  Objectives 

Students  shall  acquire  information  to  develop  interpretations 

of  the  following  concepts  and  generalizations. 

(a)  Human  Needs :  Cultures  differ  in  the  ways  in  which  they 
satisfy  human  needs.  The  systems  developed  to  satisfy 
these  needs,  in  turn,  result  in  diverse  cultures. 

(b)  Interaction :  Culture  is  learned  through  group  interaction. 
Culture  provides  social  norms  and  means  for  dealing  with 
conflict  within  and  between  social  groups.  Individuality 


may  not  be  tolerated  if  it  is  perceived  as  threatening 
the  survival  of  the  group. 

(c)  Influence :  In  a  modern,  technological  society,  individuals 
usually  belong  to  many  groups.  This  results  in  conflicting 
influences  on  people  in  their  daily  lives,  thereby  creating 
the  need  for  decision-making  about  many  aspects  of  lifestyle. 

(d)  Institutions :  As  group  members,  humans  develop  accepted 
ways  and  means  of  meeting  their  needs.  These  ways  and 
means  are  called  "institutions". 

Institutions  tend  to  support  the  broad  roles,  norms,  values 
and  sanctions  of  a  culture. 

Skill  Objectives 

Students  shall  develop  proficiency  in  all  skill  areas,  including 

the  following  specific  skills: 

(a)  Paraphrase  a  value  issue  dealing  with  the  dilemma  of  making 
judgements  about  the  worth  of  culture. 

(b)  Formulate  research  questions  to  inquire  into  the  concept  of 
"culture"  as  students  experience  it. 

(c)  Survey  the  classroom  and/or  t school  for  information  about  the 
freedom  and/or  control  that  students  experience  in  small 
social  groups. 

(d)  Categorize  values  and  beliefs  inherent  in  customs,  norms, 
roles  and  rules  that  affect  adolescents. 

(e)  Develop  the  concept  of  "cultural  universals"  in  relation  to 
Canadian  culture. 
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(f)  Analyze  values  which  are  inherent  in  individual  behaviour, 
but  contrary  to  specific  societal  norms. 

(g)  Create  a  plan  for  studying  culture,  and  apply  it  in  a 
specific  case  study. 

(h)  Assess  the  process  in  terms  of  its  apparent  efficiency 
in  a  new  case  study. 

Participation  Skills 

(a)  Support  ideas  logically  in  proposing  a  framework  for 
culture  study. 

(b)  Listen  to  the  expression  of  ideas  and  feelings  of  others. 

(c)  Use  consensus,  majority  rule  and  authority  procedures 
to  resolve  an  issue  in  the  sub-culture  of  students. 

(d)  Assist  in  group  projects  that  apply  conclusions  to 


classroom  situations. 
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D.  Inquiry  Process  Model 

The  process  of  inquiry  which  was  used  in  the  development  of  this 
unit  is  explained  in  detail  in  the  introduction  to  the  new  Alberta 
Social  Studies  program.  A  diagram  of  this  process  is  given  below: 

A  Process  for  Social  Inquiry 


NOTE:  The  system  of  two-way  arrows  indicates  that  progress  through 

the  process  of  inquiry  is  not  lock-step.  During  inquiry,  as  an 
issue  takes  on  a  new  perspective,  students  will  frequently  find  it 
necessary  to  "double  back"  to  steps  covered  previously. 


A  breakdown  of  this  model,  and  the  specific  learning  activities 
that  refer  to  its  various  components  is  illustrated  in  the  following 


chart . 
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E.  Flow  Chart 
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F.  Introducing  Culture;  Learning  Activity  Outline 


Introduction 
The  Papuans 
The  Sacred  Rac 
Major  Question 


5.  Culture 
Is 

Learned 


9.  Effect  of  the 
Physical 
Environment  on 
Culture : 

-  Permanent  Heat 

-  Permanent  Light 

-  Permanent  Winter 
etc . 


2 .  Marooned:  Part  A 

Simulation 

Development  of 
Research  Questions 


6.  This  Is  Me: 

I  Have,  Think  §  Do 

Label  Face  as 
Cultural  or 
Heriditary . 


10.  Effect  of  the 

Human  Environment 
on  Culture: 

-  Socialization 

-  Roles 

-  Sex-Role  Stereo¬ 
typing 


Behaviours : 

Teen  -  Similar  to 
and  different  from 
other  cultures 


7.  Needs  Pyramid 

-  test  - 

Label  Face  as 
Mental  or  Physical 
Needs 

-  13-year-old  girl 

-  students'  needs. 


11.  How  Cultural 
Institutions 
Affect  You: 

Analysis  of  School 
Rules 


V 

4.  Word  Association 
"Culture" 
De-brief 


8.  Patterns  of  Culture 

Relate  Back  to 
Pyramid  of  Needs 

How  Does  Each 
Pattern  Fulfill 
Human  Needs? 

-  Relate  to 
"Teenage  Sub¬ 
culture" 


12.  Behaviour: 

Mores/Morality 
Customs /Taboos 

-  Values  Conflict 

-  Conformity 

-  Peer  Pressure 

-  Relate  all  of 
these  to  our 
culture  and  to 
Marooned  Culture. 


13.  Cultural  Change 

-  Subculture/ 
Countercul ture 

-  Up-Date  of  Teen 
Dance 

-  Relate  Cultural 
Changes  to 
Changes  in 
Marooned. 


14.  Culture  Study 

-  Use  9  cultural 
patterns 

-  Modern  Culture 

-  Teen  Culture 


15.  Similarities  and 
Differences  Between 
Culture 

-  Comparison  of  our 
Culture  to  the 
Culture  Developed 
on  Marooned. 


16.  Ethnocentrism: 

Which  Culture  is 
Better:  Mine  or  My 
Parents?  Why? 
Criteria  Cultural 
Change  Chart . 


17.  Ethnocentrism: 
-  Nodnelds 


18.  Answers  to 

Research  Questions 
Established  in 
Learning  Activity  2 


19.  Brotherhood 
Unit  Test 


20.  Paper  on  Major 
Question . 


21.  Marooned:  Part  C 


*  * 


Refers  to  Major  Question 
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G.  Evaluation 

Throughout  this  unit  on  culture,  there  will  be  many  opportunities 
for  the  teacher  to  evaluate  the  students'  work.  Some  of  these  are 
listed  below,  according  to  Learning  Activities: 


Learning  Activity  2: 

Marooned:  Part  A 

Learning  Activity  2 : 

Development  of  Research  Questions 

Learning  Activity  6: 

This  is  Me:  I  Have,  Think  and  Do 

Learning  Activity  7: 

Pyramid  of  Human  Needs 

Learning  Activity  8: 

Patterns  of  Culture 

Learning  Activity  9: 

Hypothesis  Regarding  Different  Physical 
Environments 

Learning  Activity  11: 

Analysis  of  School  Rules 

Learning  Activity  12: 

Culture  Study 

Learning  Activity  13: 

Comparison  of  our  Culture  to  Marooned 

Learning  Activity  16: 

Which  Culture  is  better?  Why? 

Learning  Activity  17: 

Questions  (page  63  in  People  And  Their  Culture) 

Learning  Activity  18: 

Answers  to  Research  Questions 

Learning  Activity  20:  Position  Paper  on  Main  Issue 

Learning  Activity  21:  Marooned:  Part  C 

Appendix  C  -  Word  Find 

Appendix  D  -  Crossword  Puzzle 

Appendix  E  -  Unit  Test 


The  teacher  is  free,  of  course,  to  evaluate  more  or  less  of 

the  students'  work  than  is  shown  here. 

This  list  is  given  simply  to  illustrate  that  this  unit  gives 
the  teacher  ample  opportunity  to  assess  the  students. 

Although  individual  teachers  are  free  to  set  their  own 
standards  in  correcting  the  students'  work,  it  is  recommended  that 
the  following  criteria  be  considered  in  evaluating  the  above 
activities : 

1.  KNOWLEDGE  OF  CONTENT 

2.  LOGICAL  THINKING  (ie.  drawing  conclusions,  applying 

generalizations) 

3.  MAKING  VALUE  JUDGEMENTS  (ie.  resolving  a  question  using 

specific  values  as  criteria) 

4.  AESTHETIC  ELEMENTS 


NOTE:  There  are  certain  components  of  this  unit  that  are 

crucial  to  its  success  and  it  is  therefore  imperative 
that  students  understand  these  before  proceeding. 

Where  this  is  the  case,  the  teacher  is  specifically 
directed  to  evaluate  the  students. 
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Learning  Activities 
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LEARNING  ACTIVITY  1:  INTRODUCTION 


NOTE: 

Before-  proceeding  with  the  Activity,  run  off  copies  of  the 
Major  Question  Chart  which  is  found  in  the  Student  Booklet. 

INTENTION 

It  is  the  intent  of  this  Learning  Activity  to  illustrate  to  the 
students  that  the  study  of  other  cultures  can  be  very  interesting, 
but  that  we  must  be  careful  about  judging  them  according  to  the 
standards  of  our  culture. 

OBJECTIVES 

At  the  conclusion  of  this  Learning  Activity,  the  students  should 
be  able  to: 

1 .  Value 

(a)  demonstrate  a  degree  of  respect  for  individuals  whose 
cultural  patterns  differ  from  their  own; 

(b)  demonstrate  a  degree  of  hesitance  in  labelling  other 
cultures  as  better  or  worse  than  their  own. 

2 .  Knowledge 

demonstrate  an  increasing  awareness  of  their  ethnocentric 
bias  in  examining  other  cultures. 

3.  Skill 

paraphrase  the  main  question  of  this  unit,  which  is  "How 
Should  Culture  Be  Assessed?". 
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MATERIALS  NECESSARY 

"The  Papuans"  (p.4)  and  "The  Sacred  Rac"  (p.5)  from  the 
Student  Booklet. 

PROCEDURE 

1.  Have  the  students  read  the  article  entitled  "The  Papuans". 
After  they  have  read  it,  ask  for  volunteers  to  express  their 
opinions  about  the  boy  beating  his  father.  DO  NOT,  at  this 
time,  comment  on  their  responses;  simply  encourage  them  to 
be  honest  and  open  about  their  reactions. 

2.  Have  the  students  read  the  article  entitled  "The  Sacred  Rac". 
Again,  ask  them  to  express  their  reactions  to  these  people. 

3.  Ask  the  students  the  following  questions: 

(a)  "Do  you  consider  this  culture  to  be  as  good  as  our 
culture?" 

(b)  "Why  or  why  not?" 

Most  of  the  students  will  view  our  culture  as  superior. 

4.  Then  ask  them  to  list  5  ways  in  which  our  culture  is  better 
than  the  two  they  have  just  looked  at.  The  focus  here  is 
to  have  the  students  develop  some  criteria  from  which  they 
can  assess  the  worth  of  a  culture.  Make  a  list  of  the 
responses  on  the  board  and  have  the  students  copy  it.  Discuss 
it  with  your  class,  focusing  on  how  they  looked  at  and 


assessed  the  two  cultures. 


18. 


5.  Inform  the  students  that  the  article  "The  Sacred  Rac"  was  written 
about  western  culture,  OUR  culture.  Have  them  go  over  the  article 
and  decode  it;  that  is,  interpret  what  it  is  saying  about  us. 

(Note  that  the  Rac  is  actually  the  Car.) 

6.  Ask  the  students  these  questions: 

(a)  If  visitors  from  another  planet  were  to  observe  the  people 
with  the  Rac,  might  they  not  interpret  their  customs  as  the 
writer  did  here? 

(b)  What  errors  would  the  visitors  be  making  in  their  interpreta¬ 
tion  of  these  two  groups? 

(c)  Why  would  visitors  from  other  planets  make  these  mistakes? 

(d)  What  might  they  do  to  make  sure  that  they  do  not  repeat 
these  types  of  mistakes  in  visiting  other  planets? 

(e)  If  we  were  to  visit  another  planet  that  was  very  different 
from  Earth,  might  we  make  mistakes  in  interpreting  the 
culture  of  the  beings  on  that  planet?  Why?  What  could  we 
do  to  overcome  this? 

7.  Refer  the  students  back  to  the  excerpt  "The  Papuans".  Draw  an 
analogy  between  the  way  they  initially  looked  at  a  different 
culture  and  the  misinterpretations  they  made  and  misinterpretations 
made  by  the  writer  of  "The  Sacred  Rac".  Discuss  the  following 
points  with  the  students  relating  to  "The  Papuans": 

(a)  What  was  your  first  reaction  to  these  people  and  their 


customs? 
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(b)  Why  did  you  feel  this  way? 

(c)  What  errors,  if  any,  do  you  now  feel  that  you  made  in  your 
first  interpretation  of  the  Papuan  culture? 

(d)  Should  members  of  one  culture  use  their  standards  to  judge 
the  actions  of  members  of  another  culture?  Why  or  why  not? 

(e)  What  are  your  feelings  now  about  the  Papuan  incident?  Have 
they  changed?  Why  or  why  not? 

8.  By  now  students  should  be  aware  that  when  they  look  at  another 
culture  it  is  often  misinterpreted  and  misjudged.  Have  your 
students  state  this  problem  in  the  form  of  a  question.  This 
question  will  be  the  main  issue  of  this  unit.  Some  examples  of 
the  forms  this  question  may  take  are  as  follows: 

(a)  "How  should  a  culture  be  assessed?" 

(b)  "How  should  we  assess  the  worth  of  a  culture?" 

(c)  "Should  we  use  technological  achievements  to  assess  the 
advancement  of  other  cultures?" 

Ask  various  students  for  their  responses  and  write  some  of  the 
better  ones  on  the  board.  Then  in  consultation  with  your  class 
decide  upon  which  of  the  questions  you  have  written  on  the  board 
best  states  the  problem.  Have  the  students  write  this  question 
as  the  major  question  on  their  Major  Question  Chart. 

9.  Then  ask  each  student  to  paraphrase  the  major  question.  Tell 
them  to  write  what  the  question  means  in  their  own  words  and  to 
write  this  on  the  chart  where  it  says,  "What  this  question  means 
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10.  Then  have  the  students  hypothesize  as  to  what  some  probable 

answers  to  this  question  may  be.  Have  them  write  down  a  brief 
answer  on  the  chart  under  number  1:  "I  think  that  the  answer 
to  the  question  is...".  Note  that  there  are  five  such  statements. 
This  is  because  throughout  the  unit  the  students  will  periodically 
refocus  on  the  major  question  and  attempt  to  answer  it.  Their 
answers  may  or  may  not  change  from  week  to  week,  but  as  they 
conduct  research  and  gather  data,  their  answers  over  a  period 
of  time  should  illustrate  a  growing  knowledge  regarding  the 
major  question. 

NOTE: 

Although  it  is  obvious  that  we  are  dealing  with  the 
concept  of  ETHNOCENTRISM  here,  it  is  not  necessary 
to  use  this  word  or  elaborate  upon  it  at  this  time. 

This  will  be  done  in  detail  later  in  the  unit.  At 
this  time  caution  students  against  labelling  other 
cultures  according  to  the  standards  of  their  own 
culture . 

CONCLUSION 

In  this  Learning  Activity  we  have  briefly  examined  one  aspect 
of  the  Papuans'  culture.  We  should  now  be  aware  of  the  tendency  we 
have  to  judge  other  cultures  according  to  the  standard  of  our  own. 

We  should  attempt  to  avoid  this  tendency  in  future  judgements.  To 
aid  us  in  this  attempt  we  have  also  established  a  major  question 
which  we  will  now  proceed  to  answer. 
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LEARNING  ACTIVITY  2:  MAROONED:  PART  A 


INTENTION 

It  is  the  intention  of  this  Learning  Activity  to  put  the  students 
in  a  simulated  situation  where  they  will  develop  their  own  culture 
and  have  them  establish  a  series  of  research  questions  pertaining  to 
the  nature  of  culture.  (See  page  90  for  examples  of  research 
questions . ) 

OBJECTIVES 

See  the  Teachers'  Manual  for  Marooned:  Part  A. 

MATERIALS  NECESSARY 

Marooned :  Part  A 
PROCEDURE 

Proceed  according  to  the  instructions  in  Marooned :  Part  A. 


NOTE  : 

Special  emphasis  should  be  placed  on  the  development  of  the 
research  questions  pertaining  to  the  nature  of  culture,  as 
these  will  serve  as  the  basis  for  research  in  the  ensuing 
Learning  Activities.  In  order  to  stress  the  importance  of 
these  research  questions  you  may  wish  to  put  them  up  in  the 
classroom  on  a  large  wall  chart. 


CONCLUSION 

In  this  activity  we  developed  a  culture  of  our  own  on  the 
island  of  Marooned.  We  also  developed  a  series  of  questions  about 
culture  to  which  we  will  attempt  to  find  answers. 
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NOTE  : 

After  completing  Marooned :  Part  A,  have  students  complete 
number  2  of  the  Major  Question  Chart:  "I  now  think  that  the 
answer  to  this  question  is...".  When  doing  this,  students 
may  have  a  tendency  to  look  back  at  their  previous  answer 
and  this  may  affect  their  answer  now.  Tell  them  to  avoid 
doing  this  by  placing  a  book  or  a  piece  of  paper  over  their 
previous  answer  before  answering  the  question  and  repeat 
this  each  time  the  students  refer  to  the  chart. 
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LEARNING  ACTIVITY  3:  BEHAVIOURS:  RIGHT  OR  WRONG 

INTENTION 

It  is  the  overall  intent  of  this  Learning  Activity  to  have 
the  students  investigate  behaviours  found  universally  and  view 
them  in  the  light  of  Canadian  culture. 

OBJECTIVES 

At  the  conclusion  of  this  Learning  Activity,  the  student  should 
be  able  to: 

Skills 

(a)  explain  and  illustrate  that  culture  is  learned  and 
transmitted; 

(b)  examine  personal  value  judgements  relative  to  Canadian 
and  other  cultures. 

MATERIALS  NECESSARY 

People  And  Their  Culture 
Student  Booklet  "Behaviours" 

PROCEDURE 

1.  Have  the  students  turn  to  "Behaviours"  on  page  10  in  their 
booklet . 

2.  Have  each  student  write  beside  each  "behaviour"  whether  they 
consider  the  behaviours  right  or  wrong.  Once  completed  the 
ensuing  discussion  should  focus  on  the  idea  that  these 
behaviours  are  cultural  and  are  learned  within  particular 


cultures  and  should  be  judged  only  on  that  basis.  Students 
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cannot  possibly  judge  some  of  these  behaviours  based  on,  or 
relative  to,  their  own  cultural  patterns.  For  example,  kissing, 
a  behaviour  found  in  our  culture,  might  be  viewed  in  another 
culture  as  "eating  someone  else's  saliva". 

3.  Have  the  students  read  "Boys  and  Girls  Around  the  World"  in 

People  And  Their  Culture  and  discuss  this  section.  The  teacher 
might  wish  to  use  any  of  the  discussion  techniques  found  in 
Appendix  A. 

CONCLUSION 

In  this  lesson  we  have  examined  some  behaviours  found  in 
Canadian  cultures,  as  well  as  in  other  cultures.  We  have  also 
learned  there  are  inherent  problems  to  "examining"  other 
cultures . 


NOTE: 

At  the  conclusion  of  this  Learning  Activity  have 
the  students  go  back  to  their  major  research 
questions  that  they  established  in  Learning  Activity  2: 
Marooned.  Have  them  determine  which,  if  any,  of  the 
research  questions  can  be  answered  from  the  information 
they  obtained  from  this  Learning  Activity,  then  have 
them  answer  those  questions. 
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LEARNING  ACTIVITY  4:  WHAT  DOES  CULTURE  MEAN? 

INTENTION 

It  is  the  intent  of  this  Learning  Activity  to  have  the 
students  examine  what  we  mean  by  "culture"  in  greater  detail. 

OBJECTIVES 

At  the  conclusion  of  this  Learning  Activity  the  student 
should  be  able  to: 

1 .  Knowledge 

define  the  terms  culture  and  mores 

2.  Skills 

classify  examples  of  culture  as  being  either  material  or 
non-material 
MATERIAL  NECESSARY 

People  And  Their  Culture 

PROCEDURE 

1.  Have  the  students  read  the  section  entitled:  "What  Does 
Culture  Mean?"  in  People  And  Their  Culture. 

2.  Using  one  of  the  discussion  techniques  described  in  Appendix 

A,  discuss  in  detail,  the  terms  CULTURE,  MATERIAL  AND  NON-MATERIAL 
CULTURE,  and  MORES  with  the  students.  Ask  the  students  to  define 
these  terms  in  their  own  words  and  to  give  examples  of  each.  If 
you  wish  to  use  a  specific  definition,  you  will  find  a  glossary 
at  the  back  of  the  Student  Booklet  (all  new  terms  used  in  this 
unit  have  been  placed  in  the  glossary) . 
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3.  Answer  the  questions  in  the  chapter  entitled  "What  Does 
Culture  Mean?"  Again,  use  your  discretion  in  regard  to 
choosing  the  best  way  to  approach  exercises  such  as  this. 

You  may  wish  to  use  one  of  the  discussion  techniques  in 
Appendix  A,  or  you  may  wish  to  assign  these  exercises  to 
students  and  mark  them  as  a  method  of  evaluation. 

4.  The  next  activity  of  this  lesson  involves  a  WORD  ASSOCIATION 
exercise  relating  to  the  term  CULTURE.  Students  will  require 
paper  and  pencils. 

(a)  Tell  the  students  that  you  are  going  to  write  a  word  on 
the  board.  It  is  a  word  that  most  of  them  have  probably 
heard  before.  Tell  the  students  that  it  is  their  task  to 
write  down  the  first  thing(s)  that  comes  to  their  minds 
when  they  see  the  word. 

(b)  Write  the  word  CULTURE  on  the  board.  Give  the  students 
a  minute  or  two  to  write  their  reactions  to  it. 

(c)  Solicit  from  the  students  the  words  that  they  wrote  in 
response  to  the  term  CULTURE  and  list  these  on  the  board. 
Hopefully,  the  students  will  respond  with  such  things  as 
art,  customs,  the  way  people  do  things,  music,  behaviour, 
etc . 

(d)  Using  the  students'  responses,  discuss  what  is  meant  by 
the  term  culture.  At  this  stage,  it  is  not  necessary  to 
arrive  at  a  "definition"  of  culture;  only  an  "impression" 
of  what  culture  is  and  what  it  deals  with. 
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CONCLUSION 

In  this  Learning  Activity  we  have  examined  the  term 
CULTURE  in  greater  detail.  You  should  now  know  what  culture  is, 
examples  of  culture,  and  that  these  examples  can  be  classified 
as  MATERIAL  CULTURE  and  NON-MATERIAL  CULTURE. 


NOTE:  At  the  conclusion  of  this  Learning  Activity,  have  the 
students  refer  back  to  the  major  research  questions 
that  they  established  in  Marooned,  Part  A.  Have 
them  determine  which,  if  any,  of  the  research  questions 
can  be  answered  from  the  information  they  obtained  from 
this  Learning  Activity,  then  have  them  answer  the 
questions . 
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LEARNING  ACTIVITY  5:  CULTURE  IS  LEARNED 

INTENTION 

It  is  the  overall  intent  of  this  Learning  Activity  to  have 
the  students  understand  more  fully,  that  human  behaviour  and  other 
characteristics  are  learned  as  well  as  inherited. 

OBJECTIVES 

At  the  conclusion  of  this  Learning  Activity  the  student  should 
be  able  to: 

Skills 

(a)  distinguish  between  the  concepts  "biological  inheritance" 
and  "cultural  heritage"; 

(b)  illustrate  how  much  of  our  behaviour  is  learned. 

MATERIALS  NECESSARY 

People  And  Their  Culture 
PROCEDURE 

1.  Have  the  students  read  "Culture  is  Learned"  from  People  And 
Their  Culture. 

2.  Next  ask  the  students  to  share  orally  any  stories  or  anecdotes 
of  animals  raising  children  (wolves  raising  children  in  India, 
Tarzan,  etc.) 
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Ask  the  students  what  conclusions  they  can  draw  from  these 
anecdotes  with  regards  to  culture  and  behaviours  as  being 
determined  by  biology  or  by  training. 

3.  The  ensuing  discussions  would  reinforce  the  point  that  culture 
moulds  people  and  that  behaviour  is  largely  learned. 

To  achieve  this,  this  series  of  questions  is  suggested. 

(a)  "What  things  did  you  know  when  you  were  one  year  old?" 

(b)  "What  things  do  you  know  now  (reading,  talking,  etc.)? 

How  did  you  learn  them?  Who  taught  you?" 

(c)  "You  have  learned  enough  to  be  a  grade  seven  student 
functioning  as  a  normal,  living  human  being.  Why  will 
you  be  different  when  you  are  twenty?" 

(d)  "What  things  do  you  hope  to  learn  by  age  twenty?" 

(e)  "How  or  from  whom  will  you  learn  these  things?" 

4.  Now  read  to  the  students  the  following  anecdotes  with  the 

intent  that  they  should,  after  explaining  why  the  people  in  the 

anecdotes  reacted  the  way  they  did,  conclude: 

people  have  learned  .  .  .  because  of  their 
living  in  a  particular  culture  ...  to  react/act 
in  certain  ways. 

Ask  the  students  to  explain  the  reactions  of  the  following 
people : 

(a)  A  CUSO  volunteer  in  Zambia  was  sick  all  day  when  he  saw 
a  native  at  dinner  eat  a  raw  flying  ant. 
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(b)  A  Canadian  boy,  accustomed  to  taking  his  teddy  bear  to 
bed  with  him,  could  not  sleep  during  his  visit  to  the 
United  States.  He  had  left  his  teddy  bear  at  home! 

(c)  A  Canadian  family,  visiting  South  America  and  trying  to  be 
good  guests  at  a  family  meal,  could  not  help  but  feel  sick 
when  offered  roast  grubs. 

CONCLUSION 

This  Learning  Activity  has  examined  the  idea  that  much  of  our 
behaviour  is  learned  while  some  of  our  behaviour  is  acquired 
biologically. 

At  the  conclusion  of  the  Learning  Activity,  have  the  students 
refer  back  to  the  major  research  questions  that  they  established  in 
Learning  Activity  2:  Marooned.  Have  them  determine  which,  if  any, 
of  the  research  questions  can  be  answered  from  the  information  they 
obtained  from  this  Learning  Activity,  then  have  them  answer  those 
questions . 

REMINDER 

Make  copies: 

(a)  This  is  Me 

(b)  Have,  Think  and  Do  Chart 


NOTE:  After  completing  all  of  this  Activity,  have  your 
students  complete  number  3  of  the  major  question 
chart  "I  now  think  that  the  answer  to  this  question 
is  .  ." 
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LEARNING  ACTIVITY  6:  THIS  IS  ME:  I  HAVE,  THINK  AND  DO 

INTENTION 

It  is  the  overall  intent  of  this  Learning  Activity  for  students 
to  examine  their  own  personal  characteristics  and  behaviours.  It 
is  also  the  intent  of  this  Activity  for  the  student  to  see  that 
behaviour  is  determined  by  training,  or  learning  the  culture  and 
that  it  can  also  arise  as  a  result  of  biological  needs. 

OBJECTIVES 

At  the  conclusion  of  this  Learning  Activity  the  student  should 
be  able  to: 

1 .  Knowledge 

(a)  list  and  recognize  those  characteristics  inherited  from 
parents ; 

(b)  explain  and  illustrate  that  culture  is  learned  behaviour 
as  well  as  being  the  result  of  biological  needs. 

2.  Skill 

(a)  distinguish  between  cultural  behaviour  characteristics 
and  biological  behaviour  characteristics,  etc.; 

(b)  recognize  that  culture  is  composed  of  what  we  have,  think 


and  do. 
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MATERIALS  NECESSARY 

1.  The  Handout  "This  is  Me"  from  page  11  in  the  Student  Booklet. 

2.  The  Handout  "Have,  Think  $  Do  Chart"  from  page  12  in  the 
Student  Booklet. 

PROCEDURE 

1.  Distribute  to  each  student  a  copy  of  "This  is  Me". 

2.  Discuss  difficult  and  possible  new  vocabulary  such  as  inherited 

3.  Have  the  students  complete  the  handout  in  class. 

4.  Have  the  students  share  orally  their  information  from  their 

handouts.  The  teacher  should  clarify  where  there  are  obvious 
differences  between  students  and  briefly  discuss  "Why  there  are 
differences" . 

5.  Discuss  student  responses  in  the  light  of  being  either 
determined  by'  learning  or  by  heredity  (biology) .  A  focus 
question  might  simply  be  "Which  of  your  'responses 1  did  you 
learn  and  which  were  you  born  with?" 

6.  As  a  means  of  application,  either  list  on  the  board  or  give 

orally,  a  number  of  characteristics  and  abilities  and  have 

the  students  decide  whether  these  are  acquired  from  one's 

learning  of  the  culture,  or  from  one's  biological  inheritance. 

Some  possible  behaviours  and  characteristics: 

Christian  faith  blue  eyes  wealth 

large  muscles  curly  hair  well  dressed 

long  hair  aggressive  personality 

good  grades  in  school  talkative  black  belt  in  karate 
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7.  Now  have  the  students  refer  to  the  "Have,  Think  §  Do  Chart". 

On  the  "This  is  Me"  page  they  have  listed  several  things  that 
they  HAVE.  Tell  them  to  select  5  of  these  and  put  them  under 
the  HAVE  category;  repeat  this  process  for  the  THINK  and  DO 
categories . 

8.  Once  the  students  have  completed  the  chart,  ask  them  to  place 
a  C  (for  things  they  have,  think  or  do  because  of  culture)  or 
an  H  (for  things  they  have,  think  or  do  because  of  heredity) 
next  to  each  of  the  fifteen  things  they  have  listed.  This 
classification  permits  the  student  to  view  his  own  cultural 
base  again  from  the  perspective  of  components  being  learned 
or  inherited. 

9.  Now  ask  the  following  question:  "Is  it  possible  to  have, 
think  and  to  do  something  that  is  not  related  to  some  need?" 

If  so,  what? 

10.  Point  out  that  we  all  have  needs  and  that  basically  these  needs 
are  either  physical  (e.g.,  sleep)  or  mental  (e.g.,  love,  safety) 
Tell  students  that  shortly  they  will  be  asked  to  label  each  of 
their  fifteen  responses  as  being  either  the  result  of  meeting 

a  physical  need  or  a  mental  need.  This  is  done  by  placing  a 
P  or  an  M  in  the  second  set  of  spaces  provided  on  the  sheet  in 
their  booklets.  But  before  doing  that,  they  will  examine  more 
closely  the  area  of  what  humans  need. 
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CONCLUSION 

In  this  Learning  Activity,  we  have  examined  our  culture  as 
including  what  we  have,  think  and  do.  We  have  also  classified 
what  we  personally  have,  think  and  do  as  being  either  culturally 
learned  or  biologically  inherited. 

Have  the  students  refer  back  to  the  major  research  questions 
that  they  established  in  Learning  Activity  2:  Marooned.  Have 
them  determine  which,  if  any,  of  the  research  questions  can  be 
answered  from  the  information  they  obtained  from  this  activity, 
then  have  them  answer  those  questions. 
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LEARNING  ACTIVITY  7:  HUMAN  NEEDS 

INTENTION 

It  is  the  intent  of  this  Learning  Activity  to  examine  the 
idea  that  human  beings  throughout  the  world  have  very  similar 
needs,  but  the  thing  that  makes  them  culturally  different  is  that 
they  meet  these  needs  in  different  ways. 

OBJECTIVES 

At  the  conclusion  of  this  Learning  Activity,  the  student 
should  be  able  to: 

1 .  Knowledge 

define  and  give  examples  of  the  six  stages  of  the  Maslow 
hierarchy  of  human  needs. 

2.  Skill 

(a)  distinguish  between  physical  needs  and  mental  needs; 

(b)  give  examples  of  different  cultures  meeting  the  same 
need  in  different  ways. 

MATERIAL  NECESSARY 

"Maslow1 s  Pyramid  of  Human  Needs"  (p.13)  and  "Girl's  13-Year 
Silence"  (p.14)  from  the  Student  Booklet. 

PROCEDURE 

1.  Have  the  students  examine  the  diagram  of  the  "Maslow' s  Pyramid 
of  Human  Needs"  in  their  booklet.  Explain  the  following 
points  about  the  Pyramid: 

(a)  at  the  bottom  are  physical  needs,  and  these  MUST  be  met 
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before  we  can  try  to  meet  our  mental  needs.  People  will 
try  to  meet  physical  needs  first. 

(b)  people  start  at  the  bottom  of  the  pyramid  and  work  their 
way  up.  According  to  the  theory,  people  cannot  "skip" 
any  of  the  stages.  In  other  words,  you  could  not  move, 
or  attempt,  to  satisfy  ego  needs  unless  you  had  already 
satisfied  all  of  the  needs  below  ego  needs. 

(c)  the  pyramid  of  human  needs  is  a  theory  and  as  such  may 
or  may  not  be  totally  accurate.  It  is  a  useful  tool  to 
us  in  that  it  vividly  illustrates  that  all  human  beings 
have  certain  types  of  needs  that  they  attempt  to  meet. 

2.  Explain  each  "step"  in  the  pyramid,  working  from  the  bottom  to 

top.  Ask  the  students  to  give  examples  from: 

(a)  their  own  culture; 

(b)  another  culture  where  each  of  the  six  needs  is  being  met 

in  a  different  way;  e.g.,  in  Canada,  a  man  who  wants  to  meet 
his  need  for  food  might  go  to  the  store  and  buy  some.  In 
the  Amazon,  a  man  might  have  to  go  out  and  hunt  for  his 
food.  The  need  is  the  same,  but  the  way  the  need  is  met 
is  different. 

3.  After  the  students  understand  the  pyramid,  have  them  copy  it  in 


their  notes. 
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4.  Since  the  understanding  of  human  needs  is  crucial  to  this  unit, 
the  students  should  be  tested  on  the  needs  pyramid.  This  test 
should  be  given  at  the  beginning  of  the  next  day's  social 
studies  class.  Below  are  two  options  regarding  the  test. 

Either  one  may  be  used. 

(a)  Draw  Maslow's  Pyramid  of  Human  Needs.  You  must  name  and 
explain  how  the  pyramid  works. 

(b)  Describe  in  detail,  each  of  the  stages  of  Maslow's  Pyramid 
of  Human  Needs.  Label  each  stage  as  either  a  physical  or 

a  mental  need.  Give  two  examples  of  the  need  at  each  stage 
being  met  "using  one  example  from  your  own  culture  and  one 
example  from  another  culture". 

5.  Have  the  students  refer  back  to  their  Have,  Think  and  Do  Charts 
that  they  made  in  Learning  Activity  6.  Have  them  label  the  15 
items  that  they  have  listed  either  JP,  if  it  is  a  response  to  a 
physical  need,  or  M  if  it  is  the  result  of  a  mental  need,  or 
M£P  if  it  is  the  result  of  both. 

Discuss  the  responses  in  class. 

6.  Have  the  students  read  the  article  in  their  booklets  entitled: 
"Girl's  13-Year  Silence".  After  they  have  read  it,  discuss  the 
following  questions  in  class: 

(a)  Refer  back  to  the  pyramid  of  human  needs.  Describe,  in  detail, 
which  needs  this  girl  had  that  were  not  being  met. 

(b)  Do  you  have  similar  needs?  If  so,  are  they  being  met?  How? 
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(c)  Refer  to  each  of  the  six  categories  of  the  pyramid,  and 
discuss  what  happens  to  a  person  if  that  particular  need 
is  not  met.  (Example:  What  happens  to  people  if  their 
social  needs  are  not  met?) 

CONCLUSION 

In  this  Learning  Activity  we  examined  the  idea  that  human 
beings  throughout  the  world  are  the  same  in  that  they  have  very 
similar  physical  and  mental  needs.  The  thing  that  makes  human 
beings  different  is  that  they  meet  these  needs  in  different  ways. 
It  is  this  difference  that  makes  one  CULTURE  different  from 
another. 


NOTE:  In  grade  6,  Topic  A  of  the  1978  Alberta  Social  Studies 

Program,  the  concept  of  human  needs  is  also  dealt  with. 
In  6A,  human  needs  are  defined  as  being  physical,  social 
and  psychological.  In  order  to  avoid  any  confusion  for 
the  students  who  view  human  needs  in  this  way,  the 
teacher  may  wish  to  point  out  that  the  Maslow  Pyramid 
includes  these  three  facts  of  human  needs  as  well. 

They  are  simply  not  broken  down  into  these  three 
categories . 
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LEARNING  ACTIVITY  8:  PATTERNS  OF  CULTURE 

INTENTION 

It  is  the  intent  of  this  Learning  Activity  to  examine  the 
CULTURAL  PATTERNS  of  various  cultures  throughout  the  world. 

OBJECTIVES 

At  the  conclusion  of  this  Learning  Activity,  the  students  should 
be  able  to: 

1 .  Knowledge 

(a)  define  and  give  examples  of  the  term  CULTURAL  PATTERNS; 

(b)  list  and  describe  each  of  the  nine  cultural  patterns. 

2.  Skill 

apply  the  nine  cultural  patterns  to  their  own  particular  sub¬ 
culture  . 

MATERIALS  NECESSARY 

1 .  People  And  Their  Culture 

2.  Teenage  Sub-culture  analysis  chart  -  Student  Booklet 
PROCEDURE 

1.  Have  students  read  the  chapter  entitled  "Cultural  Patterns"  in 
People  And  Their  Culture. 

2.  Discuss  with  students  what  is  meant  by  the  term  CULTURAL  PATTERNS. 
Have  them  copy  the  definition  into  their  books.  Discuss  the 
concept  in  light  of  the  examples  given  in  the  book  and  our  own 
culture . 

3.  Discuss  in  detail  each  of  the  nine  cultural  patterns  described 
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in  this  chapter.  Have  the  students  write  definitions  for  each 
one  of  the  nine  cultural  patterns  and  give  examples  for  each 
definition , 


NOTE:  To  add  variety  to  these  discussions,  it  is 
recommended  that  teachers  use  a  variety  of 
discussion  techniques.  Four  of  these  are 
illustrated  in  Appendix  A  of  the  teachers' 

manual,  or  teachers  may  use  one  of  their  own. 

1  ~  '  "  "  "  '  11  • 

4.  Read  the  description  of  Tasaday  Indian  culture  in  People  And  Their 
Culture  and  answer/discuss  the  questions  that  follow  it. 

5.  Tell  the  students  that  they  are  to  take  each  of  the  nine  cultural 
patterns  and  apply  it  to  their  own  particular  sub-culture.  By 
this  it  is  meant  that  they  are  to  take  each  of  the  nine  patterns 
and  briefly  describe  how  it  relates  to  the  "teenage  sub-culture" 
or  the  "children  sub-culture"  of  which  they  are  members. 

e.g.,  economic  system:  I  do  papers,  babysit  and  get  an  allowance 
to  bring  in  money  and  I  spend  this  money  on  goods  such  as  a 
skateboard  and  services  such  as  entertainment  (going  to  movies) . 

6.  Have  students  refer  back  to  the  pyramid  of  human  needs  and  tell 
them  they  are  to  relate  the  nine  cultural  patterns  that  they  just 
learned  to  the  pyramid  of  human  needs.  To  do  this,  they  are  to 
answer  the  question,  "How  does  each  of  the  nine  cultural  patterns 
fulfill  human  needs?".  Then  they  write  down  each  of  the  cultural 


patterns  and  beside  it  list  the  human  need  that  it  fulfills  and 
how  it  does  this. 
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EXAMPLE: 


Economic  Patterns  -  helps  provide  us  with  our  basic 
physical  needs  of  food,  clothing  and  shelter. 


NOTE:  Due  to  the  importance  of  the  objectives  of  this 
Learning  Activity,  the  teacher  should  test  the 
students  regarding  their  understanding  of  them. 

The  exam  could  be  given  at  the  start  of  the  social 
studies  class  the  next  day.  The  exam  questions 
could  be  taken  directly  from  the  objectives  as 
follows : 

(a)  Define  and  explain  in  detail  the  term  Cultural 
Patterns . 

(b)  List,  describe  and  give  one  example  for  each 
of  the  nine  cultural  patterns. 


CONCLUSION 

In  this  Learning  Activity  we  examined  what  is  meant  by  the  term 
CULTURAL  PATTERNS  and  what  the  nine  cultural  patterns  are.  We  should 
keep  in  mind  that  all  cultures  are  basically  similar  in  this  regard. 
That  is  to  say  since  people  in  all  cultures  have  needs,  they  organize 
what  they  have,  think  and  do  in  order  to  fulfill  these  needs. 

At  the  conclusion  of  this  Activity,  have  the  students  refer  back 
to  their  research  questions  and  answer  those  that  can  be  answered  from 
the  information  provided  in  this  Learning  Activity. 


NOTE:  After  completing  all  of  this  Activity,  have 

students  complete  number  4  on  the  Major  Question 
Chart:  "I  now  think  that  the  answer  to  this 

question  is  .  .  .".  Again,  remind  them  to  cover 
their  previous  answers  before  writing  the  answer 
to  this  question. 
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LEARNING  ACTIVITY  9:  THE  PHYSICAL  ENVIRONMENT 

INTENTION 

It  is  the  intent  of  this  Learning  Activity  to  have  the 
students  now  look  at  how  the  physical  environment  affects  their 
own  culture. 

OBJECTIVES 

At  the  conclusion  of  this  Learning  Activity  the  student 
should  be  able  to: 

1 .  Knowledge 

define  and  recognize  different  physical  environments  as  they 
might  exist  in  the  world. 

2.  Skill 

(a)  demonstrate  an  ability  to  work  in  a  small  group  situation; 

(b)  recognize  and  illustrate  how  the  physical  environment 
affects  culture; 

(c)  hypothesize  as  to  how  a  change  in  the  physical  environment 
may  cause  a  change  in  the  culture. 

MATERIALS  NECESSARY 

No  special  materials  are  required  for  this  activity. 

PROCEDURE 

1.  Begin  this  activity  by  getting  the  students  to  clarify  their 
concept  of  environment .  The  following  questions  are  suggested: 
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(a)  What  is  your  physical  environment?  (i.e.  describe  the 
physical  environment  of  the  classroom) . 

(b)  What  does  it  consist  of?  Some  examples  .  .  . 

(c)  What  are  some  examples  of  things  that  you  know  of  which 
are  not  part  of  the  physical  environment. 

2.  Have  the  students  list  on  paper  those  components  of  their 
physical  environment  outside  the  classroom  and  next  to  each, 
briefly  state  how  this  has  or  does  affect  their  culture.  List 
these  on  the  board  as  they  are  suggested  by  the  students.  Some 
examples  might  be  their  home,  their  city  and  their  school. 

3.  Ask  the  students  to  give  characteristics  of  each  of  these 
as  they  know  them  (e.g.,  their  home  is  warm,  their  country 
has  4-5  months  of  cold,  etc.). 

4.  List  the  characteristics  on  the  board  beside  each  example  of 
the  physical  environment.  Provide  class  time  for  sharing 
orally  the  responses  as  there  will  possibly  be  some  interesting 
student  observations. 

5.  Then  move  into  the  second  phase  of  this  Learning  Activity  by 
presenting  a  completely  different  possible  physical  environment 
and  asking  the  students  to  hypothesize  as  to  the  possible 
effect  on  their  culture.  An  example  might  be: 

"Suppose  we  had  twelve  months  of  continuous  winter?  What 
would  be  some  immediate  effects  on  our  culture?" 

6.  Divide  the  class  into  groups  and  provide  some  "alternate 
physical  environment  possibilities"  for  each  group.  The  goal  of 
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the  group  is  to  discuss  the  new  environment  and  its  effects  on 
their  culture  and  to  prepare  a  brief  written  summary  of  their 
hypothesis.  (The  students  may  suggest  their  own  alternate 
physical  environment  if  the  teacher  wishes) . 

7.  Some  suggested  alternate  physical  environments  for  the  teacher 
to  choose  from  are: 

(a)  a  setting  of  complete  daylight  (24  hours) 

(b)  a  setting  of  complete  darkness  (24  hours  -  night) 

(c)  the  desolation,  barrenness,  etc.,  such  as  the  aftermath  of  a 
nuclear  war. 

(d)  a  setting  of  intense  heat,  desert-like  conditions. 

The  teacher  should  be  able  to  suggest  more  examples. 

8.  Each  group  reports  their  theories  orally  to  the  class. 

9.  Evaluate  the  effectiveness  of  this  Learning  Activity  by  having 
each  student  submit  a  brief  paragraph  in  which  they  discuss  how 
their  "unique"  physical  environment  has  determined  what  their 
culture  has  become. 

CONCLUSION 

In  this  Learning  Activity  we  have  learned  that  while  the  physical 
environment  obviously  affects  culture,  it  plays  only  a  "bit"  role. 

As  well,  there  are  other  criteria  that  shape  culture.  We  will  look 
at  one  of  these  criteria  in  the  next  Learning  Activity. 

As  the  conclusion  of  this  Learning  Activity  have  the  students 
refer  back  to  the  major  research  questions  and  have  them  answer  any 
that  can  be  answered  from  the  information  learned  from  this  Activity. 
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LEARNING  ACTIVITY  10:  THE  HUMAN  ENVIRONMENT 


NOTE:  The  next  Learning  Activity  deals  with  the  concepts 
of  inherited  and  learned  knowledge,  socialization, 
roles  and  sex-role  stereotyping. 


INTENTION 

It  is  the  intent  of  this  Learning  Activity  to  have  the  students 
examine  culture  from  the  perspective  of  the  "human  environment". 
OBJECTIVES 

At  the  conclusion  of  this  Learning  Activity  the  student  should 
be  able  to: 

1.  Knowledge 

define  the  terms  "learned  knowledge",  "inherited  knowledge", 
"socialization"  and  "roles". 

2.  Skill 

(a)  explain  how  knowledge  is  acquired  at  various  stages  in  their 
lives  ; 

(b)  illustrate  various  ways  in  which  human  beings  are  socialized 
into  roles  ; 

(c)  recognize  and  "illustrate"  the  concept  of  "roles". 

MATERIALS  NECESSARY 

From  the  Student  Booklet  make  copies  of  the  following: 
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(a)  pages  entitled  "Knowledge  Quiz" 

(b)  Socialization  Chart 
PROCEDURE 

1.  Tell  the  students  that  they  are  going  to  examine  the  word 
knowledge  and  write  it  on  the  board. 

2.  Have  the  students  do  the  TRUE  and  FALSE  questions  in  their 
booklets.  The  answers  are  as  follows:  1-F,  2-T,  3-T,  4-T,  5-T, 
6-F ,  7-F,  8-T,  9-F,  10-T. 

3.  Give  the  students  the  correct  answers  to  the  test,  then  discuss 
the  following  points  with  them. 

(a)  What  types  of  knowledge  have  we  seen  here? 

(INHERITED  knowledge  you  are  born  with,  and  LEARNED 
knowledge  you  are  taught) . 

(b)  Who  has  more  inherited  knowledge,  man  or  animals?  (animals) 

(c)  Who  has  more  learned  knowledge,  man  or  animals?  (man) 

(d)  From  who/where/when/what  does  man  obtain  his  knowledge? 
(parents,  teachers,  books,  etc.) 

4.  From  the  above  discussion,  it  should  be  clear  to  the  students 
that  man  learns  most  of  his  knowledge.  Tell  the  students  that 
they  will  now  take  a  closer  look  at  some  of  the  sources  of  their 
learned  knowledge. 

5.  Discuss  the  following  with  the  students.  "Two  children  are  born 
on  the  same  day,  in  the  same  city,  to  two  different  families. 
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6 . 


7. 


8. 


One  child  grows  up  to  be  a  doctor,  the  other  grows  up  to  be  a 
criminal" . 

(a)  Why  did  these  two  children  turn  out  to  be  so  different? 

(b)  What  people/institutions  may  have  affected  the  way  these 
two  children  turned  out? 

(a)  If  a  new-born  baby  were  left  alone  for  a  month,  would  it 
survive?  Why  or  why  not? 

(b)  Would  a  12-year-old  survive  if  left  alone  for  a  month? 

Why  or  why  not? 

(c)  What  kinds  of  "survival  skills"  does  the  12-year-old  have 
that  the  baby  does  not?  Who  taught  these  skills  to  the 
12-year-old? 

(d)  Are  these  "survival  skills"  the  same  for  every  culture? 
Explain. 

Write  the  word  SOCIALIZATION  on  the  board,  and  have  the  students 
look  it  up  in  their  glossary.  Discuss  the  meaning  of  the  term 
using  the  illustration  of  the  baby  and  the  12-year-old. 

Have  the  students  complete  the  SOCIALIZATION  CHART  in  their 
booklets.  After  they  have  completed  the  chart,  discuss  it  with 
them  asking  the  following: 

(a)  Do  the  people/institutions  who  have  the  greatest  influence 
on  you  change  as  you  grow  up?  Why  or  why  not? 

(b)  Do  all  of  the  students  have  the  same  order  of  importance 
for  each  phase?  Why  might  these  be  different  for  each 
person? 


48. 


9.  Ask  the  students  what  they  would  like  to  be  when  they  grow  up 
and  why  they  have  chosen  this? 

10.  Ask  the  boys  to  list  five  games  that  they  played  when  they  were 
in  elementary  school  and  the  girls  to  do  the  same.  Girls  will 
probably  list  things  like  skipping,  playing  house,  etc.  and  the 
boys  will  probably  list  playing  trucks,  army,  baseball,  etc. 
However,  expect  some  overlap  in  activities  listed.  List 
activities  cited  on  the  board. 

11.  Ask  the  students  to  list  five  types  of  toys  that  they  got  for 
Christmas  and  birthdays  when  they  were  in  elementary  school. 

List  these  on  the  board. 

12.  Using  the  above  games  and  toys  as  a  vehicle,  discuss  how  boys 
and  girls  are  socialized  into  certain  ways  by  the  games  they 
are  encouraged  to  play  and  the  toys  their  parents  give  them 
(i.e.,  boys  get  a  train  set,  girls  get  a  doll). 

13.  Write  the  word  ROLE  on  the  board  and  ask  the  class  if  they 
know  what  it  means.  Have  them  look  it  up  in  the  glossary  in 
the  Student  Booklet  and  elaborate  and  give  illustrations  of 
its  meaning. 

14.  Ask  the  students  the  following  questions: 

(a)  Name  three  different  roles  that  you  perform  (i.e.,  student, 
boy,  girl,  son,  daughter,  brother,  sister,  baseball  player, 
babysitter,  etc.) 

(b)  What  roles  have  parents,  teachers  and  friends  been  socializing 
you  to  perform? 


(c)  Are  boys  and  girls  socialized  into  the  same  roles?  Why 


or  why  not? 

(d)  Do  you  think  that  boys  and  girls  should  be  socialized  into 
performing  the  same  roles?  Why  or  why  not? 

15.  Tell  the  students  that  for  the  next  class  they  are  to  bring 

pictures  to  class  that  show  the  following: 

(a)  Males  and  females  performing  their  "traditional"  roles. 

(b)  Males  and  females  performing  other  than  their 
traditional  roles. 

(c)  If  possible,  pictures  illustrating  people  being  socialized 
into  roles  (i.e.,  a  boy  helping  his  dad  fix  the  car;  a 
mother  showing  her  daughter  how  to  bake,  etc.). 

These  pictures  will  be  discussed  at  the  beginning  of  the  next 

class . 

CONCLUSION 

In  this  Learning  Activity,  we  learned  more  about  inherited  and 
learned  knowledge,  socialization  and  roles.  We  have  also  examined 
the  notion  of  sex-role  stereotyping. 

At  the  conclusion  of  this  Learning  Activity  have  the  students 
refer  back  to  their  major  research  questions  developed  in  Activity 
2  and  have  them  answer  any  of  the  questions  listed. 
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LEARNING  ACTIVITY  11:  CULTURAL  INSTITUTIONS 


INTENTION 

It  is  the  intent  of  this  Learning  Activity  to  examine  further 
the  effect  that  cultural  institutions  have  on  the  socialization 
process . 

OBJECTIVES 

At  the  conclusion  of  this  Learning  Activity  students  should  be 
able  to: 

Skill 

(a)  give  two  examples  of  how  the  socialization  process  has 
resulted  in  role  changes  for  men  and  women; 

(b)  illustrate  how  one  of  the  nine  cultural  patterns  affects 
men  and  women  -  that  being  the  assignment  of  roles  and 
kinship; 

(c)  analyze  the  values  and  beliefs  found  in  their  school's 
rules ; 

(d)  design  a  campaign  to  affect  a  change  in  the  school's 
rules,  if  the  evaluation  so  indicates. 

MATERIALS  NECESSARY 

Pictures  students  obtained  in  Learning  Activity  10. 

PROCEDURE 

1.  Examine  the  pictures  that  the  students  were  asked  to  bring  at 

the  conclusion  of  Learning  Activity  10.  Using  these  pictures 

as  a  vehicle,  discuss  the  following: 
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(a)  What  is  meant  by  using  the  term  "Traditional  men  and 
women's  roles?", 

(b)  Which  of  the  pictures  show  men  and  women  in  traditional 
roles? 

(c)  Which  pictures  show  children  being  socialized?  Into 
what  roles  are  they  being  socialized?  Is  there  any 
pattern  to  the  way  children  are  socialized  into  roles? 
(i.e.,  boys  to  certain  roles;  girls  to  other  roles.) 

(d)  Which  pictures  show  men  and  women  in  roles  that  were  not 
formerly  open  to  them? 

(e)  What  has  caused  this  change  in  roles?  Do  you  feel  that 
this  change  in  roles  is  good  or  bad?  Explain  your 
answer. 

(f)  From  either  the  pictures  or  your  own  knowledge  and/or 
experiences,  give  two  examples  of  how  the  socialization 
process  has  resulted  in  role  changes  for  men  and  women. 

2.  Tell  students  that  they  will  now  focus  on  ways  in  which  the 
nine  cultural  patterns  attempt  to  socialize  individuals. 
Specifically,  they  are  to  examine  the  assignment  of  roles  and 
the  school  as  a  socializing  institution. 

3.  Ask  students  to  illustrate,  in  writing,  five  ways  in  which  the 
school  helps  to  socialize  them. 

4.  Organize  students  into  small  groups.  Have  them  analyze  the 


values  and  beliefs  that  are  found  in  their  school's  rules.  If 
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a  written  list  of  rules  is  available,  you  may  provide  this  to 
the  groups  as  a  focus  for  discussion.  If  the  rules  are  not 
written  but  are  verbal,  ask  the  students  (before  they  are  in 
groups)  to  tell  you  what  they  perceive  the  school  rules  to  be 
and  write  these  on  the  board.  To  initiate  the  groups'  analyses 
you  may  wish  to  provide  each  group  with  the  following  questions: 

(a)  What  do  these  rules  imply  about  students'  attitudes 
towards  teachers,  the  school  buildings,  other  students? 

(b)  What  do  these  rules  imply  about  the  status  of  students? 

(c)  Are  all  students  treated  equally  under  these  rules,  or 
are  there  different  rules  for  different  grade  levels? 

If  so,  why? 

NOTE: 

Attempt  to  focus  on  why  school  rules  are  there  and  the  need 
for  them. 

5.  If  in  their  analyses  the  students  come  to  the  conclusion  that 
a  rule  or  rules  are  unjust,  a  campaign  to  have  the  rule(s) 
changed  may  be  undertaken.  If  this  is  handled  well,  it  can  be 
a  very  rewarding  and  worthwhile  activity  for  the  students. 
Caution  the  students  against  "storming  the  principal's  office 
demanding  change". 

Ask  them  in  planning  their  campaign  to  examine  alternative 
methods  of  bringing  about  the  desired  change  and  to  anticipate 
the  consequences  of  each  method.  A  chart,  such  as  the  one 
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illustrated  below  may  be  useful. 


DESIRED  CHANGE: 

Method 

Probable  Consequences 

1. 

1. 

2. 

2. 

3. 

3. 

4. 

4. 

-  - — . —  i 

6.  After  completing  this  chart,  ask  them  to  choose  the  "best" 

methods  and  to  actually  put  the  plan  into  action.  This  could 
simply  involve  YOU,  the  social  studies  teacher,  and  a  rule  they 
wish  to  see  changed  in  YOUR  class,  or  it  could  involve  the  school 
administration  and  a  rule(s)  they  wish  to  see  changed  regarding 
the  school  as  a  whole.  It  is  advisable  to  inform  the  school 
administration  in  advance  if  they  are  going  to  be  approached 
by  your  students.  Encourage  them  to  be  accepting  and  open  in 
the  attempt;  that  this  will  be  a  rewarding  activity  for  the 
students.  This  is  not  to  imply  that  the  rules  must  be  changed 
as  the  students  wish,  but  it  is  hoped  that  their  requests  will 
be  given  serious  consideration  and  if  turned  down,  valid  and 
understandable  reasons  will  be  given. 
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CONCLUSION 

In  this  Learning  Activity  we  examined  how  various  cultural 
patterns  affect  us.  An  attempt  was  made  to  effect  a  change  in  one 
cultural  pattern  that  plays  a  very  prominent  role  in  our  lives  at 
school . 

Have  the  students  refer  back  to  their  major  research  questions 
and  respond  to  any  that  can  be  answered  from  the  information  provided 
in  this  activity. 


LEARNING  ACTIVITY  12:  BEHAVIOURS  IN  CULTURES 
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INTENTION 

In  this  Learning  Activity  the  students  are  to  examine  examples  of 
acceptable  and  non-acceptable  forms  of  behaviour  within  cultures. 
u-'-'OB  JECT  IVES 

At  the  conclusion  of  this  Learning  Activity  each  student 
should  be  able  to: 

1 .  Knowledge 

i^(a)  define  and  recognize  examples  of  morality,  norms,  mores, 
customs,  and  taboos; 

(b)  explain  how  cultures  have  come  to  develop  morals,  norms, 
mores,  customs  and  taboos; 

(c)  recognize  and  cite  examples  of  institutions  and  groups 
that  affect  one's  personal  choice  of  a  behaviour. 

2.  Skill 

(a)  analyze  and  cite  examples  of  behaviour  that  represent 
breaches  of  morals,  mores,  customs  and  taboos; 

(b)  explain  how  the  process  of  socialization  results  in 
morality  being  established, 

(c)  decide  on  personal  courses  of  behaviour  in  light  of 
existing  morals,  norms,  mores,  customs  and  taboos. 
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MATERIALS  NECESSARY 

Student  Booklet:  "Dilemmas"  (p.  20) 

PROCEDURE 

1.  Write  the  words  MORALITY,  NORMS,  MORES,  CUSTOMS  and  TABOOS 

on  the  board  and  tell  the  students  that  they  will  be  examining 
these  five  words. 

2.  Without  defining  the  five  words,  read  the  following  examples 
to  the  students  and  tell  them  which  are  examples  of  MORALITY, 


NORMS,  MORES, 

CUSTOMS  and  TABOOS. 

(a)  MORALITY: 

A  young  boy  steals  money  from  his  neighbour's 

milk  chute. 

(b)  TABOO: 

A  young  Jewish  boy  goes  to  Klondike  Days  with 

his  friends  and  eats  a  "baconburger" ,  even 

though  eating  any  part  of  a  pig  is  strictly 

forbidden  in  the  Jewish  religion. 

(c)  CUSTOM: 

Each  year,  on  David's  birthday,  his  parents  buy 

him  a  birthday  cake  and  have  his  friends  over 

for  a  party. 

(d)  NORM: 

Marion  knew  that  Tracey  put  the  tack  on  the 

teacher's  desk,  but  she  would  not  "squeal"  on 

her  best  friend  even  though  the  whole  class  was 

given  a  detention. 

(e)  MORE: 

Jim  got  drunk  on  Saturday  night  and  went  for  a 

drive.  The  police  caught  him  and  charged  him 

with  reckless  driving. 

Then  have  the  students  write  down  the  numbers  1  to  10  on  the 
side  of  their  page.  Tell  the  students  you  are  going  to  read 
examples  of  each  of  the  five  words  in  action  and  they  must 
label  the  example  with  the  appropriate  word.  (The  teacher  can 
use  any  or  all  of  the  ten  examples  listed  here  and  may,  of 
course,  add  others) . 

(a)  A  young  boy  steals  a  cigarette  from  his  father's  package, 
(morality) 

u^b)  In  India,  cows  are  allowed  to  go  where  they  want,  they 
must  not  be  hindered  and  cannot  be  killed,  (taboo) 
yj^c)  The  Blackfoot  Indians  meet  once  a  year  for  the  ceremonial 
Sun  Dance,  (custom) 

v^d)  On  a  normal  school  day  one  of  the  girls  wore  a  long,  formal 

f<?U  un¬ 
dress  to  school  and  all  of  the  kids  laughed  at  her.  (norm) 

✓{e)  The  Cheyenne  Indians  have  an  unwritten  law  which  forbids 

fighting  between  members  of  family  groups.  (more) 

_-(f)  Saying  good-bye  when  leaving  friends,  (custom) 

(g)  In  Caicos,  the  bride  and  groom  must  not  be  together  (alone) 

CuMovvx 

before  the  wedding,  (more) 

(h)  A  young  girl  tells  her  mother  she  was  at  a  friend's  when 
in  fact  she  went  to  a  disco,  (morality) 

(1)  A  Catholic  boy  takes  a  crucifix  off  his  classroom  wall 
and  spits  on  it.  (taboo) 
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6 . 


(j)  In  Zambia,  younger  people  always  indicate  respect  for 

anybody  older  by  either  kneeling  or  bowing  upon  greeting, 
(custom/norm) 

Now  have  the  students  give  their  own  example  for  each  of  the 
five  words,  examples  representative  of  behaviour  from  our  own 
culture . 

Have  the  students  define  each  of  the  five  words: 

MORALITY:  something  that  relates  to  what  is  right  or  wrong; 


TABOO 


CUSTOM: 


MORE: 


NORM: 


good  or  bad 

something  that  is  strictly  forbidden  in  a 
particular  society 

a  practice  or  behaviour  that  is  common  to  a  group 
of  people 

the  unwritten  rules  or  laws  that  a  society  sets  up 
to  control  behaviour  that  could  seriously  affect 
other  people 

the  normal  or  usual  way  c  '  behaving  in  a  culture. 


Discuss  their  definitions,  ensure  they  all  somewhat  resemble 
the  above  definitions. 

The  next  phase  of  the  Learning  Activity  is  designed  to  show 
students  some  of  the  sources  for  our  cultural  norms,  customs, 
taboos  and  mores.  The  teacher  may  choose  to  begin  by  relating 
that  it  is  the  norm  and  custom  in  our  culture  to  eat  food  in  a 


slow,  quiet  manner.  In  some  cultures  though,  this  is  interpreted 
as  meaning  that  the  person  is  not  appreciating  the  meal  and  the 
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cook  would  be  offended.  In  such  cultures  the  custom  to  eat 
noisily  and  with  much  vigor  is  appropriate.  The  questions  to 
the  students  then  are: 

(a)  Which  cultural  group  has  the  right  way  of  eating? 

(b)  Why  have  we  the  customs  we  do  regarding  eating?  (Answers 
might  vary  but  basically  the  idea  should  come  out  that  we 
are  taught  this  custom;  our  parents  lead  us  into  this 
behaviour . ) 

(c)  Since  we  are  not  born  obedient;  how  do  we  learn  to  follow 
the  morals,  customs,  etc.,  of  our  culture?  Answers  will 
vary,  but  should  indicate  some  of  the  following: 

Families  (parents  and  brothers  and  sisters) 

Friends  Church,  Religion 

Community  School 

Books/Television,  etc.  (media) 

(d)  How  does  a  family  actually  teach  a  custom?  (Answers  should 
reflect  the  notion  of  training  or  discipline,  i.e., 
situations  where  a  child  is  rewarded  for  good  behaviour  and 
punished  for  bad  until  eventually  the  behaviours  that  are 
praised  are  internalized.  If  this  is  the  behaviour  that 
reflects  the  mores,  customs,  morality  of  a  culture,  then 
the  child  is  learning  the  culture.) 

(e)  How  can  family,  friends,  etc.,  teach  you  the  following: 


(i)  honesty? 
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(ii)  fairness? 

(iii)  tolerance? 

(iv)  respect  for  a  different  race? 

(f)  What  might  be  some  causes  for  breaking  customs,  taboos, 

morals,  etc.?  Answers  should  reflect  the  following: 

(i)  improper  teaching  when  young 

(ii)  outside  influences 

(iii)  pressures  such  as  friends,  etc. 

(g)  Should  customs,  norms  and  morals  then,  change  to  meet 
individual  and  group  needs?  e.g.,  birth  control  to  keep 
the  population  down.  Prepare  to  defend  your  answer. 

7.  The  last  question,  once  discussed  in  class,  leads  the  Learning 
Activity  into  the  next  phase  where  students  begin  to  decide  on 
how  their  own  personal  values  might  stand  up  to  existing  morals. 

8.  Have  students  refer  in  their  booklets  to  the  sheet  entitled 
"Dilemmas" . 

9.  The  students  are  asked  to  indicate  how  they  might  perform  in 
each  set  of  circumstances  and  be  prepared  to  give  a  reason 
for  their  choices. 

10.  As  an  enrichment,  have  the  students  do  a  survey  to  find  out 
instances  where  other  students  were  pressured  by  the  following 
to  conform. 


(a)  other  kids 
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(b)  teachers 

(c)  parents 

(d)  employers 

It  is  suggested  that  the  students  write  their  response  in  either 
paragraph  or  chart  form  for  sharing  in  class. 

11.  Another  enrichment  activity  would  be  to  have  the  students  discuss 
the  morality,  norms,  taboos,  customs  and  mores  that  they 
established  on  Marooned. 

CONCLUSION 

We  have  defined  morality,  norms,  mores,  customs  and  taboos  and 
looked  at  the  source  of  these  in  our  own  culture.  We  have  also 
evaluated  behaviours  in  light  of  these  five  and  related  these  to  our 
own  values . 

At  the  conclusion  of  this  Learning  Activity  have  the  students 
refer  back  to  their  major  research  questions  established  in  Learning 
Activity  2:  Marooned .  Have  them  determine  which  of  the  research 
questions  can  be  answered  from  the  information  they  obtained  from 
this  Learning  Activity,  then  have  them  answer  those  questions. 


LEARNING  ACTIVITY  13:  CULTURAL  CHANGE 


62. 


INTENTION 

It  is  the  intent  of  this  Learning  Activity  to  examine 
cultural  change. 

OBJECTIVES 

At  the  completion  of  this  Learning  Activity  the  student 
should  be  able  to: 

Knowledge 

(a)  support  the  premise  that  our  culture  is  undergoing  a 
process  of  change; 

(b)  support  the  premises  that  our  culture  is  changing 
by  means  of  ideas  and  inventions; 

(c)  illustrate  the  effects  of  these  two  factors  (ideas 
and  inventions)  on  our  culture; 

(d)  define  the  terms  idea,  invention  and  diffusion. 

MATERIALS  NECESSARY 

"How  Culture  Changes"  in  People  And  Their  Culture. 

PROCEDURE 

1.  Begin  this  Activity  by  stating  "Our  Culture  is  constantly 

changing".  To  illustrate  this,  have  the  students  complete 

» 

what  might  be  termed  a  "Cultural  Time  Line".  Here,  the  class 
would  suggest  things  such  as  actions  and  attitudes  that 
exist  in  our  culture  today  that  did  not  exist  in  the  year 
1900.  The  turn  of  the  century  has  been  arbitrarily  chosen. 
Another  beginning  time  may  be  used  at  the  teacher’s  discretion. 
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1900 

(a)  gas  lamps 

(b)  work  done  more  by  hand  than  machine 

(c)  more  families  living  on  farms 

(d)  clothing  styles  were  less  revealing 

1914 

(a)  World  War  I 

1939 

(a)  television 

(b)  radio 

(c)  cure  for  polio 

1965 

(a)  use  of  automobile  is  widespread 

(b)  women's  liberation 

(c)  high  divorce  rates 

19_ 

The  students  and  teacher  can  complete  the  time  line  together. 
The  class  might  make  predictions  for  the  year  2000  regarding 
changes  in  Canadian  culture. 

2.  The  teacher  should  now  take  a  closer  look  at  each  time  period 

with  the  class.  One  of  the  ideas  that  should  be  drawn  from  the 
time  line  is  that  change  has  occurred.  Discuss  with  the 
students  the  following  ideas  regarding  change: 


There  have  been  changes  that  have  occurred  and  do  occur 

quickly  and  others  that  have  occurred  and  do  occur  slowly. 
Dances  that  a  culture  performs,  car  styles,  etc.,  change 
quickly.  Things  like  schools  for  education,  how  a 
family  operates  (father  working,  mother  looking  after  a 
home  etc.)  change  more  gradually.  (Other  examples  may 
be  suggested.) 

Now  have  the  students  refer  back  to  the  culture  that  they 
established  on  Marooned.  Using  the  nine  cultural  patterns 
as  vehicles,  have  them  compare  the  culture  on  Marooned  as 
it  existed  within  the  first  six  months  they  were  there  to  their 
Marooned  culture  as  it  existed  just  before  they  were 
rescued . 

Example:  level  of  technology: 

(a)  (first  6  months)  primitive  stove,  wood  tools,  etc. 

(b)  (30  years  later)  more  advanced,  specialization  of  labour, 
manufactured  goods,  etc. 
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You  may  wish  to  use  a  chart,  as  illustrated  below: 


Cultural  Pattern 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 


Thirty  Years  Later 


4.  Have  the  students  read  the  section  entitled:  "How  Culture 
Changes"  in  People  And  Their  Culture. 

5.  Have  the  students  complete  the  exercises  at  the  conclusion  of 
"How  Culture  Changes". 

CONCLUSION: 

We  have  looked  at  our  culture  from  the  perspective  of  change. 
We  examined  by  what  means  change  comes  about  and  will  continue, 
in  the  next  Learning  Activity,  to  understand  cultural  change  more 
fully. 

At  the  conclusion  of  this  Activity,  have  the  students  refer 
back  to  their  research  questions  and  answer  some  of  them  in  light 
of  the  information  contained  in  this  Activity. 


NOTE: 

After  completing  all  of  this  Activity,  have 
students  complete  number  5  on  the  Major  Question 
Chart:  "I  now  think  that  the  answer  to  this 

question  is .  .  ." . 
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LEARNING  ACTIVITY  14:  CULTURE  STUDY 

INTENTION 

It  is  the  intent  of  this  Learning  Activity  to  have  students 
apply  the  knowledge  they  have  gained  regarding  culture  to  make 
a  comparison  between  their  culture  and  another  culture. 

OBJECTIVES 

At  the  conclusion  of  this  Learning  Activity  the  students 
should  be  able  to: 

1 .  Knowledge 

list  and  describe  the  nine  cultural  patterns. 

2.  Skill 

(a)  choose  one  cultural  group  to  study; 

(b)  examine  one  cultural  group  in  relation  to  how  they  deal 
with  the  nine  cultural  universals. 

MATERIALS  NECESSARY 
None  required 
PROCEDURE 

1.  Inform  the  students  that  in  this  Learning  Activity  they  will 
be  asked  to  do  an  "in-depth"  analysis  of  a  culture  group 
other  than  their  own.  Their  task  will  be  to: 
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(a)  Choose  a  culture  that  they  would  like  to  study.  This 
culture  must  be  a  modern  rather  than  a  pre-industrial 
culture. 

(b)  Research  this  other  culture,  taking  note  as  to  how  this 
culture  has  structured  the  cultural  patterns. 

(c)  Compare  the  culture  of  their  choice  with  the  main 
Canadian  culture  regarding  the  nine  cultural  patterns. 
Attention  should  be  focused  on  the  following  questions 
in  doing  this  comparison. 

(i)  What  is  similar  about  the  needs  in  each  culture? 

(ii)  Is  there  anything  similar  about  how  these  needs 
are  being  met?  Describe  these. 

(iii)  What  is  different  about  how  these  needs  are  being 
met?  How  do  you  account  for  these  differences? 

(iv)  Have  the  people  in  the  culture  changed  the  way(s) 
to  meet  their  needs  in  the  past  50  years?  How  do 
you  account  for  the  change (s)? 

NOTE : 

This  cultural  comparison  could  be  done  in  essay 
style  or  on  a  "SIMILARITIES/DIFFERENCES"  chart. 

2.  Tell  the  students  that  they  may  choose  the  culture  they  are  to 
study  from  among  those  listed  on  page  68,  Before  proceeding, 
caution  them  that  since  they  will  have  to  know  a  fair  amount 
of  information  about  the  other  culture  in  order  to  do  this 
assignment,  they  should  choose  a  culture  that  they  know  a  great 
deal  about  or  a  culture  about  which  they  can  obtain  sufficient 


information . 
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NOTE  : 

The  students  do  not  necessarily  have  to  do  "book" 
research  to  complete  this  assignment.  They  may 
know  enough  already  from  television  or  books; 
they  may  have  visited  or  lived  in  another  culture, 
or  they  may  interview  friends,  neighbours,  etc., 
who  came  from  another  culture. 


CHOICES 

(a)  A  Canadian  sub-culture  (i.e.  Hutterites,  Ukrainians,  etc.). 

(b)  A  previous  culture  of  which  you  were  a  member  (i.e., 
lived  in  another  country) . 

(c)  Interview  a  friend  or  neighbour  who  is  from  another 
culture . 

(d)  A  culture  of  which  you  have  previously  read  or  about  which 
you  have  seen  a  movie  or  television  program. 

(e)  The  "Teenage  Sub-culture"  of  which  you  are  a  member. 

3.  Tell  the  students  that  this  is  to  be  an  "in-depth"  study 
and  should  take  approximately  three  days  (teacher  discretion 
advised) . 

4.  There  are  various  ways  in  which  thes  assignments  can  be 
"handled"  once  they  are  completed.  The  students  could 
present  them  to  class,  or  have  students  form  discussion 
groups.  Whatever  approach  is  used,  it  is  highly  recommended 
that  some  form  of  evaluation  be  applied  to  these  projects. 
Having  the  students  hand  them  in  for  marking  should  give  both 
the  teacher  and  the  student  a  good  impression  as  to  how  well 
the  assignment  was  done. 
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CONCLUSION 

From  this  Learning  Activity  we  now  realize  that: 

(a)  all  people  in  all  cultures  have  needs; 

(b)  people  meet  their  needs  in  different  ways; 

(c)  the  different  ways  that  people  organize  themselves  to 
meet  their  needs  results  in  different  cultures;  and 

(d)  how  people  in  different  cultures  meet  their  needs  sometimes 
changes . 

At  the  conclusion  of  this  Activity,  have  students  refer 
back  to  the  research  questions  and  answer  those  questions  which  can 
be  answered  from  the  information  provided  in  this  Learning  Activity. 
Be  advised  that  students  are  free  to  add  to  or  alter  previous 
answers  in  light  of  any  new  information. 


NOTE: 

After  completing  all  of  this  Activity,  have 
students  complete  number  6  on  the  Major  Question 
Chart:  "I  now  think  that  the  answer  to  this 
question  is ..." . 
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LEARNING  ACTIVITY  15:  CULTURAL  COMPARISON 


INTENTION 

It  is  the  intent  of  this  Learning  Activity  to  look  at  similarities 
and  differences  between  two  cultures  and  to  look  at  how  these 
cultures  meet  their  common  basic  needs  by  their  unique  utilization 
of  cultural  universals. 

OBJECTIVES 

At  the  conclusion  of  this  Learning  Activity  the  student 
should  be  able  to: 

1 .  Knowledge 

(a)  explain  cultural  variety  in  terms  of  the  nine  cultural 
patterns  ; 

(b)  explain  and  illustrate  how  patterns  in  cultures  serve  the 
same  function  while  the  actual  practice  of  these  patterns 
may  differ. 

2.  Skill 

list  similarities  and  differences  between  a  modern  city 

father  and  mother  and  a  culture  they  established  in  Marooned. 
MATERIALS  NECESSARY 

(a)  "Marooned  and  a  Modern  City  -  Comparison  Chart"  from 


Student  Booklet. 
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(b)  "Similarities  and  Differences  among  Cultures"  -  In 
People  And  Their  Culture. 

PROCEDURE 

1.  Begin  this  Learning  Activity  by  re-introducing  the  concept 
of  cultural  patterns  to  the  students. 

(a)  "Not  all  people  in  Canada  possess  the  same  culture.  Why 
not?  Give  examples  of  different  cultures." 

(b)  In  your  culture  established  in  Marooned  the  people  need 
to  eat,  just  as  a  modern  city  person  needs  to  eat.  This 
common  'need'  is  met  differently  in  each  culture.  What 
are  some  of  the  ways  this  'need'  is  met  differently  by 
people  in  these  cultures?" 

(Example:  in  the  city  we  shop  for  food,  while  on  Marooned 
we  had  to  pick  fruit,  fish  or  hunt). 

2.  Indicate  that  cultural  patterns  vary  from  culture  to  culture 
(means  of  securing  food)  yet  there  is  the  common  need  for  all 
people  to  secure  food.  It  is  how  this  universal  need  is  met 
that  varies. 

3.  Have  the  students  read  "Similarities  and  Differences  among 
Cultures"  in  People  And  Their  Culture.  Using  any  of  the  discussion 
techniques  found  in  Appendix  A,  the  teacher  should  spend  whatever 
time  is  necessary  on  the  question  at  the  end  of  the  chapter. 

4.  The  students  should  be  directed  to  turn  in  their  booklets  to 
the  article  entitled  "Marooned  and  a  Modern  City  -  Comparison 
Chart"  and  read  silently,  (p-  18) 
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5.  Direct  them  to  refer  back  to  their  culture  established  in 
Marooned  and,  using  this,  complete  the  chart  comparing  their 
culture  to  that  of  a  modern  city  person. 

6.  Refer  back  to  the  nine  cultural  patterns  one  more  time,  briefly 
reviewing  what  they  are.  As  an  enrichment  assignment  have  the 
students  prepare  a  collage,  a  series  of  pictures  cut  from  books, 
in  which  they  compare  their  culture  to  any  other  culture  of 
their  choice.  The  pictures  should  be  a  reflection  of  each  of 
the  nine  cultural  patterns,  e.g.,  a  picture  showing  or 
reflecting  courtship  or  marriage  in  their  culture  and  one 
showing  courtship  or  marriage  in  another.  The  pictures  may  be 
placed  on  a  hard  piece  of  art  paper  in  any  fashion  the  students 
wish  but  the  overall  effect  should  be  to  compare  or  contrast 
two  distinct  cultures.  If  students  are  unable  to  find  pictures, 
they  could  be  directed  to  draw  their  own  pictures  or  use  a 
written  description. 

CONCLUSION 

We  have  looked  at  how  two  different  cultures  meet  similar 
needs  by  using  universal  patterns  in  different  ways. 

At  the  conclusion  of  this  Learning  Activity  have  the  students 
refer  back  to  their  major  research  questions  and  have  them  answer 
the  questions  they  can  from  the  information  provided  in  this 
Activity. 
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LEARNING  ACTIVITY  16:  MY  CULTURE,  MY  PARENTS  CULTURE 
INTENTION 

It  is  the  intent  of  this  Learning  Activity  to  have  students 
examine  cultural  change  as  an  influence  in  their  lives  and  the  lives 
of  their  parents  and/or  grandparents, 

OBJECTIVES 

At  the  completion  of  this  Learning  Activity  students  should  be 
able  to: 

1 .  Knowledge 

recognize  and  illustrate  the  ways  in  which  culture  has  changed. 

2.  Skill 

compare  and  contrast  the  cultural  patterns  of  their  parents' 
culture  to  their  own  culture. 

MATERIALS  NECESSARY 

From  the  Student  Booklet  make  copies  of  the  following: 

(a)  sheet  entitled  "When. , 

(b)  sheet  entitled  "Culture:  Me/My  Parents" 

(c)  sheet  entitled  "My  Parents  and  I" 

PROCEDURE 

1.  Have  students  turn  in  their  booklets  to  the  sheet  entitled 
"When..."  and  have  them  complete  the  sheet.  Discuss  their 
responses  as  a  class, 

2.  Tell  the  students  that  they  are  now  going  to  compare  and  contrast 
their  lives  with  the  lives  of  their  parents  and  if  possible, 


74. 


their  grandparents.  They  are  to  complete  the  chart  entitled 
"Culture:  Me/My  Parents"  by  themselves,  They  should  have 
their  parents  or,  preferably,  a  grandparent  or  other  older  person 
do  the  chart,  as  this  should  give  a  clearer  idea  of  how  "culture" 
has  changed. 

3.  Suggest  that  it  is  important  to  complete  both  charts  before 
going  on  to  the  next  Learning  Activity. 

NEXT  DAY: 

Now  have  the  students  examine  what  has  changed,  and  the  why  and 
how  of  these  things. 

4.  The  students  can  use  interlocking  circles  for  this  comparison/ 
contrast  exercise.  This  is  the  suggested  approach. 


One  circle  represents  the  students'  culture,  while  the  other 
circle  represents  their  parents'  (grandparents')  culture.  The 
degree  of  overlap  suggests  areas  that  have  not  changed  significantly. 
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Have  the  students  draw  these  circles.  Stress  the  area  of  overlap 
If  they  feel  a  great  change  has  occurred,  there  should  be  very 
little  overlap  and  vice  versa. 

5.  Have  the  students  complete  the  questions  which  are  found  in  the 
Student  Booklet:  "My  Parents  and  I"  (p.23). 


NOTE:  In  order  to  arrive  at  an  answer  to  question  10  on 

the  "My  Parents  and  I"  charts,  the  students  must 
have  established  criteria  upon  which  to  base  their 
answer.  This  may  be  approached  in  two  ways.  They 
may  discuss  "What  things  would  make  one  culture 
better  than  another?  (i.e.,  equality,  justice, 
better  health  care,  better  education,  etc.)  The 
answers  provided  by  the  students  could  be  put  on 
the  board  and  used  as  criteria  for  cultural 
comparison.  Or,  the  students  may  be  asked  to 
explain  in  their  answer  on  what  basis  they  judged 
one  culture  to  be  better  than  another;  i.e.,  have 
the  students  develop  their  own  individual  criteria. 


6.  Use  any  of  the  discussion  techniques  found  in  Appendix  A  to  deal 
with  these  questions.  It  is  strongly  suggested  that  the  class 
spend  the  greatest  percentage  of  time  discussing  these  since 
question  10  leads  into  the  next  Learning  Activity  (dealing  with 
Ethnocentrism) . 

CONCLUSION 

We  have  examined  and  evaluated  changes  in  Canadian  culture  over 
a  generation.  We  have  concluded  with  a  subjective  evaluation  of  two 
cultural  eras.  This  has  prepared  us  to  examine  further  some  of  the 
"ethnocentricities"  existing  in  ourselves  and  in  others  of  our  culture 
At  the  conclusion  of  this  Learning  Activity  have  the  students 
refer  back  to  their  research  questions  and  answer  any  they  may  be 
able  to  from  the  information  provided  in  this  Learning  Activity. 
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LEARNING  ACTIVITY  17:  ETHNOCENTRISM 


INTENTION 

It  is  the  intent  of  this  Learning  Activity  to  introduce  students 
to  the  concept  of  ethnocentrism. 

OBJECTIVES 

At  the  conclusion  of  this  Learning  Activity,  the  student  should 
be  able  to: 

1 .  Knowledge 

define  the  term  ETHNOCENTRISM  and  give  examples  of  it. 

2.  Skill 

(a)  predict  their  personal  reactions  to  a  fictitious  culture 
that  is  very  different  from  their  own; 

(b)  demonstrate  a  degree  of  tolerance  for  individuals  whose 
cultural  patterns  are  different  from  their  own; 

(c)  demonstrate  a  degree  of  hesitance  n  labelling  the  cultures 
as  being  better  or  worse  than  tin  own. 

MATERIALS  NECESSARY 

(a)  "Through  My  Eyes"  in  People  And  Their  Culture. 

(b)  "The  Nodnelds"  in  People  And  Their  Culture . 

PROCEDURE 

1.  Introduce  the  Activity  by  telling  the  students  that  they  are 
going  to  take  a  brief  look  at  a  fictitious  culture.  For  this 


Learning  Activity,  a  fictitious  culture  has  been  provided. 


"The  Nodnelds",  which  is  in  People  And  Their  Culture,  deals 
with  a  fictitious  "primitive"  culture  on  earth.  Have 
students  read  the  article. 

After  the  students  have  been  familiarized  with  the  culture, 
solicit  their  reactions.  What  did  they  like  about  the 
culture?  What  did  they  dislike  about  the  culture? 

Ask  the  students  if  they  had  an  opportunity,  would  they 
attempt  to  change  the  culture?  Why  or  why  not?  (NOTE:  Refer 
the  students  to  value  issue  number  4,  which  they  briefly 
examined  in  Learning  Activity  13) . 

In  the  above  discussion,  many  students  will  display  a  very 
ethnocentric  attitude.  Write  the  word  ETHNOCENTRISM  on  the 
board.  Tell  the  students  that  one  reason  for  reading  the 
article  was  to  discover  the  meaning  of  this  word.  Cite 
examples  from  the  class  discussion  of  the  students'  ethnocentric 
attitudes.  From  these  examples,  have  the  class  attempt  to 
define  the  term  ethnocentrism  in  their  own  words. 

Have  the  students  read  the  section  in  People  And  Their  Culture 
entitled,  "Through  My  Eyes"  and  discuss  the  questions  that 
follow  the  reading. 

Have  the  students  answer  the  questions  at  the  end  of  "The 
Nodnelds".  They  could  do  these  as  individual  anthropologists, 
or  form  groups  role-playing  a  team  of  anthropologists  faced 


with  these  dilemmas. 
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Discuss  the  students’  responses  to  the  questions  in  the 
form  of  a  class  discussion. 

CONCLUSION 

In  this  Learning  Activity  we  have  examined  the  concept  of 
ethnocentrism  and  become  more  aware  of  how  we  must  guard  against 
cultural  bias  when  exploring  other  cultures. 

REMINDERS 

Since  this  is  the  last  Learning  Activity  in  which  students  are 
introduced  to  new  terminology,  the  teacher  may  wish  to  use  the 
"Crossword  Puzzle"  and/or  the  "Word  Find"  at  this  stage  of  the  unit. 
If  so,  they  are  in  Appendices  C  and  D  and  copies  of  each  will  have 


to  be  run  off  for  the  students. 
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LEARNING  ACTIVITY  18:  RESEARCH  QUESTIONS 


INTENTION 

It  is  the  intention  of  this  Learning  Activity  to  have  the 
students  re-examine  the  set  of  research  questions  that  they  developed 
at  the  beginning  of  this  unit  and  to  have  the  students  come  to  some 
conclusions  regarding  these  questions. 

OBJECTIVES 

At  the  conclusion  of  this  Learning  Activity,  the  students  should 
be  able  to: 

Skill 

(a)  formulate  some  conclusions  regarding  the  set  of  research 
questions  that  were  developed  earlier; 

(b)  illustrate  the  validity  of  these  conclusions  through  the 
use  of  cultural  examples. 

MATERIALS  NECESSARY 
None 
PROCEDURE 

1.  Have  the  students  refer  back  to  the  initial  set  of  research 
questions  that  they  developed  in  Activity  2. 

2.  In  paragraph  form,  have  them  write  answers  to  each  of  these 
questions.  In  light  of  the  fact  that  they  are  nearing  the  end 


80. 


of  the  unit ,  tell  them  that  not  only  should  they  express 
what  they  feel  about  these  questions,  but  they  should  back  up 
their  answers  by  using  examples  of  the  culture (s)  studied  in 
this  unit. 

3.  Since  this  Activity  is  a  synthesis  of  all  the  information 

contained  in  this  unit,  it  should  be  evaluated  and  students 
should  be  told  that  their  final  answers  to  the  research 
questions  are  extremely  important  and  will  be  marked. 

Besides  the  "usual"  criteria  for  marking,  such  as  spelling, 
neatness,  sentence  structure,  etc., the  main  criteria  should  be 
as  follows: 

(a)  validity  of  the  conclusion; 

(b)  ability  of  the  students  to  reinforce  their  conclusion 
with  data’ from  the  unit. 

CONCLUSION 

At  the  beginning  of  this  unit  we  developed  a  set  of  questions 
to  be  answered,  and  now  we  have  accomplished  that  objective. 


NOTE: 

This  assignment  could  be  done  either  individually 
or  in  small  groups.  If  small  groups  are  used  the 
"Marking  Sheet  for  Self-Evaluation"  given  in 
Appendix  B  may  be  a  useful  instrument  for 
evaluating  student  performance. 
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LEARNING  ACTIVITY  19:  BROTHERHOOD 

INTENTION 

It  is  the  intent  of  this  Learning  Activity  to  have  the  students 
recognize  that  regardless  of  cultural  differences  a  brotherhood 
of  man  exists. 

OBJECTIVES 

At  the  conclusion  of  this  Learning  Activity  students  should 
be  able  to: 

Knowledge 

demonstrate  an  awareness  that  people  everywhere  have  much  in 
common 

MATERIALS  NECESSARY 

Student  booklet  "Brotherhood"  CP-  25) 

PROCEDURE 

1.  Explain  that  the  students  are  going  to  read  an  excerpt  from 
a  diary  of  a  man  who  travelled  to  North  Borneo. 

2.  Read  the  article  entitled  "Brotherhood". 

3.  The  discussion  that  follows  might  begin  by  having  students 
answer  the  following  questions. 

(a)  Why  did  the  man  say  near  the  end,  "all  of  a  sudden, 
they  were  our  brothers"? 

(b)  What  does  he  mean  by  the  concluding  sentence  "I  mean,  it 
seems  pretty  reasonable"? 

(c)  Are  you  surprised  by  this  story?  Why  or  why  not? 
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CONCLUSION 

You  have  had  an  opportunity  to  read  about  how  one  man  came  to 
recognize  the  basic  brotherhood  of  man. 


NOTE: 

Appendix  E  contains  a  unit  test  on  all  of  the 
major  points  of  the  unit.  This  test  should  be 
given  before  proceeding  on  to  the  next  Learning 
Activity . 
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LEARNING  ACTIVITY  20:  MAIN  ISSUE 

INTENTION 

It  is  the  intention  of  this  Learning  Activity  to  have  the 
students  come  to  a  defensible  position  regarding  the  major  issue  of 
this  unit. 

OBJECTIVES 

At  the  conclusion  of  this  Learning  Activity  the  students  should 
be  able  to: 

Skill 

(a)  paraphrase  a  value  issue  dealing  with  the  dilemma  of  making 
judgements  about  culture; 

(b)  formulate  a  position  regarding  this  issue; 

(c)  cite  examples  from  this  unit  which  will  back  up  or  reinforce 
the  position  they  have  taken. 

MATERIALS  NECESSARY 
None 
PROCEDURE 

1.  Have  the  students  refer  back  to  the  Major  Question  Chart  developed 
in  Learning  Activity  1. 

2.  Tell  the  class: 

"You  are  to  write  a  1-3  page  essay  dealing  with  major  question 
which  began  this  study.  Your  essay  should  have  these  three 
sections  in  it: 

(a)  Write  in  your  own  words  what  you  feel  the  major  question  is. 
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(b)  Tell  what  your  opinion  is  regarding  this  question.  In 
other  words,  in  light  of  the  unit  just  studied,  what  do 
you  think  the  answer  to  this  question  is? 

(c)  Give  examples  and  illustrations  from  the  unit  that  will 

back  up  the  position  you  have  taken  regarding  this  question." 
3.  As  this  is  a  major  assignment  and  the  final  activity  of  this 
unit,  it  should  be  marked  as  a  form  of  student  evaluation. 
CONCLUSION 

This  unit  of  study  has  provided  us  with  a  method  we  can  use  to 


assess  culture(s) . 
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LEARNING  ACTIVITY  21:  MAROONED 
PART  C:  UNSUSPECTING  EXPLORERS 

INTENTION 

It  is  the  intention  of  this  Learning  Activity  to  have  the 
students  apply  the  "model"  they  have  developed  regarding  culture 
to  the  study  of  a  non- industrial  culture. 

OBJECTIVES 

At  the  conclusion  of  this  Learning  Activity,  the  students 
should  be  able  to: 

Skill 

(a)  create  a  specific  plan  for  study  of  a  cultural  group; 

(b)  apply  this  plan  to  the  study  of  a  non-industrial  culture; 

(c)  assess  the  process  of  how  well  their  plan  helps  them  in 
their  study  and  understanding  of  another  culture. 

MATERIAL  NECESSARY 

Marooned  -  Part  C:  Unsuspecting  Explorers 
PROCEDURE 

1.  After  completing  this  unit,  the  next  step  is  to  take  the  model 
developed  regarding  the  study  of  culture  and  begin  to  apply  it 
to  the  study  of  other  cultures.  To  this  end,  the  section  of 
Marooned  entitled:  "Unsuspecting  Explorers"  has  been  written. 


86. 


"Unsuspecting  Explorers"  involves  the  people  on  Marooned 
coming  into  contact  with  a  South  Sea  island  culture.  As  such 
we  are  now  moving  into  the  realm  of  topic  7B  of  the  Alberta 
Social  Studies  Program:  "Case  Studies  of  Non- Industrial 
Societies" . 

2.  Tell  the  students  that  they  are  now  going  to  come  into 
contact  with  some  non- industrial  people  who  will  visit  their 
island  of  Marooned.  They  will  then  go  with  these  people  back 
to  their  island  to  examine  their  culture.  But,  before  they 
visit  these  natives,  they  must  develop  some  form  of  plan  or 
model  which  they  will  use  to  examine  the  natives'  culture. 

3.  In  formulating  their  plan  or  model,  tell  the  students  to  refer 
to  the  following  points  from  the  culture  unit  that  they  have 
just  completed: 

(a)  How  can  they  avoid  cultural  bias? 

(b)  How  should  they  assess  this  culture? 

(c)  What  are  the  patterns  of  this  culture? 

(d)  What  are  the  answers  to  the  major  research  questions 
from  Learning  Activity  2  as  they  relate  to  this  culture? 


The  following  is  provided  as  a  sample  model. 
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MODEL  FOR  ASSESSING  CULTURES 

I.  How  can  I  avoid  viewing  this  culture  with  a  cultural  bias? 

Be  aware  of  ethnocentrism:  attempt  to  understand  things 
from  the  perspective  of  people  in  the  culture  I  am  studying. 

II.  How  should  I  assess  this  culture? 

Students  must  develop  a  set  of  criteria  with  which  to  assess 
culture.  They  may  focus  on  such  things  as: 

(a)  how  well  the  culture  meets  the  needs  of  its  members 

(b)  level  of  technology 

(c)  level  of  religious  development 

(d)  moral  standards 

(e)  humanitarianism,  etc. 

III.  Examine  and  describe  the  development  of  the  nine  cultural 
patterns  of  this  particular  culture. 

(a)  economics 

(b)  politics 

(c)  courtship  and  marriage 

(d)  education 

(e)  art 

(f)  assignment  of  roles  -  kinship 

(g)  language 

(h)  technology  and 


(i)  religion 
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IV.  Apply  the  set  of  research  questions  developed  in  Part  A 

of  Marooned  to  this  new  culture: 

Examples : 

(a)  How  is  this  culture  learned? 

(b)  How  does  this  culture  change? 

(c)  How  does  this  culture  control  people's  behaviour? 

(d)  How  does  this  culture  meet  the  needs  of  its  members? 

(e)  What  values  underlie  this  culture? 

NOTE : 

This  could  be  done  either  individually  or  in 
small  groups. 

4.  Once  the  students  have  developed  their  model,  have  them  read 
Marooned  -  Part  C:  "Unsuspecting  Explorers". 

5.  Have  the  students  apply  the  model  developed  in  question  number 
3  (p.  88)  to  the  natives'  culture  they  encountered  in 
"Unsuspecting  Explorers".  This  could  be  done  either  in  essay 
form  or  in  question  and  answer  form.  Since  this  assignment 

is  an  application  of  all  that  the  students  have  learned  in  the 
culture  unit,  it  should  be  viewed  as  one  method  of  final 
evaluation  and  marked  accordingly. 

6.  After  the  assignments  have  been  evaluated,  have  the  students 
evaluate  the  process  they  have  just  been  through.  That  is, 
have  them  evaluate  how  well  their  model  helped  them  in  their 
study  and  understanding  of  the  natives  in  "Unsuspecting  Explorers" 
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This  could  be  done  through  any  of  the  discussion  techniques 
described  in  Appendix  A,  or  it  could  be  done  as  a  written 
assignment . 

CONCLUSION 

In  this  Learning  Activity  the  students  have  applied  the 
model  for  the  study  of  culture  to  a  non-industrial  culture.  They 
should  now  be  able  to  apply  the  same  model  to  other  non-industrial 
cultures  (topic  7B)  and  to  Canadian  sub-cultures  (topic  7C) . 
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Appendices 


APPENDIX  A:  DISCUSSION  TECHNIQUES 


Several  of  the  Learning  Activities  in  this  unit  involve  the 
students  examining  various  questions.  There  are  several  ways 
in  which  this  type  of  activity  can  be  dealt  with.  The  classroom 
teacher  is  in  the  best  position  to  judge  which  techniques  are 
best  suited  to  the  particular  teaching  situation. 

Listed  below  are  several  different  approaches  which  may  be 
utilized  in  dealing  with  the  various  readings  and  questions  in 
this  unit. 

1 .  Large  Group  Discussion 

Conduct  a  class  discussion  using  the  entire  class  and  ask 
them  for  possible  answers  to  the  questions  under  discussion. 

2  .  Small  Group  Discussion 

Have  the  class  divide  itself  into  s,  ill  groups  (4  to  5 
students) .  Each  group  should  appoir  a  chairperson  to 
conduct  the  discussion  and  a  secretary  to  record  the 
groups'  responses  to  the  questions. 

Under  the  guidance  of  the  chairperson,  the  group  discusses 
each  question.  Once  the  group  has  discussed  each  question 
thoroughly,  have  the  students  record  their  responses  in  light 
of  the  group  discussion. 
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3.  Small  Group  to  Large  Group 

Structure  the  groups  the  same  way  as  in  the  small  group 
approach.  However,  in  this  situation,  the  group  is  to 
arrive  at  a  consensus  regarding  the  possible  answers  to  each 
question.  After  each  group  has  completed  the  question, 
conduct  a  class  discussion,  asking  each  secretary  in  turn 
to  relay  the  group’s  responses  to  the  entire  class  for 
discussion . 

4 .  Individual 

Have  each  student  answer  the  questions  individually.  Their 
answers  can  then  be  turned  in  (to  the  teacher)  for 


evaluation  or  used  as  a  basis  for  class  discussion. 
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APPENDIX  B 

MARKING  SHEET  FOR  SELF  EVALUATION 


DIRECTIONS 

1.  This  sheet  is  to  be  completed  following  your  seminar. 

2.  Rate  yourself  in  each  category  according  to  the  following 
scale . 

0  -  poor  1  -  satisfactory  2  -  good  3  -  outstanding 


MY  NAME 

EXAMPLE 

1. 

3 

2. 

1 

3. 

0 

4. 

2 

5  . 

1 

6  . 

2 

7. 

3 

12  Sub-Total 

8. 

2 

14  TOTAL  (25) 

CATEGORIES 

1.  Help  to  develop  other  ideas  by  asking  intelligent  questions 
or  adding  information. 

2.  Keep  to  the  topic  when  discussing  a  question. 

3.  Allow  others  to  finish  speaking  before  speaking  myself. 

4.  Show  respect  for  other  members'  ideas  -  enjoyable  to 
have  in  group. 

5.  Back  up  my  ideas  and  opinions  with  concrete  facts  (i.e., 
statistics) . 

6.  Provide  good  answers  to  all  questions. 

7.  Participate  consistently  in  the  discussion. 

8.  Neatness  of  project.  (Marked  by  teacher)  Possible  4 
marks . 


95. 


APPENDIX  C 
W  0  R  D  FIND 


U  B  C  U 


T  U  R 


X  C  R 


L  I 


I  0  N 


ROLES  A  E  IYT  IDEREHQJNF 
YECUSTOMSRLAC  I  GOLO  I  B 


0 


D  A  I  A  B 


I  T  Y  C  A  R  T  I 


T  I  C 


U  N  0  A  R  T  N 


A  B  0  0  B 


R  M  0  L 


A  0  K 


C  I 


D  I 


M 


U  S  I  0  N  S 


V  T  N  N  0  C  Y 


I  N  H 


AETNOMORAL  I 


E  R 


R  I 


Y  D  C 


R  0  U 


X 


N  M 


LWHJXMRSUTRAI 


0  C  I  A  L 


HIRCRNOLMY 


NVIRONMEN 


F  C  J 


I  N  V  U  N 


I  0  N 


0  C  I 


Y 


0  I 


N 


EOT 


I  I  N  L  I 


UTMOWQY  SQMINVENTAGTU 
EVVLTECHNOLOGYJKPKIT 


I 


B  A  A  0 


H  L  N 


B  D  U 


COUNT 


R  C  U 


T  U 
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Below  is  a  list  of  words  that  are  in  the  WORD 
FIND.  You  may  wish  to  give  this  to  the  students  with  the 
WORD  FIND,  or  you  may  wish  to  make  the  exercise  more 
rigorous  by  having  them  do  the  exercise  without  this  list, 
then  using  the  list  to  correct  their  work. 


ART 

ISSUE 

ARTISTIC 

MORALITY 

BIOLOGICAL 

MORES 

COUNTERCULTURE 

PEER  GROUP 

COURTING 

POLITICAL 

CUSTOM 

RELIGION 

DIFFUSION 

ROLES 

ECONOMY 

SOCIAL 

EDUCATE 

SOCIALIZATION 

ENVIRONMENT 

SOCIETY 

ETHNOCENTRIC 

SUBCULTURE 

HEREDITY 

TABOO 

INHERIT 

TECHNOLOGY 

INSTITUTION 

TRAIT 

INVENT 

VALUES 
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APPENDIX  D  -  CROSSWORD  PUZZLE 
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ACROSS 

I.  Everything  that  surrounds  us  is  called  our  _ . 

3.  Manners  are  an  example  of  ■ 

6.  My  friends  can  also  be  called  my  _______  group. 

8.  To  shake  a  person’s  hand  is  an  example  of  _ . 

10.  Something  that  is  strictly  forbidden  is  _ . 

II.  What  makes  you  distinct  is  an  inherited  _ . 

12.  The  accepted  pattern  in  a  culture  is  _ _ . 

14.  Hippies  were  part  of  this  _ . 

16.  Preparation  for  marriage  is  a  period  of  . 

18.  The  wheel  is  an  _ . 

20.  "Canadian  culture  is  best."  This  is  an  example  of 

24.  "It  is  good  and  desirable  to  respect  another's 

property"  is  an  example  of  s _  v _ . 

25.  "You  have  your  father’s  red  hair"  is  an  example  of 

26.  The  accepted  pattern  in  a  culture  is  a 
DOWN 

1.  The  way  in  which  most  societies  teach  their  children. 

2.  It  is  wrong  to  lie  and  cheat.  This  is  an  example  of 

4.  Mothers,  fathers,  students,  babysitters,  etc.,  are  all 
examples  of  people  playing  a  certain 

5.  The  Hutterites  are  an  example  of  a 

7.  A  pattern  that  helps  men  maintain  order  in  a  society. 

9.  "All  Icelanders  are  lazy"  is  an  example  of 


13.  Without  bias  or  prejudice  is  called  being 


15.  Beliefs  and  ceremonies,  are  part  of  this  social 
pattern  _ . 

17.  To  teach  someone  how  to  live  in  a  culture  is  called 

19.  Pizzas,  Toyotas,  Discos,  are  examples  of  cultural 
_  from  one  culture  to  another. 

21.  Gifts  from  the  past  are  called  our  _ . 

22.  We  all  live  in  a  group  of  people  who  together  form  a 


23.  The  organization  of  a  society;  the  ways  we  meet  our 
needs . 
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CROSSWORD  ANSWER  KEY 


ACROSS 

DOWN 

1. 

Environment 

1. 

Education 

3. 

Mores 

2  . 

Morality 

6 . 

Peer 

4. 

Role 

8. 

Customs 

5. 

Subculture 

10  . 

T  aboo 

7. 

Political 

11. 

Trait 

9. 

Stereotype 

12. 

Norm 

13. 

Objective 

14. 

Counterculture 

15. 

Religion 

16. 

Courtship 

17. 

Social i zat ion 

18. 

Invention 

19  . 

Diffusion 

20. 

Ethnocentr i sm 

21. 

Heritage 

24. 

Social  Values 

22  . 

S  iety 

25. 

Heredity 

23. 

Pa  erns 

26. 

Institution 
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NAME: 


APPENDIX  E 
UNIT  TEST 


I.  Match  the  following  terms  with  their  definitions  or 


examples .  Use  each  only 
for  each.  (10  marks) 

once  . 

Choose  the  best  answer 

(a) 

social i zat ion 

(f) 

physical  environment 

(b) 

invention 

(g) 

culture 

(c) 

traditional  role 

(h) 

heredity 

(d) 

diffusion 

(i) 

technology 

(e) 

human  environment 

(j) 

values 

1.  Marooned  -  an  isolated  island  in  the  South 
Pacific,  with  rivers,  lakes,  ample  grass¬ 
lands  and  useful  minerals. 

2.  Everything  we  have,  think  and  do. 

3.  A  new  thing  developed  or  created  to  meet 
a  need. 

4.  The  beliefs  that  are  held  to  be  important 
and  are  acted  upon  by  individuals  or 
societies . 

5.  Men  are  workers.  Women  babysit,  prepare 
the  food  and  sew. 

6.  The  tools,  instruments  and  inventions  which 
make  life  easier. 

7.  The  people  around  us  and  all  that  they 
believe,  do,  think  and  say. 

8.  The  spread  of  ideas  from  one  society  to 
another . 

9.  The  ability  of  people  within  a  culture  to 
pass  on  and  receive  the  knowledge  required  to 
survive  in  that  culture. 
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10.  The  physical  characteristics  that  we 
receive  from  our  parents . 


II.  Read  each  of  the  following  statements.  Decide  which 

cultural  pattern  is  illustrated  in  each  statement.  Place 


the  letter  of  the  pattern 
marks ) 

on  the 

blank  next  to  it. 

(a)  economic 

(£) 

role  assignment 

(b)  political 

(g) 

technology 

(c)  educational 

(h) 

courtship,  marriage 

fdl  rel  i  pi  oils 

and  family 

(e)  artistic 


1.  The  coastal  Inuit  often  trade  with  inland 
peoples,  exchanging  their  seal  and  whale  pro¬ 
ducts  for  inland  products  such  as  caribou 
meat . 

2.  In  Tanzania,  the  task  of  building  the  home 
falls  to  the  mother. 

3.  Beauty  is  in  the  eye  of  the  beholder,  and 
the  beholder's  eye  is  trained  by  his 
culture . 

4.  In  most  Western  societies,  law  enforcement 
is  placed  in  the  hands  of  a  group  organized 
just  for  that  purpose. 

5.  By  the  example  and  teaching  of  parents, 
children  throughout  the  world  are  taught 
the  ways  of  their  culture. 

6.  The  Massai  have  a  group  of  myths  that 
explain  how  the  world  was  made  and  how  the 
Massai  were  given  cattle.  Ceremonies  are 
held  to  mark  important  events,  such  as  the 
entrance  of  a  young  boy  into  manhood  and 
into  warrior  status. 

7.  In  some  societies,  the  parents  choose 
whom  their  children  will  marry. 
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8.  The  Sioux  offered  thanks  to  Wakan  Tonka, 
the  Great  Spirit,  before  and  after  every 
meal  and  hunt. 

9.  In  Dahomey,  Africa,  women  form  the  highest 
corps  of  the  army. 

10.  In  the  Massai  society,  the  decisions  made 
by  a  council  of  older  men  are  enforced  by 
everyone.  All  the  villagers  try  to  see 
that  a  decision  is  carried  out. 

11.  In  ancient  China  it  was  believed  that 
small  feet  were  attractive,  so  parents 
bound  the  feet  of  their  daughters  to 
prevent  their  feet  from  growing. 

12.  Among  the  Iroquois  and  Hurons,  all  the 
children  of  a  cabin  regarded  their  mother's 
sisters  as  their  mothers. 


13.  Pueblo  Indians  lived  mainly  by  agriculture 
and  had  permanent  communities  of  adobe  or 
sandstone  houses. 


14. 


The  Tewa 
a  set  of 
children 
children 


household  consisted  mainly  of 
grandparents,  some  of  their 
with  their  spouses,  and  their 


15.  In  the  Hopi  tribe,  a  mother's  brother  is 
responsible  for  the  discipline  of  their 
sister's  sons  and  for  the  proper 
performance  of  duties  and  rituals. 


16.  In  Russia,  all  candidates  in  elections 

belong  to  the  same  party,  so  voters  simply 
choose  the  best  man. 


17.  Some  societies  require  all  children  to 
attend  school  until  a  certain  age. 

Some  rock  groups  wear  costumes 
make-up  during  performances. 


* 


18. 


and 
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19.  Hindus  never  eat  beef  or  pork. 

20.  The  Sioux  were  nomads,  following  the 
buffalo  herds  which  provided  almost 
everything  they  needed  to  survive. 


III.  In  this  unit,  you  developed  a  series  of  research 
questions  regarding  things  that  you  would  like  to 
know  about  when  studying  about  a  culture.  Below, 
list  any  eight  of  these  major  research  questions. 
(8  marks) 

1. 


2. 


3. 


4. 


5. 


6. 


7. 


8. 
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IV.  Each  person  has  many  needs  which  must  be  fulfilled 
before  they  can  feel  good  about  life.  We  studied 
six  of  the  needs,  arranged  on  a  pyramid  by  Maslow. 
Place  those  six  needs  in  order  on  the  pyramid  and 
explain  or  give  an  example  of  each  one. 

Tell  which  needs  are  psychological  and  which  are 
physical . 
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UNIT  TEST  -  ANSWERS 


1 . 

Cf) 

6, 

(i) 

2. 

Cg) 

7. 

(e) 

3. 

(b) 

8. 

(d) 

4. 

(j) 

9. 

(a) 

5. 

(c) 

10. 

00 

1. 

(a) 

11. 

(e) 

2. 

(£) 

12. 

00 

3. 

(e) 

13. 

(g) 

4. 

(£) 

14. 

00 

5. 

(c) 

15. 

(f)  or  (h) 

6. 

(d) 

16. 

(b) 

7. 

00 

17. 

(c) 

8. 

(d) 

18. 

(e) 

9. 

(f) 

19. 

(d) 

10. 

(b) 

20. 

(g) 

III.  Answers  will  vary. 

IV.  See  page  13  of  Student  Booklet. 
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THE  PAPUANS 


While  walking  through  the  village  of  Botukebo  I 
heard  a  loud  howling  and  lamentation  (cries  of  grief) 
coming  from  one  of  the  houses.  When  I  entered  the  structure 
I  found  to  my  surprise  a  middle-aged,  muscular  man  squatting 
in  the  middle  of  the  room,  crying  and  yelling  while  a  boy, 
about  eleven  years  old,  was  screaming  at  him  and  hitting 
him  with  a  stick.  The  man  was  being  beaten  by  his  own 
son.  The  reason  for  the  excitement  was  that  the  father 
owed  his  son  2  boj  ame  shells  which  he  refused  to  pay 
back.  Thus  the  boy  had  a  right  to  punish  his  debtor. 
However,  by  the  beating  he  abrogated  (gave  up)  his  right 
to  the  debt,  in  o.ther  words  the  father's  obligation  to 
repay  was  annulled  (cancelled) .  After  the  beating  was 
over  and  the  enraged  boy  departed,  the  father  wiped  away 
his  tears  and  smiled  with  great  satisfaction,  "My  boy  will 
be  quite  a  businessman,  but  he  must  learn  not  to  trust 
anybody."  In  addition  to  the  lesson  in  commerce  the  whole 
affair  proved  to  be  most  satisfactory  to  the  happy  father, 
as  he  assured  me.  Not  only  had  he  gained  2  cowries  (shells) 
but  the  beating  administered  by  his  son,  he  insisted,  was 
so  painless  that  he  received  the  wealth  for  practically 
nothing . 

Copyright:  Pospisil,  Leopold,  The  Kapauku  Papuans  of  West 

New  Guinea 
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THE  SACRED  "RAC" 

An  Indian  anthropologist,  Chandra  Thapar,  made 
a  study  of  foreign  cultures  which  had  customs  similar  to 
those  of  his  native  land.  One  culture  in  particular 
fascinated  him  because  it  reveres  one  animal  as  sacred, 
much  as  the  people  in  India  revere  the  cow.  The  things  he 
discovered  might  interest  you  since  you  will  be  studying 
India  as  part  of  this  course. 

The  tribe  Dr.  Thapar  studied  is  called  the 
Asu  and  is  found  on  the  American  continent  north  of  the 
Tarahumara  of  Mexico.  Though  it  seems  to  be  a  highly 
developed  society  of  its  type,  it  has  an  overwhelming 
preoccupation  with  the  care  and  feeding  of  the  rac  --  an 
animal  much  like  a  bull  in  size,  strength  and  temperament. 
In  the  Asu  tribe,  it  is  almost  a  social  obligation  to 
own  at  least  one  if  not  more  racs .  Anyone  not  possessing 
at  least  one  is  held  in  low  esteem  by  the  community 
because  he  is  too  poor  to  maintain  one  of  these  beasts 
properly.  Some  members  of  the  tribe,  to  display  their 
wealth  and  social  prestige,  even  own  herds  of  racs. 

Unfortunately  the  rac  breed  is  not  very  healthy 
and  usually  does  not  live  more  than  five  to  seven  years. 
Each  family  invests  large  sums  of  money  each  year  to  keep 
its  rac  healthy  and  shod,  for  it  has  a  tendency  to 


throw 
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its  shoes  often.  There  are  rac  specialists  in  each 
community,  perhaps  more  than  one  if  the  community  is 
particularly  wealthy.  These  specialists,  however,  due  to 
the  long  period  of  ritual  training  they  must  undergo  and 
to  the  difficulty  of  obtaining  the  right  selection  of 
charms  to  treat  the  rac,  demand  costly  offerings  whenever 
a  tribesman  must  treat  his  ailing  rac. 

At  the  age  of  sixteen  in  many  Asu  communities, 
many  youths  undergo  a  puberty  rite  in  which  the  rac 
figures  prominently.  The  youth  must  petition  a  high 
priest  in  a  grand  temple.  He  is  then  initiated  into  the 
ceremonies  that  surround  the  care  of  the  rac  and  is 
permitted  to  keep  a  rac. 

Although  the  rac  may  be  used  as  a  beast  of 
burden,  it  has  many  habits  which  would  be  considered  by 
other  cultures  as  detrimental  to  the  life  of  the  society. 
In  the  first  place  the  rac  breed  is  increasing  at  a  very 
rapid  rate  and  the  Asu  tribesmen  have  given  no  thought 
to  curbing  the  rac  population.  As  a  consequence  the  Asu 
must  build  more  and  more  paths  for  the  rac  to  travel 
on  since  its  delicate  health  and  its  love  of  racing  other 
racs  at  high  speeds  necessitates  that  special  areas  be 
set  aside  for  its  use.  The  cost  of  smoothing  the  earth 
is  too  costly  for  any  one  individual  to  undertake;  so  it 
has  become  a  community  project  and  each  tribesman  must 
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pay  an  annual  tax  to  build  new  paths  and  maintain  the  old. 
There  are  so  many  paths  needed  that  some  peoole  move 
their  homes  because  the  rac  paths  must  be  as  straight  as 
possible  to  keep  the  animal  from  injuring  itself.  Dr. 

Thapar  also  noted  that  unlike  the  cow,  which  many  people 
in  his  country  hold  sacred,  the  excrement  of  the  rac 
cannot  be  used  as  either  fuel  or  fertilizer.  On  the 
contrary,  its  excrement  is  exceptionally  foul  and  totally 
useless.  Worst  of  all,  the  rac  is  prone  to  rampages  in 
which  it  runs  down  anything  in  its  path,  much  like  stampeding 
cattle.  Estimates  are  that  the  rac  kills  thousands  of  the 
Asu  in  a  year. 

Despite  the  high  cost  of  its  upkeep,  the  damage 
it  does  to  the  land,  and  its  habit  of  destructive  rampages, 
the  Asu  still  regard  it  as  being  essential  to  the 
survival  of  their  culture. 


Copyright:  Hughes,  Patricia,  The  Sacred  "Rac”  from 
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MAJOR  QUESTION  CHART 


THE  MAJOR  QUESTION  IS: 


WHAT  THIS  QUESTION  MEANS  IS: 


1.  I  THINK  THAT  THE  ANSWER  TO  THIS  QUESTION  IS: 


DATE  : 


2.  I  NOW  THINK  THAT  THE  ANSWER  TO  THIS  QUESTION  IS: 


DATE  : 


3.  I  NOW  THINK  THAT  THE  ANSWER  TO  THIS  QUESTION  IS: 


DATE : 


4.  I  NOW  THINK  THAT  THE  ANSWER  TO  THIS  QUESTION  IS: 


DATE: 
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5.  I  NOW  THINK  THAT  THE  ANSWER  TO  THIS  QUESTION  IS: 


DATE  : 


6.  I  NOW  THINK  THAT  THE  ANSWER  TO  THIS  QUESTION  IS: 


DATE  : 
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BEHAVIOURS 


Read  the  following  and  after  each  write  RIGHT 
or  WRONG.  In  the  space  provided  below  each,  write  a 
one  or  two  sentence  explanation  of  the  reason  for  your 
choice . 

1.  Kissing  in  public  _ . 

2  .  Boys  holding  hands  _ . 

3.  Men  kissing  other  men  _ . 

4.  A  girl  striking  her  mother  _ . 

5.  Binding  the  feet  of  babies  so  they  will  grow  up 

crippled;  therefore  having  to  beg  for  a  living,  and 
as  a  result,  their  family  prospers  _ . 

6.  Eating  grubs  and  worms  _ . 


7. 


One's  parents  deciding  whom  you  will  marry 
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Which  of  the  above  do  you  feel  you 
have  inherited  or  learned  from  your: 

1.  father  _  3.  teachers 

2.  mother  4.  friends 
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HAVE,  THINK,  DO  CHART 

Copy  the  chart  found  below  into  your  notebook. 
After  your  teacher  has  discussed  with  you  how  to  complete 
the  chart,  list  5  things  under  each  category  (I  Have,  I  Think 
and  I  Do).  Then  beside  each  of  your  responses,  place  an  "X" 
in  the  appropriate  column  or  columns  marked  C,  H,  P  or  M 
as  follows: 


C  -  cultural  need  P  -  physical  need 

H  -  hereditary  need  M  -  mental  need 


EXAMPLE:  I  Have 

C 

H 

P 

M 

1  Bicycle 

X 

X 

X 

I  Have : 

C 

H 

P 

M 

I  Think: 

I  Do: 

1 

2 

3 

4 

5 


1 

2 

3 

4 

5 


1 

2 

3 

4 

5 
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MASLOW’S  PYRAMID  OF  HUMAN  NEEDS 


MENTAL 

NEEDS 


SELF-FULFXLLMENT : 

Having  a  se/se\of  satisfaction 
from  what  y/ou  acre  doing;  feeling 
good  about/ something  you  did,i.e., 
passing  a/really\  tough  Social  test; 
finishing/a  longyresearch  paper. 


NDEPENDENCi 


Having  control  over  what  you 
do  in/ your  life;  f reedom ,  i  .  e  .  , 
being  able  to  choose  Vour  own  clothes, 
being  /able  to  stay  up\as  late  as  you 
want . 


EGO: 

/aving  respect;  stati 
having  people  look  up  t&  you 
Having  the  kids  at  school\  look  up 
to /you  because  you  are  on  the  school 
basketball  team. 


SOCIAL  NEEDS: 


’he  need  to  feel  that  you  are^ 
iccepted;  that  you  belong  to  a 
[roup  to  feel  loved ,  i  .  e  .  ,f eel ing' 
;hat  the  kids  at  school  like  you^ 
taving  a  group  of  close  friends 


SAFETY  NEEDS: 

The  need  to  feel  safe  and  protected^ 
from  dangers  in  life , i . e . , feeling 
that  it  is  safe  to  walk  home  after 
dark . 


NOTE:  People 

work  from  the 
bottom  to  the 
top  of  the 
pyramid . 


PHYSIC/L 
NEED' 


PHYSICAL  NEEDS 


The  basic  physical  needs  that  you  have  and 
:hat  must  be  met  if  you  are  to  stay  alive,  i.e 
food  clothing  and  shelter 
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GIRL’S  13 -YEAR  SILENCE 

ARDACIA,  Calif.,  (AP)  -  Sheriff's  deputies  have 
arrested  the  parents  of  a  13-year  old  girl  who  doctors  say 
can't  talk  and  has  the  mind  of  an  infant  because  she  was 
kept  in  virtual  isolation  since  birth. 

Susan  Wiley,  wide-eyed  and  brown^haired ,  spent  her 
time  inside  her  parents'  modest  two-bedroom  home  in  this 
Los  Angeles  suburb,  except  for  brief  periods  when  she  played 
in  the  yard  or  sat  on  the  porch,  deputies  said. 

She  walks  with  a  stooped  shuffle  like  an  old 
person  and  her  arms  and  bone  structure  are  extremely  thin, 
doctors  said. 

They  placed  her  mental  development  as  equal  to 
that  of  a  12  to  18-month  old  infant,  said  she  still  wore 
diapers,  and  that  her  size  was  that  of  a  10-year  old. 

The  doctors  said  Susan  could  become  physically 
normal  after  treatment,  but  they  were  unsure  about  possible 
mental  progress  . 

Deputies  said  Susan  has  been  in  hospital  since 
November  4.  The  case  was  made  public  after  her  parents  were 
arrested  Monday. 

Clark  Wiley,  70,  and  his  estranged  wife  Irene,  50, 
were  booked  for  investigation  of  child  abuse  and  released  on 
$1,250.00  bail  each. 

Sheriff’s  investigators  said  a  social  worker  brought 
the  case  to  their  attention  when  Mrs.  Wiley  left  her  husband, 
took  Susan  to  live  with  the  girl's  grandmother  in  nearby 
Monterey  Park  and  applied  for  welfare. 

No  motive  for  the  girl's  alleged  treatment  was 
advanced  by  authorities. 


Copyright:  Associated  Press. 
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TEENAGE  SUBCULTURE  ANALYSIS  CHART 


CULTURAL  PATTERN: 

TEENAGE  SUBCULTURE: 

RELIGIOUS  PATTERNS 

ASSIGNMENT  OF  ROLES  §  KINSHIP 

POLITICAL  PATTERNS 

ECONOMIC  PATTERNS 

EDUCATIONAL  PATTERNS 

COURTSHIP  §  MARRIAGE 

ARTISTIC  PATTERNS 

LANGUAGE  PATTERNS 

TECHNOLOGICAL  PATTERNS 
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KNOWLEDGE  QUIZ 


Label  the  following  statements  as  being  either 


TRUE  or  FALSE. 


1. 

A 

spider 

must  t 

>e  taught 

how  to  sp 

in  a  we 

2. 

A 

lion  must  be 

taught  h 

ow  to  hunt 

—p 

3. 

A 

boy  mus 

t  be  t 

;aught  how  to  bake 

a  cake 

4. 

A 

bird  is 

born 

with  the 

knowledge 

of  how 

a  nest 

• 

5. 

A 

bee  is 

born  with  the 

knowledge 

of  how 

a  bee  h 

ive 

~r 

• 

6  . 

A 

baby  is 

born 

with  the 

knowledge 

of  how 

r 


b  F 


r 


to  build 


to  build 


to  speak 


7. 

8. 
9. 


10. 


English 


A  beaver  must-  be  taught  how  to  build  a  dam  F 
A  girl  must  be  taught  how  to  play  baseball  / 


A  boy  is  born  with  the  knowledge  of  how  to  play 
football  __ _ . 

A  baby  is  born  with  the  knowledge  of  how  to  suck 


milk  from  a  bottle 
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SOCIALIZATION  CHART 


For  each  of  the  four  stages  in  your  life  in  Column  1, 
label  the  people  on  the  right  in  terms  of  their  importance 
in  SOCIALIZING  you.  Put  a  1  for  the  most  important,  and 
2  for  the  second  most  important,  etc. 


PHASE  1 : 

PRE-SCHOOL 

(1-5  years) 

Teachers 

Church 

Grandparents 

Friends 

Other  Adults 

Parent  s 

PHASE  2 : 

Teachers 

ELEMENTARY  SCHOOL 

Church 

(6-11  years) 

Grandparents 

Friends 

Other  Adults 

Parents 

PHASE  3: 

Teachers 

JUNIOR  HIGH  SCHOOL 

Church 

(12-14  years) 

Grandparents 

Friends 

Other  Adults 

Parents 

PHASE  4  : 

Teachers 

ADULT 

Church 

(15  +  years) 

Grandparents 

Friends 

Other  Adults 

Parents 

COMPARISON  OF  MAROONED  AND  A  MODERN  CITY 


Considering  the  Modern  City  Father  and  Mother  with  the 
Father  and  Mother  in  Marooned,  what  is  the  difference 
with  respect  to  their: 

1 .  Dress 

Modern  City  _ 

Marooned 


2 .  Food 

Modern  City 
Marooned 


3 .  Type  of  Home 
Modern  City 
Marooned 


4 .  Transportation 

Modern  City  _ 

Marooned 


5 .  Tools 

Modern  City 
Marooned 


6 .  Type  of  Work 
Modern  City 
Marooned 


7 .  Religion 

Modern  City 
Marooned 
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8 .  Economic  Patterns 
Modern  City 
Marooned 


9 .  Educational  System 

Modern  City  _ 

Marooned 


10 .  Courtship  and  Marriage 

Modern  City  _ 

Marooned 


1 1 .  Art 

Modern  City 
Marooned 


1 2 .  Roles 

Modern  City 
Marooned 


1 3 .  Political  System 

Modern  City  _ 

Marooned 
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Read  the  following.  After  each,  write  down  the  course 
of  action  you  would  take  and  why  you  would  choose  to  act, 
speak,  and  behave  in  this  way. 

DILEMMAS 


1.  You  are  in  the  store  with  a  friend.  She  finds  a  $20.00 
bill.  Then,  just  as  you  are  leaving,  a  very  destitute, 
poor-looking  man  comes  up  to  a  clerk  and  you  overhear 
him  telling  a  clerk  he  lost  a  $20.00  bill.  Your  friend 
tells  you  to  be  quiet. 

2.  Sunday  morning  arrives  and  you  are  preparing  for  church, 
when  a  friend  phones  and  invites  you  over  to  watch  a 
movie  that  you  have  been  wanting  to  see  on  television. 

3.  Your  parents  ask  you  to  walk  your  little  brother  home  from 
school  for  the  first  few  days  of  his  Grade  One  year. 

The  second  day,  some  friends  call  you  to  play  baseball 
after  school.  You  are  sure  your  little  brother  can 
make  it  home;  in  fact,  he  even  says  he  knows  the  way, 
but  you  remember  your  parents  asking  you  to  walk  with 
him  the  whole  week. 

4.  You  sneak  home  one  night  at  11:30  when  your  curfew  was 
10:30.  Nobody  hears  you  come  in.  Next  morning,  your 
mom  asks  you,  "What  time  did  you  come  home?" 

5.  You  spend  a  holiday  in  East  Africa.  Here,  it  is  common 
for  boys  and  girls  to  hold  hands  if  they  are  friends . 

You  make  a  friend  and  he  wishes  to  hold  your  hand  while 
walking  down  the  street. 
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"WHEN  .  . 


Read  the  following  excerpts.  They  are  all  things  you 
have  probably  heard  or  read  somewhere  and  all  relate  to  the 
fact  that  our  culture  has  indeed  changed.  Beside  each, 
write  either  True  or  False,  then  briefly  write  why  you 
agree  or  disagree  with  the  statement.  For  some  of  the 
statements,  you  may  just  wish  to  express  how  you  feel  about 
them.  This  is  acceptable. 

1.  Canadian  kids  today  are  fatter;  less  fit  than 
Canadian  kids  of  50  years  ago. 

2.  "Things  were  better  in  the  good  old  days". 

3.  Your  parents  probably  had  it  rougher  in  their  day 
(as  kids)  than  you  do  today. 

4.  Canadian  kids  are  taller,  heavier,  better  educated, 
have  travelled  more,  etc.,  than  kids  50  years  ago. 


5. 


Television 
kids  of  50 


is  causing 
years  ago. 


kids  to  be  more 


violent  than 


6 . 


We  have  more  material  possessions  and 
therefore,  we  are  better  off  than  our 


leisure  time; 
great-grandparents 


7. 

8. 

9. 

10. 


Kids  today  dress  sloppily. 

Today,  you  cannot  tell  a  girl  from  a  boy. 

Kids  today  have  no  respect  for  teachers,  police,  parents 
etc.,  while  in  the  old  days,  they  did. 

Back  in  the  good  old  days,  we  knew  the  value  of  a  dollar 
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CULTURES,  ME/MY  PARENTS 

Beside  each  word  in  the  left  hand  column,  describe 
or  write  down  who  or  what  they  are  for  you .  In  the  next 
column,  your  parents  or  grandparents  will  write  down  what 
these  were  for  them  when  they  were  in  Grade  seven  (or  your 
age)  . 


CATEGORIES 

YOU 

PARENTS/GRANDPARENTS 

HEROES 

HOBBIES 

LEISURE 

SPORTS:  (that  you 
play  and/or  watch) 

PERSONAL 

POSSESSIONS 
(five  favourite) 

TRANSPORTATION 
(how  you  get  around) 

CAREER 

(What  you  want  to 
be  when  you  grow  up.) 

EDUCATION:  How  far 
you  want  to  go  in 
school . 

TECHNOLOGY:  List  5 
items  of  technology 
that  you  frequently 
use,  e.g.,  television, 
Tape  Recorder, 
Calculator,  etc. 
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MY  PARENTS  AND  I 


Using  the  responses  made  by  both  you  and  your  parent(s) 
as  a  basis,  answer  the  following  questions: 

1.  What  has  changed  from  one  culture  to  the  next? 

2.  What  has  not  changed? 

3.  Which  things  appear  to  be  changing  slowly?  Can  you 
offer  an  explanation  as  to  why? 

4.  Which  things  have  changed  quickly?  Why? 

5.  What  has  caused  those  changes  to  occur? 

6.  What  might  be  your  parents'  attitude  or  thinking  on 
each  of  the  following  (if  you  are  not  sure,  make  an 
"educated"  guess,  using  your  parents'  responses  as 

a  guide)  . 

(a)  Mixed  parties  for  twelve- year- olds ; 

(b)  You  wanting  to  be  a  doctor; 

(c)  You  wanting  to  be  a  world  traveller,  with  no 
real  job  or  responsibilities; 

(d)  Farrah  Fawcett -Maj ors  (or  your  own  personal 
hero) ; 

(e)  Our  school  system  today; 

(f)  Women's  liberation; 

(g)  The  way  you  spend  your  Friday  nights  when  you 
are  with  your  friends. 

7.  Take  any  one  of  your  parents'  responses  from  the 
chart  that  is  really  different  from  how  you  responded. 
Why  did  your  parents  think  that  way?  Why  can  you  not 
think  that  way?  Will  you  always  think  that  way? 

Why  or  why  not? 
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8.  What  might  have  been  the  most  important  i 
chart  for  your  parents  when  they  were  in 
seven?  What  is  your  most  important  item? 

9.  Why  has  our  culture  changed? 

10.  Which  culture  do  you  feel  is  better;  your 
of  your  parents  when  they  were  your  age? 


em  on  the 
rade 


,  or  that 
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BROTHERHOOD 


How  many  times  have  you  heard  that  all  men  are 
created  equal?  Lots  of  times?  Do  you  believe  it? 

There  are  two  reasons  I  believe  it.  One;  because  it 
seems  reasonable;  and  there  is  another  reason.  A  few 
years  back  I  was  in  the  service  in  the  far  east  and  one 
time  we  had  a  big  military  exercise  in  Borneo,  British 
North  Borneo,  and  that  is  about  as  far  away  from  civiliz¬ 
ation  as  you  can  get,  and  the  people  there  are  primitive, 
you  know.  When  we  landed,  all  the  people  gathered  on 
the  beach,  and  primitive,  wel 1 - -primitive  isn't  the  right 
word;  they  were  naked  and  half-naked,  all  standing 
around  grunting,  and  staring  at  us,  carrying  spears  and 
.their  teeth  all  filed  down  to  sharp  noints  and  stained 
with  orange  stuff,  betel-nut  maybe,  I  don't  know,  and  I 
swear  some  of  them  had  bones  in  their  noses,  and  neck¬ 
laces  of  teeth.  You  know  what  I  mean?  Primitive!  and 
hair  with  mud  and  sticks  and  about  six  million  dogs 
hanging  around  and  the  captain  telling  us  not  to  bother 
them  because  they  were  head-hunters  a  few  years  back  and 
it  wouldn't  take  much  for  them  to  remember  how  much  fun 
it  was  a  few  years  back.  So  we  were  very  charming  and 
gave  them  cigarettes  and  chocolate  bars  from  our  C-rations; 
lots  of  cigarettes  and  lots  of  chocolate  bars. 
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Anyway,  it  was  very  hot  there  and  we  were  very 
thirsty,  and  it  didn't  matter  how  much  you  drank,  it 
never  quenched  your  thirst.  It  just  didn't  work! 

About  the  only  thing  that  seemed  to  work  was  drinking 
the  milk  from  coconuts,  and  that  worked  pretty  well  so 
we  traded  our  C-rations  to  the  natives  for  coconuts. 

Not  all  our  C-rations,  just  the  cans  of  ham  and  lima 
beans.  I  don't  know  if  you've  ever  had  C-ration  ham 
and  lima  beans.  Believe  me,  you'd  hate  C-ration  ham 
and  lima  beans.  So  we  traded  the  C-rations  for 
coconuts.  What  do  they  care.  They  ate  anything.  The 
yellow  dogs,  sometimes  the  white  grubs,  roots,  snakes 
and  bulky  plant  things  that  grew  in  swampy  spots.  Like 
I  said,  they  were  primitive. 

It  worked  out  well  for  a  couple  of  days.  They 
would  come  around  with  their  coconuts  and  pick  up  their 
cans  of  ham  and  lima  beans.  About  the  third  day  though, 
they  began  to  count  the  letters  on  the  top  of  the  can. 

If  it  came  out  to  fifteen  letters  (ham  and  lima  beans) 
they  wouldn't  trade.  They  would  shout  and  shout!  It  was 
scary.  So  we  asked  the  interpreter  what  was  wrong. 

You  know  what?  They  hated  ham  and  lima  beans.  It  made 
them  sick.  They  told  the  interpreter  that  they  had 
never  eaten  such  terrible  food.  So  that  cracked  everybody 
up . 
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All  of  a  sudden  they  weren't  primitive  people 
with  filed  teeth,  bones,  etc.  All  of  a  sudden  they  were 
our  brothers . . . 

Anyway,  I  couldn't  get  over  that  for  a  long 
time,  I  mean  the  thing  about  the  head  hunters  hating  ham 
and  lima  beans  as  much  as  I  did,  so  I  talked  about  it 
to  my  buddies;  "Fine,"  they  told  me.  "enough!"  "Shut 
up!  So  what's  to  be  surprised."  And  they  were  right, 
come  to  think  about  it.  Even  the  head  hunters;  I  mean, 
it  seems  pretty  reasonable! 


Copyright:  Comfort,  Bob,  Brotherhood ,  "Posters  for 

Your  Mind" 
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GLOSSARY 

ANTHROPOLOGIST:  A  person  who  studies  the  cultures  of 

mankind . 

BIOLOGICAL  INHERITANCE:  The  physical  characteristics  we 
have  that  we  inherited  from  our  parents,  such 
as  skin,  hair  and  eye  colour. 

COUNTER-CULTURE:  A  group,  especially  of  young  people, 


opposed  to  traditional  standards,  customs, 
etc.,  of  their  society. 

CULTURAL 

DIFFUSION:  The  spread  of  ideas  and  inventions 

from  one  culture  to  another  culture. 

CULTURAL 

HERITAGE:  Those  parts  of  our  culture  we  have 

received  from  our  ancestors,  such  as  language, 
dress  and  food. 

CULTURAL 

PATTERNS:  The  way  in  which  a  culture  organizes 

itself  in  order  to  obtain  the  things  it  needs. 

CULTURAL 

TRAIT:  One  specific  part  of  a  culture,  for  example 

language,  law,  dress,  etc. 

CULTURAL 

UNIVERSALS:  These  are  things  every  culture  must 

do  in  order  to  meet  the  needs  of  the  people  in 
that  culture.  Example:  obtain  food. 

CUSTOM: 

A  tradition  or  practice  that  is  carried  on 
regularly  by  a  group  of  people.  Example: 
birthday  parties,  Christmas,  etc. 

ENVIRONMENT:  The  things  that  surround  you,  including 

both  the  physical  environment  (ie:  desks,  walls, 
hills,  etc.)  and  the  human  environment  (people). 

ETHNOCENTRI SM :  Viewing  other  cultures  with  the  belief 
that  your  culture  is  the  best;  judging  other 
cultures  according  to  the  standards  of  your 
own  culture. 


HUMAN  ENVIRONMENT:  The  ideas,  attitudes  and  beliefs  of 
the  people  in  the  culture  that  surrounds  us. 
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INSTITUTION: 

An  organization  or  group  that  has  formed 
to  accomplish  a  specific  purpose.  Example" 
schools,  churches,  hospital,  government. 

INVENTION: 

Putting  things  together  to  create  something 
that  is  completely  new. 

MATERIAL  CULTURE:  All  of  the  material  items  that  are 


part  of  a  culture. 

MORALITY: 

The  judging  of  an  act  as  being  right  or  wrong; 
good  or  bad. 

MORES : 

The  rules  that  a  society  sets  up  to  control 
behaviour  that  could  seriously  affect  other 
people;  an  unwritten  rule  of  law.  Example: 

You  should  not  steal. 

NON -MATERIAL 

CULTURE:  Everything  in  a  culture  that  is  not 

a  material  object;  ideas,  attitudes  and  beliefs 
are  all  a  part  of  the  non-material  culture. 

NORM: 

The  normal  or  usual  way  of  behaving  in  a 
culture.  Example:  In  our  culture,  boys  do  not 
normally  wear  suits  and  ties  in  school. 

OBJECTIVE: 

To  view  something  without  being  in  favour  of 
one  side  or  the  other;  to  be  neutral. 

PEER: 

Someone  who  is  an  equal  to  you.  Example: 

Other  grade  7  students  are  your  peers. 

PHYSICAL  ENVIRONMENT:  All  of  the  physical  objects  that 


ROLE  : 

surround  us;  all  of  the  things  around  us  that 
we  can  touch,  see  and  feel.  Example:  walls, 
desks,  cars,  houses,  etc. 

A  job  or  duty  that  a  person  has  in  a  certain 
situation.  Example:  A  girl  in  school  plays 
the  role  of  STUDENT  while  at  home  she  plays 
the  role  of  DAUGHTER  to  her  parents,  and 

SISTER  to  her  brother. 

SOCIALIZATION:  The  process  of  teaching  someone  how  to 

live  in  a  culture. 
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SOCIAL  VALUES:  The  ideas  that  a  culture  has  about  what 
is  good  or  worthwhile.  Example:  In  Canada, 
we,  as  a  culture,  value  money. 

SOCIETY:  A  group  of  people  who  have  joined  together 

because  they  have  something  in  common. 

STEREOTYPE:  A  fixed  set  of  ideas  we  have  which  regards 

all  members  of  a  group  as  being  the  same. 
Example:  All  Scots  are  stingy  with  their  money. 

SUB-CULTURE:  A  smaller  culture  within  or  on  the  fringe 

of  a  larger  culture  or  society.  (Derived  from 
a  previous  culture.) 
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INTRODUCTION 

BOYS  AND  GIRLS  AROUND  THE  WORLD 


Examine  the  three  drawings  on  page  iv.  In  each  one  we  see  a  young 
teenager  involved  in  some  activity.  In  many  ways  these  teenagers  are 
similar,  yet  in  many  ways  they  are  very  different. 

Let  us  take  a  closer  look  at  these  three  people.  Linda  lives  in 
Edmonton.  She  attends  a  large  junior  high  school,  where  she  has  learned 
many  things  about  the  world  she  lives  in.  She  loves  track  and  field, 
basketball  and  skateboarding.  In  winter  she  spends  most  of  her  free 
time  watching  T.V.  and  skating.  When  she  grows  up,  she  would  like  to 
become  either  a  teacher  or  an  electrician. 

Shaima  lives  in  a  small  village  in  Saudi  Arabia.  Her  family  is 
Muslim  and  follows  the  teachings  of  Islam  very  carefully.  She  went  to 
school  in  the  mornings  until  10  years  of  age.  Her  classroom  was  shared 
by  students  from  grades  1  to  5.  She  likes  to  listen  to  music  on  the  radio. 
Because  her  family  is  very  poor  she  spends  most  of  her  free  time  helping 
her  mother  around  the  house.  She  knows  that  to  be  a  good  wife  she  must 
learn  how  to  cook,  weave  and  care  for  young  children. 

Ukan  is  a  member  of  the  Tasaday  tribe  in  the  Philippines.  He 
spends  most  of  his  day  gathering  food  in  the  rain  forest  outside  of  his 
cave.  He  may  find  fruit,  frogs,  crabs  or  fish.  He  brings  the  food  back 
to  his  cave.  There  it  is  divided  up  and  shared  with  other  members  of 
his  tribe.  Another  one  of  Ukan's  tasks  is  to  gather  firewood  and  carry 
it  back  to  his  cave.  This  wood  is  not  shared,  as  each  family  must 
provide  its  own  firewood. 


Not  all  young  teenagers  in  these  three  cultures  are  like  Linda, 
Shaima  and  Ukan.  In  all  cultures,  people  have  beliefs  and  lifestyles 
that  are  different  in  some  ways  from  those  of  other  members  of  their 
culture.  However,  we  will  use  these  three  teenagers  as  examples  in 
our  study  of  culture  and  return  to  them  throughout  the  text. 

1.  If  Linda  had  been  born  and  raised  in  Shaima’ s  village  in 
Saudi  Arabia,  do  you  think  she  would  like  track  and  field 

and  want  to  become  a  teacher  or  an  electrician?  Why  or 
why  not? 

2.  (a)  If  Shaima  had  been  bom  and  raised  in  Edmonton,  in 

what  ways  might  her  life  and  her  goals  be  different 
from  what  they  are  now? 

(b)  In  what  ways  might  her  life  be  similar? 

3.  Linda,  Shaima  and  Ukan  were  all  "raised"  differently  in 
different  cultures.  Therefore,  even  though  they  have 
many  things  in  common,  they  are  also  very  different.  List 
and  describe  at  least  three  sources  from  which  you 
received  many  of  your  ideas  about  such  things  as: 

(a)  the  proper  way  of  behaving; 

(b)  the  right  way  of  doing  things. 

4.  Being  raised  in  Canada,  Linda  is  taught  to  do  things  in  a 
certain  way.  Have  you  ever  compared  your  way  of  doing 
things  (for  example,  dressing,  eating,  behaving)  with  that 
of  another  culture  or  cultures?  If  so,  did  you  consider 
our  way  better?  worse?  or  just  different?  Explain  your 


answer  in  detail. 
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All  three  of  these  teenagers  are  similar  in  certain  ways.  One 
way  in  which  they  are  alike  is  that  they  all  have  certain  NEEDS.  Each 
of  them  was  born  with  certain  PHYSICAL  NEEDS.  Physical  needs  are 
things  that  people  need  in  order  to  stay  alive,  such  as  food,  clothing 
and  shelter. 

If  we  were  able  to  speak  with  them,  we  would  find  out  that  they 
are  alike  in  other  ways  as  well.  Each  wants  to  be  loved  by  their 
families;  they  like  to  have  friends  who  look  up  to  them,  and  they  have 
ideas  about  what  is  right  and  wrong  or  good  and  bad. 

But  although  they  all  have  ideas  about  how  certain  things  should 
be,  their  ideas  are  probably  very  different.  They  share  the  same 
physical  needs,  but  they  meet  these  needs  in  very  different  ways. 

What  makes  these  three  teenagers  so  similar  and  yet  so  different? 
We  have  seen  that  they  are  alike  because  they  share  the  basic  human 
needs.  Their  differences  are  caused  mainly  by  CULTURE.  It  is  culture 
that  makes  groups  of  people  throughout  the  world  unique;  that  is, 
different  from  other  groups. 

What  exactly  is  culture?  How  does  it  make  us  different  from 
other  people?  How  do  we  learn  our  culture?  What  do  all  cultures 
have  in  common?  Do  cultures  change?  If  so,  how  do  they  change?  Can 
we  say  that  one  culture  is  better  than  another? 

As  you  read  this  book,  you  will  find  some  answers  to  these,  and 
to  other  questions  that  you  may  have  about  culture. 
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CHAPTER  1 

WHAT  DOES  "CULTURE"  MEAN? 

Most  of  you  have  heard  the  word  CULTURE  used  before.  Therefore, 
you  probably  have  some  idea  of  what  culture  means. 

1.  Examine  the  words  and  drawings  on  the  following  page.  Which 
have  something  to  do  with  culture? 

If  you  discussed  this  with  other  students,  you  would  find  a 
variety  of  answers.  Some  would  choose  only  those  words  that  had  to 
do  with  being  refined  or  well-educated,  such  as  POETRY,  BOOKS  and 
BALLET. 

In  fact,  ALL  of  these  words  are  a  part  of  culture.  All  of  these 
things,  and  much,  much  more  go  into  the  making  of  a  culture. 

Defining  Culture 

Look  carefully  at  the  words  on  page  5.  You  will  probably  see 
several  categories  into  which  the  words  fit.  These  categories 
contain  the  ingredients  which  make  up  CULTURE. 

A.  What  We  Have 

The  things  that  we  HAVE  in  a  culture  are  all  of  the  items 
that  we  can  actually  touch,  taste,  feel  and  see.  Television 
sets,  airplanes,  books,  schools,  hamburger  restaurants, 
volleyballs,  skateboards,  radios,  records,  are  a  few  of  the 
things  we  have  in  our  culture. 


1.  Name  ten  other  things  that  we  HAVE  in  our  culture. 
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2.  Name  five  things  that  we  HAVE  in  our  culture  that  Shaima  (the 
girl  from  Saudi  Arabia)  and  Ukan  (the  Tasaday  boy)  would 
probably  not  have  in  their  culture. 

3.  Can  you  think  of  any  reasons  why  Shaima  and  Ukan  would  not 
have  these  things  in  their  culture? 

4.  Would  Shaima  and  Ukan  have  things  in  their  culture  that  we 
might  not  have  in  our  own?  What  might  these  things  be? 

Another  way  of  describing  everything  that  we  HAVE  in  our 
culture  is  to  call  it  our  MATERIAL  CULTURE.  People  do  not  own 
all  of  the  items  and  see  all  that  makes  up  our  material  culture, 
but  all  physical  items  of  our  culture  are  a  part  of  our  material 
culture . 

However  our  culture  is  made  up  of  more  than  just  our  material 
things.  If  you  look  back  to  the  list  of  words  you  will  see  LAW, 
POETRY,  GOOD  and  BAD.  You  cannot  touch  good  or  bad,  you  cannot 
taste  the  law.  Therefore,  there  must  be  another  major  category 
which  makes  up  a  culture. 

What  We  Think 

A  culture  is  also  made  up  of  everything  that  we  THINK. 
Thoughts  are  ideas  and  opinions  that  we  have  about  ourselves 
and  the  world  around  us.  Members  of  one  culture  often  think 
quite  differently  from  members  of  another  culture. 

1.  Read  the  sentences  below.  In  your  own  mind  label  what  is 
described  in  the  sentence  as  being  GOOD  or  BAD. 


(a)  teenage  boys  holding  hands  in  public 

(b)  drinking  cow’s  blood  mixed  with  milk 

(c)  girls  and  boys  being  alone  together  before  they 
are  married 

(d)  a  man  having  more  than  one  wife 

(e)  children  having  to  give  all  of  the  money  that 
they  earn  to  their  parents 

2.  Why  did  you  answer  these  statements  the  way  that  you  did? 

Who  taught  you  about  what  is  GOOD  and  what  is  BAD? 

Most  cultures  have  certain  ideas  about  what  is  GOOD  or  BAD, 
or  what  is  RIGHT  and  WRONG.  Parents  pass  these  ideas  on  to 
their  children.  Institutions  such  as  churches  and  schools  also 
promote  certain  ideas  that  the  particular  culture  believes  are 
correct . 

Most  Canadian  boys  and  girls  will  label  these  sentences  in 
a  similar  way  because  our  culture  has  taught  them  to  think  of 
certain  things  as  being  GOOD  while  other  things  are  BAD. 

Yet,  if  we  asked  people  from  other  cultures  to  do  the  same 
exercise,  the  answers  we  would  get  would  be  quite  different. 

To  a  Masai  boy  in  East  Africa,  drinking  cow's  blood  and  milk 
is  very  natural.  In  some  cultures,  having  more  than  one  wife 
is  the  accepted  way  of  life. 

But  culture  is  made  up  of  more  than  everything  we  HAVE  and 
everything  we  THINK.  Look  once  again  at  the  words  on  page  5. 
Not  only  are  there  things  that  we  HAVE  and  THINK,  but  there  are 


also  things  that  we  DO. 
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C.  What  We  Do 

All  of  us  perform  certain  ACTIONS  every  day  of  our  lives.  All 
people  everywhere  breathe,  eat,  speak  and  sleep.  But  not  all 
people  perform  the  same  actions,  nor  do  they  perform  them  the 
same  way. 

Let  us  look  at  the  eating  habits  of  different  cultures  as  an 
example.  Some  people  eat  with  knives  and  forks,  others  with 
chopsticks  and  others  with  their  fingers.  They  are  all  doing 
the  same  thing,  but  they  are  all  doing  it  the  way  that  is 
acceptable  in  their  particular  culture. 

It  is  the  custom  in  some  cultures  to  eat  very  loudly,  and  to 
burp  as  loud  as  you  can  when  you  have  finished  the  meal.  This 
tells  the  host  or  hostess  that  you  enjoyed  the  meal  very  much. 

1.  What  would  be  the  reaction  of  your  parents  if  you  ate  with 
your  mouth  open,  chomping  loudly  and  finished  your  supper 
with  a  great  burp? 

2.  Why  would  they  react  this  way? 

It  is  our  culture  that  tells  us  what  is  the  proper  way  to 
eat.  Our  culture  tells  us  in  many  other  instances  what  is  the 
proper  or  normal  way  to  behave. 

Not  only  do  different  cultures  often  do  the  same  things 
differently,  but  they  may  also  do  completely  different  things. 

1.  In  Canada  a  boy  or  girl  might  play  soccer,  volleyball, 

hockey,  basketball  or  baseball.  Do  you  think  that  Shaima 


or  Ukan  would  likely  be  involved  in  the  same  sports?  A  boy 
or  girl  from  Australia?  Japan?  Why  or  why  not? 

Cultures  have  their  own  social  rules  which  help  determine  how 
people  behave.  First  there  are  NORMS.  The  word  NORM  comes  from 
NORMAL.  It  simply  means  the  accepted,  normal  or  usual  way  of 
behaving.  A  friend  who  walks  up  to  you  and  says  "Hi",  is 
behaving  normally.  If  instead  she  walked  up  to  you  and  said 
"Goodbye",  she  would  be  behaving  in  an  unusual  way.  She  would 
be  going  against  the  norm  of  your  culture. 

Going  against  the  NORMS  of  a  society  is  a  much  more  serious 
matter.  Norms  are  the  rules  a  society  sets  up  to  control 
behaviour  that  could  seriously  affect  other  people.  Very  often 
norms  are  found  in  the  law  books  of  a  culture.  Killing  and 
stealing  are  two  examples  of  behaviours  which  are  punished  in 
our  culture  because  our  norms  forbid  them. 

By  following  the  norms  and  morals  of  our  culture,  we  know 
how  to  behave  and  live  properly  in  our  culture. 

Since  everything  that  we  HAVE  is  part  of  our  MATERIAL 
CULTURE,  everything  that  we  THINK  and  DO  can  be  called  a  part 


of  our  NON-MATERIAL  CULTURE. 
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CHAPTER  2 


CULTURE  IS  LEARNED 


About  fifty  years  ago,  in  India,  missionaries  discovered  two  children 
living  in  the  wilderness.  These  children  had  somehow  been  left  in  the 
wild,  and  for  some  time  had  been  raised  by  wolves.  They  ate  raw  meat 
from  animals  they  had  killed,  ran  on  all  fours,  and  howled  just  like 
wolves. 1  These  children  had  to  LEARN  how  to  act  like  human  beings, 
for  they  had  never  been  taught  a  human  culture. 

This  examnle  shows  us  that  we  are  not  born  with  a  culture,  but 
that  the  culture  that  we  have  is  LEARNED,  Is  all  culture  learned? 

Who  teaches  it?  Does  culture  determine  all  that  we  know  and  how  we 
act?  Why  do  we  need  to  learn  about  our  culture  at  all? 


All  People  Need . . . 

All  human  beings,  no  matter  what  culture  they  are  born  into, 
enter  the  world  with  certain  basic  PHYSICAL  NEEDS.  According  to  the 
psychologist,  Abraham  Maslow,  these  needs  are  food,  clothing,  shelter, 
air,  and  sleep. 

All  people  are  also  born  with  certain  MENTAL  NEEDS.  These  are 
the  things  that  they  need  in  order  to  develop  into  normal, 
functioning  members  of  the  culture  in  which  they  live.  According  to 
Maslow,  the  mental  needs  of  people  include: 

Safety :  We  all  need  to  feel  safe  and  protected  from  the 

dangers  in  life. 


1.  G.  Ferraro  and  B.  Larkin,  The  World  We  Live  In,  MacMillan 
Publishing . 


Social:  We  all  like  to  feel  that  we  are  accepted,  that  we  belong 


to  a  group  of  other  people,  like  the  family.  We  all  like  to  feel 
loved. 

Ego:  Our  ego  is  that  part  of  our  minds  that  likes  other  people 
to  look  up  to  us.  We  all  like  to  have  others  respect  and  look 
up  to  us. 

Independence :  We  all  need  to  have  some  control  over  our  own 
lives . 

Self -fulfillment :  This  is  the  feeling  of  satisfaction  that 
people  get  from  doing  something  to  the  very  best  of  their 
ability.  We  all  need  to  feel  like  this  about  the  things  we  do 


Maslow  arranged  these  human  needs  into  a  pyramid. 

1.  Give  five  examples  from  your  own  life,  of  ways  in  which 
you  go  about  satisfying  your  mental  and  physical  needs. 

We  now  know- that  all  people  have  very  similar  physical  and 
mental  needs.  Why,  then,  are  cultures  around  the  world  so  DIFFERENT? 
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How  Culture  Meets  People’s  Needs 

We  have  learned  that  all  human  beings  need  food  in  order  to 
survive.  Yet  all  people  do  not  get  their  food  in  the  same  way.  If 
you  are  hungry,  what  do  you  do  in  order  to  get  food?  You  probably 
either  go  to  the  kitchen  and  get  some  from  the  fridge  or  cupboard, 
or  you  can  go  to  the  store  and  buy  something  to  eat. 

1.  If  you  were  a  pygmy  living  in  the  forest  of  Africa,  what 
might  you  do  in  order  to  get  food? 

2.  If  you  were  a  Bushman  living  in  the  Kalahari  Desert,  what 
might  you  do  in  order  to  get  food? 

Although  we  all  have  the  same  physical  needs,  it  is  our  CULTURE 
that  teaches  us  how  to  meet  these  needs. 

Each  culture  meets  the  needs  of  its  members  in  a  different  way. 
Not  only  are  physical  needs  met  in  different  ways  by  different 
cultures,  but  mental  needs  are  satisfied  in  different  ways  also. 

1.  As  a  young  boy  or  girl  living  in  Canada,  what  things  do 
you  do  to  meet  your  ego  needs,  that  is  to  say,  to  gain 
the  respect  of  others. 

2.  How  do  you  imagine  Shaima  or  Ukan  meet  their  ego  needs? 

3.  Why  are  your  answers  to  the  above  two  questions  different? 

All  people  have  similar  needs.  They  all  try  to  satisfy  these 
needs.  It  is  the  WAY  in  which  they  attempt  to  satisfy  these  needs 
that  is  different.  This  difference  is  caused  by  their  CULTURE. 
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Culture  Shapes  People 


Mom  and  Dad  are  always 
complaining  about  me 
skipping  school,  but 
shooting  pool  is  much 
more  fun. 


Jack 
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Culture  Shapes  People 

Jack  and  Jill  were  born  several  years  ago.  Both  came  into  the 
world  as  healthy,  happy  babies.  Yet  Jack  turned  out  to  be  a  "dropout," 
while  Jill  became  a  physician,  and  had  a  happy  family  life.  Of 
course,  not  all  people  who  drop  out  of  school  or  don’t  do  their 
homework  end  up  becoming  dropouts!  Nor  do  all  good  students  become 
doctors  and  have  a  successful  family  life. 

1.  What  are  some  reasons  that  one  person  grows  up  to  be  a 

"dropout"  while  another  grows  up  to  be  successful?  -  Ca. ^ 

You  yourself  are  not  the  same  person  you  were  when  you  were 
bom.  In  the  years  since  your  birth,  you  have  been  learning  about 
the  culture  you  live  in.  Different  people,  such  as  your  parents 
and  teachers,  have  been  teaching  you  the  things  you  need  to  know  in 
order  to  get  along  in  this  culture.  Teaching  someone  how  to  live  in 
a  culture  is  called  SOCIALIZATION^ 

1.  What  are  some  of  the  things  you  knew  when  you  were  one  year 
old?  Five  years  old?  Ten  years  old? 

2.  How  did  you  come  to  know  the  things  listed  above?  Who 
taught  them  to  you? 

3.  What  are  some  of  the  things  you  hope  to  learn  by  the  time 
you  reach  the  age  of  twenty?  How  will  you  go  about 
learning  these  things? 

4.  If  you  had  been  bom  in  Shaima's  village  in  Saudi  Arabia,  or 
in  Ukan's  cave  in  the  Philippines,  would  you  know  the  things 
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you  know  now?  What  would  be  different  about  the  way  you 
lived?  Why  would  things  be  different? 

Cultures  teach  their  members  the  things  that  they  need  to  know 
in  order  to  live  in  that  particular  culture.  If  people  are  socialized 
into  one  culture  and  then  move  to  another,  very  different  culture, 
they  often  experience  "culture  shock."  They  may  have  a  very 
difficult  time  fitting  into  the  new  culture,  because  it  is  very 
different  from  their  own. 

People  who  move  from  one  culture  to  another  often  must  learn  a 
new  language,  eat  new  foods,  and  wear  new  styles  of  clothing.  But 
one  of  the  most  difficult  tasks  is  to  adjust  to  the  beliefs  of  the 
new  culture.  They  may  find  that  they  have  to  change  beliefs  that 
they  have  held  all  their  lives  or  accept  ideas  that  go  against  their 
own  beliefs. 

1.  Explain  the  reactions  of  the  following  people: 

(a)  A  tourist  in  Africa  became  very  ill  when  she  was 
offered  raw  ants  to  eat  for  supper. 

(b)  Mr.  Jackson,  a  Calgary  businessman,  was  shocked  during 
a  recent  visit  to  Saudi  Arabia.  He  was  told  that  a  man 
who  killed  an  Arabian  prince  had  just  been  beheaded  with 
a  golden  sword. 

(c)  Mr.  Catena,  who  raised  his  family  in  the  Old  Italian 
tradition,  refused  to  let  his  15-year-old  daughter 
go  out  on  dates  with  boys. 
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2.  When  a  person  moves  to  another  culture,  they  are  often  faced 
with  the  problem  of  whether  or  not  to  change  from  the  ways  of 
their  previous  culture  to  the  ways  of  their  new  culture.  If 
you  moved  to  another  culture  that  was  very  different  from 
your  own,  which  of  the  following  would  you  change  and  which 
would  you  refuse  to  change?  Give  reasons  for  your  answers. 

(a)  the  clothes  you  wear 

(b)  the  food  you  eat 

(c)  your  table  manners 

(d)  your  religious  beliefs 

(e)  your  goals  in  life 


18 
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CHAPTER  3 
CULTURAL  PATTERNS 


It  was  six  men  of  Indostan  ( 

To  learning  much  inclined, 

Who  went  to  see  the  Elephant 
(Though  all  of  them  were  blind), 
That  each  by  observation 
Might  satisfy  his  mind. 


The  Third  approached  the  animal 
And,  happening  to  take 
The  squirming  trunk  within  his  hands 
Thus  boldly  up  he  spake: 

"I  see,"  quoth  he,  "the  Elephant 
Is  very  like  a  snake!" 


The  First  approached  the  Elephant,  /  And  happening  to  fall 
Against  his  broad  and  sturdy  side,  /  At  once  began  to  bawl: 
"God  bless  me!  but  the  Elephant  /  Is  very  like  a  wall!" 


The  Second,  feeling  of  the  tusk  /  Cried,  "Ho!  what  have  we  here 
So  very  round  and  smooth  and  sharp?  /Tome  'tis  very  clear 
This  vyonder  of  an  Elephant  /  Is  very  like  a  spear!" 
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The  Fifth,  who  chanced  to  touch  the  ear, 
Said:  "E'en  the  blindest  man 
Can  tell  what  this  resembles  most; 

Deny  the  fact  who  can 
This  marvel  of  an  Elephant 
Is  very  like  a  fan!" 


The  Sixth  no  sooner  had  begun 
About  the  beast  to  grope 
Than,  seizing  on  the  swinging  tail 
That  fell  within  his  scope. 

"I  see,"  quoth  he,  "the  Elephant 
Is  very  like  a  rope!" 


The  Fourth  reached  out  an  eager  hand, 
And  felt  about  the  knee: 

"What  most  this  wondrous  beast  is  like 
Is  very  plain,"  quoth  he; 

"  'Tis  clear  enough  the  Elephant 
Is  very  like  a  tree!" 


And  so  these  men  of  Indostan  /  Disputed  loud  and  long, 

Each  in  his  own  opinion  /  Exceeding  stiff  and  strong. 

Though  each  was  partly  in  the  right ,  /  They  all  were  in  the  wrong! 


The  problem  with  the  blind  men 
feel  one  part  of  the  elephant.  Each 
the  whole  elephant.  When  we  put  all 


was  that  each  of  them  could  only 
thought  that  their  part  resembled 
of  the  parts  that  they  described 


together  what  do  we  get? 
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Culture  is  far  too  big  an  idea  to  look  at  all  at  once.  Instead 
we  will  look  at  culture  as  being  a  puzzle.  We  shall  examine  each 
piece  of  this  puzzle  separately.  But  we  must  not  make  the  same 
mistake  as  the  blind  men  and  think  that  each  piece  of  the  culture  is 
the  ONLY  piece  or  the  most  important  piece.  ALL  of  the  pieces,  put 
together  in  a  special  way,  combine  to  form  a  culture. 


Human  beings  are  SOCIAL  ANIMALS.  They  like  to  live  together  in 
groups.  However,  as  large  numbers  of  people  live  together,  things 
become  more  and  more  complicated.  Questions  are  asked: 

Who  will  make  the  rules?  Who  will  teach  the  children 

Who  will  enforce  the  rules?  Who  will  provide  the  food? 

Who  will  be  allowed  to  marry  whom? 

As  we  discovered  earlier,  all  people  have  similar  PHYSICAL  and 
MENTAL  needs.  Groups  need  to  meet  the  needs  of  many  people.  Their 
culture  helps  them  satisfy  these  needs.  In  fact,  one  way  in  which 
some  people  judge  a  culture  is  to  examine  how  well  it  satisfies  the 
needs  of  its  members. 

In  order  to  satisfy  all  of  these  needs,  cultures  ORGANIZE 
themselves  into  CULTURAL  PATTERNS.  Every  society  has  the  following 


22 


cultural  patterns: 

ECONOMIC  PATTERNS 
POLITICAL  PATTERNS 
RELIGIOUS  PATTERNS 
TECHNOLOGICAL  PATTERNS 
ROLE  AND  KINSHIP  PATTERNS 
COURTSHIP  AND  MARRIAGE  PATTERNS 
EDUCATIONAL  PATTERNS 
ARTISTIC  PATTERNS 
LANGUAGE  PATTERNS 

Although  every  culture  has  these  nine  patterns,  every  culture 
does  NOT  organize  to  perform  them  in  the  same  way. 

We  will  now  look  at  these  nine  cultural  patterns  and  see  that  all 
cultures  perform  the  same  patterns,  but  in  different  ways. 

Economic  Patterns 

Economics  is  the  term  used  to  describe  the  system  which  provides 
people  with  the  GOODS  and  SERVICES  they  need.  Goods  are  concrete 
items  that  you  can  see  and  touch.  You  have  probably  bought  several 
goods  this  week.  Name  three  of  them.  You  can  also  buy  services. 
Doctors,  lawyers,  bus  drivers  and  waiters  are  a  few  of  the  people 
who  perform  services  in  our  society.  Have  you  ever  performed  a 
service  and  been  paid  for  it?  If  so,  describe  it. 

Imagine  one  of  your  best  friends  owns  something  that  you  want 
very  badly.  Let  us  suppose  it  is  a  very  expensive  wristwatch.  How 
would  you  obtain  this  watch? 


1.  You  could  exchange  one  item  for  another.  Perhaps  you  would 
offer  your  friend  your  10-speed  bicycle  in  exchange  for  the 
watch . 

2.  You  could  offer  your  services  to  the  friend  who  owned  the 
watch.  That  is,  you  could  offer  to  WORK  for  him  or  her  in 
exchange  for  the  watch. 

3.  You  could  work  for  other  people,  earn  MONEY  and  BUY  the 
watch  from  your  friend. 

Most  people  in  Canada  use  money  to  get  the  goods  and  services 
they  need  or  want . 

Linda,  Shaima  and  Ukan,  the  three  teenagers  we  met  at  the 
beginning  of  this  book,  each  live  in  cultures  which  have  very 
different  economies.  In  Linda's  culture  people  are  involved  in  a 
mixture  of  economic  activity,  including  drilling  for  oil,  raising 
cattle,  farming,  and  manufacturing.  The  main  economic  activity  in 
Shaima 's  village  is  farming.  In  her  country,  the  major  economic 
activities  are  farming  and  tourism.  The  Tasaday  economy  is  based 
on  gathering  food  and  firewood  in  the  rain  forest.  Ukan  will 
probably  continue  this  economic  pattern,  just  as  his  father, 
grandfather  and  great  grandfather  did  many  generations  back. 

All  cultures  have  an  economic  pattern.  This  pattern  helps  to 
satisfy  man's  basic  needs.  But  as  you  can  see  from  the  examples 
above,  not  all  cultures  organize  their  economic  patterns  in  the 


same  way. 


Political  Patterns 


All  cultures  develop  rules  and  laws  in  order  to  provide  people  with 
an  orderly,  safe  life.  These  rules  and  laws  make  up  the  POLITICAL 
PATTERN  of  a  culture. 

In  Canada,  our  political  pattern  is  that  of  a  parliamentary 
democracy.  We  elect  the  people  who  make  up  our  government.  These 
elected  politicians  make  our  laws.  If  we  do  not  like  the  laws  they 
make,  we  can  choose  not  to  vote  for  them  in  the  next  election. 

The  police  help  to  enforce  our  laws,  that  is  to  say  they  make 
sure  that  people  obey  them.  People  who  break  the  law  may  be  arrested 
by  the  police  and  sent  to  court,  where  a  JUDGE  can  fine  them  and/or 
send  them  to  jail  if,  after  their  trial,  they  are  found  guilty. 

Ukan ' s  culture  has  a  different  political  system.  All  adults  are 
thought  of  as  being  equal.  There  is  no  formal  political  structure, 
and  there  is  no  leader.  .When  decisions  are  required,  all  the  men  and 
women  discuss  the  issue.  Some  people  have  more  influence  than  others, 
but  there  are  no  formal  leaders. 

1.  Name  five  laws  that  we  have  in  this  country.  What  are  some 
of  the  punishments  for  breaking  these  laws? 

2.  Name  five  rules  that  you  have  in  your  school.  What  are  the 
punishments  for  breaking  these  rules? 

Religious  Patterns 

Since  ancient  times,  people  have  asked  themselves  such  questions 
as  "Why  am  I  here?"  "What  is  the  meaning  of  life?"  "Is  there  a  life 
after  death?"  and  so  on.  Many  have  turned  to  religion  for  answers  to 


such  questions.  Religion  provides  them  with  a  sense  of  purpose.  It  also 
gives  them  a  set  of  values  and  standards  to  guide  behaviour.  While 
almost  all  cultures  have  a  religious  pattern,  it  varies  greatly  from 
culture  to  culture. 

Linda  is  a  Christian.  She  believes  that  Jesus  Christ  was  the  Son 
of  God  and  that  He  came  to  earth  to  save  mankind  and  to  join  people  with 
God.  If  she  is  a  good  Christian  and  follows  the  teachings  of  Christ  as 
described  in  the  Bible,  she  believes  that  after  she  dies  her  soul  will 
go  to  heaven  to  be  with  God  for  all  eternity. 

Although  Linda  is  a  Christian,  many  other  Canadians  have  different 
religious  beliefs.  In  Canada  there  are  followers  of  Hinduism,  Islamism, 
Judaism,  Buddhism,  and  others. 

Shaima  follows  Islam.  She  believes  that  the  prophet  Mohammed  was 
sent  by  Allah  (God)  to  teach  us  how  to  live  our  lives.  She  reads  the 
Koran  to  learn  more  about  God  and  to  guide  her  in  her  daily  life.  She 
knows  that  she  should  worship  Allah,  pray  five  times  a  day,  give  to  the 
poor,  fast  on  certain  occasions,  and  once  in  her  life,  visit  the  holy 
city  of  Mecca. 

Ukan  does  not  believe  in  any  specific  gods.  He  believes  that 
each  person  has  a  soul .  This  soul  leaves  the  person  when  he  dies  but 
Ukan  does  not  have  any  idea  of  where  it  goes.  Ukan  also  believes  that 
bad  acts  will  cause  some  form  of  supernatural  punishment. 

Whatever  the  religion,  whatever  the  culture,  the  purpose  of 
religion  remains  the  same.  It  helps  people  to  understand  and  live 


in  this  world. 


Technological  Patterns 


Since  the  earliest  person  broke  stones  in  half  to  make  a  sharp 
cutting  tool,  people  have  developed  TECHNOLOGY.  Technology  refers  to 
all  of  the  inventions  which  make  our  lives  easier.  The  piece  of 
stone  that  was  shaped  into  a  hand  axe  is  an  example  of  technology. 

So  too  are  jumbo  jets  and  computers.  Each  helps  to  make  life  easier 
for  the  people  who  use  them.  The  difference  lies  in  the  fact  that 
today's  technology  is  far  more  complex  to  create  than  the  hand  axe. 

1.  Name  five  examples  of  technology  that  you  use  throughout 
the  week. 

2.  Describe  how  your  life  would  be  different  if  these  five 
things  did  not  exist. 


Role  and  Kinship  Patterns 

You  have  probably  heard  of  an  actor  playing  a  ROLE.  A  role  is 
a  way  of  behaving  in  a  certain  situation.  For  example,  you  expect 
your  classmates  to  walk  into  the  classroom  and  wait  for  the  teacher 
to  begin  the  class.  You  would  be  very  surprised  if  all  of  a  sudden 
the  teacher  was  sitting  in  a  student's  desk  taking  notes  while  a 
fellow  student  began  to  teach  the  class.  This  is  because  they  would 
have  switched  roles. 

We  all  play  several  different  roles,  depending  on  the  situations 
we  are  in. 


^fcv 


football  player 


NAME  FIVE  DIFFERENT  ROLES  THAT  YOU  PLAY.' 

hockey  player 


nephew 


paper  carrier 
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Roles  are  often  assigned  to  us.  That  is,  we  are  told  how  to  act  in 
certain  situations.  We  also  learn  the  roles  we  play  from  those  around 
us.  For  example,  have  you  ever  thought  about  how  you  learned  to  play 
the  role  of  a  boy  or  girl? 

1.  When  you  were  a  child,  what  types  of 

(a)  toys  did  you  play  with? 

(b)  games  did  you  play? 

2.  Can  you  remember  ever  hearing  someone  say  things  like  "Boys 

can't  cry!"  or  "Girls  shouldn't  play  hockey,  that's  a  boys' 

game ' "? 

3.  At  your  school,  are  there  certain  sports  for 

(a)  boys  only? 

(b)  girls  only? 

If  so,  what  reasons  are  given  for  this? 

4.  At  your  school,  are  there  certain  courses  offered  to 

(a)  boys  only  (example:  Industrial  Arts  )? 

(b)  girls  only  (example:  Home  Economics)? 

If  so,  ask  teachers  or  the  principal  why.  What  reasons  did 

they  give?  Do  you  agree  or  disagree  with  their  reasons? 

Why  or  why  not? 

In  our  culture  male  and  female  roles  have  been  changing.  Many 
men  and  women  do  not  want  to  be  forced  to  play  the  traditional  roles. 

For  many  women  this  means  working  outside  the  home  and  taking  jobs 
that  were  traditionally  reserved  for  men. 


Men  too  are  taking  a  look  at  their  traditional  roles,  and  some 
men  are  changing  these.  Today,  it  is  not  unheard  of  to  find  a  man 
staying  at  home  and  taking  care  of  the  children  while  his  wife  goes 
out  to  work, 

1.  List  five  occupations  that  women  are  now  in  that  they  were 
not  involved  in  when  your  parent (s)  were  your  age.  (You  may 
have  to  ask  your  parent (s)  to  help  you  answer  this  question.) 

2.  (a)  What  types  of  careers  are  you  interested  in  pursuing 

when  you  finish  school? 

(b)  Was  this  type  of  career  considered  open  to  both  men  and 
women  when  your  parent (s)  were  your  age?  Why  or  why  not 

3.  In  many  provinces,  it  is  illegal  to  discriminate  against  a 
person  because  of  their  sex.  This  means  that  if  a  job  is 
open,  the  person  who  is  doing  the  hiring  MUST  give  both  men 
and  women  an  equal  opportunity  to  get  the  job.  It  also 
means  that  men  and  women  must  be  paid  the  same  salary  if 
they  are  doing  the  same  job. 

(a)  Do  you  think  that  this  is  a  good  law?  Why  or  why  not? 

(b)  Do  you  think  that  women  should  be  allowed  to  do  ALL  of 
the  things  that  men  now  do?  If  so,  why?  If  not,  give 
examples  of  things  that  you  feel  women  should  not  do, 
and  give  your  reasons  why. 

(c)  Are  there  any  jobs  which  you  think  should  be  limited 
to  women?  If  so,  what  are  they?  Explain  your  answer. 

(d)  What  would  be  your  opinion  of  a  man  in  your 


neighbourhood  who  stayed  at  home  and  took  care  of  his 
children  while  his  wife  went  out  to  work?  Why  do  you 
feel  this  way? 

(e)  Which  would  you  rather  have  at  home  taking  care  of  you 
as  you  were  growing  up,  a  mother  or  a  father,  or  would 
it  make  no  difference?  Give  the  reasons  for  your  answer. 

Different  cultures  assign  roles  differently.  For  example  in  some 
cultures,  it  is  the  men  who  hunt  and  farm,  while  in  others  it  is  the 
women.  In  many  cultures  the  army  is  made  up  mostly  of  men.  Yet,  in 
Dahomey,  Africa,  women  make  up  the  highest  ranks  of  the  army. 

A  role  that  is  assigned  and  accepted  in  one  culture  may  be 
totally  unheard  of  and  unacceptable  to  another.  For  example,  in  some 
cultures  the  women  farm,  while  in  other  cultures,  this  would  be 
totally  unacceptable. 

Assignment  of  roles  often  goes  hand  in  hand  with  KINSHIP. 

Kinship  is  the  system  that  shows  how  we  are  related  to  other  people. 

In  a  kinship  pattern  we  play  a  certain  ROLE  to  people  to  whom  we  are 
RELATED.  For  example,  for  your  parents  you  are  expected  to  play  the 
role  of  SON  or  DAUGHTER.  For  other  children  in  your  family,  you  play 
the  ROLE  of  BROTHER  or  SISTER. 

1.  Describe  some  of  the  roles  that  you  will  grow  out  of  as  you 
get  older. 

Describe  some  of  the  new  roles  that  you  will  acquire  as  you 
get  older. 


2. 
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3.  Describe  how  the  roles  of  men  and  women  have  changed  since 
your  parents  were  your  age. 

Courtship  and  Marriage  Patterns 

In  all  cultures,  men  and  women  form  some  type  of  relationship  and 
have  children.  But  the  way  they  establish  this  relationship  varies  a 
great  deal  from  culture  to  culture. 

In  our  culture  people  choose  who  they  will  marry.  Often  what 
happens  is  a  boy  and  girl  meet,  are  attracted  to  each  other,  and 
begin  dating.  This  is  called  the  period  of  COURTSHIP.  If  they  fall 
in  love,  they  may  get  married. 

This  is  not  the  case  for  all  cultures,  however.  In  some  cultures, 
the  parents  choose  the  man  who  will  marry  their  daughter.  We  will 
examine  courtship  and  marriage  patterns  in  more  detail  later  in  this 
book . 

Educational  Patterns 

Education  includes  everything  from  learning  the  basic  survival 
skills  to  studying  the  laws  and  customs  of  the  culture.  All  cultures 
teach  their  members  how  to  live  in  their  particular  culture. 

However,  all  cultures  do  not  teach  this  knowledge  in  the  same 
way.  Linda  and  Shaima  both  go  to  school,  and  at  school  as  well  as  at 
home  they  learn  what  they  need  to  know  in  order  to  live  in  their 
culture.  Ukan  does  not  go  to  school.  His  parents,  especially  his 
father,  will  teach  him  all  that  he  needs  to  know  about  living  with 
the  Tasaday  and  surviving  in  the  rain  forest. 
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Artistic  Patterns 

Every  culture  sets  its  own  standards  of  beauty.  What  is  beautiful 
to  a  person  from  one  culture  may  be  very  ugly  to  someone  from  another 
culture . 

Among  certain  African  tribes,  the  women  insert  discs  into  their 
lips  to  make  them  very  big,  and  they  hang  weights  from  their  earlobes 
to  make  them  stretch.  The  bigger  the  lips  and  the  longer  the  earlobes, 
the  more  beautiful  the  woman. 

Yet,  a  man  from  Canada  would  probably  not  find  these  features 
very  attractive.  This  is  because  our  culture  teaches  us  what  is 
beautiful  and  what  is  not. 

The  old  saying  that  "BEAUTY  IS  IN  THE  EYE  OF  THE  BEHOLDER"  is 
very  true . 

1.  Do  all  Canadians  have  the  same  idea  about  what  is  beautiful 

and  what  is  not  when  it  comes  to : 

(a)  men  and  women 

(b)  clothes 

(c)  houses 

(d)  cars 

Why  or  why  not? 

2.  Interview  one  person  from  each  of  the  following  categories: 

(a)  male  classmate 

(b)  female  classmate 

(c)  teacher 

(d)  mother  and/or  father 


32 


Ask  each  of  them  to  name  or  describe  their  choice  of  the  most 
beautiful : 

(a)  man 

(b)  woman 

(c)  car 

The  interview  should  show  you  that  not  all  people  have  the 
same  ideas  about  "What  is  beautiful." 

3.  Why  is  it  that  people  do  not  agree  on  "What  is  beautiful?" 
Where  did  you  get  your  ideas  about  what  is  beautiful?  Is 
there  any  right  or  wrong  answer  to  the  question  "What  is 
beauty?" 

Language  Patterns 

All  people  communicate  with  the  other  members  of  their  own 
culture.  From  the  earliest  words  and  gestures  of  primitive  people 
to  today's  vast  and  complex  languages,  people  have  always 
communicated  with  one  another.  While  languages  differ  each  one 
serves  the  same  purpose. 

1.  Do  you  think  living  things  besides  man  can  now,  or  will  ever 
be  able  to  develop  a  CULTURE?  Why  or  why  not? 

Read  the  following  article,  which  is  a  brief  description  of 
Ukan's  culture,  the  Tasaday  of  the  Philippine  jungle.  The  article 
describes  traditional  Tasaday  culture.  Presently,  the  Tasaday  are 
undergoing  a  great  deal  of  change,  due  to  their  contact  with  the 


rest  of  the  world. 


The  Tasaday 


Sometime  during  the  early  or  middle  1960's  an  adventurous  Filipino 
hunter  named  Dafal  wandered  deep  into  the  rain  forest  on  the  island  of 
Mindanao,  in  the  Philippines.  He  was  following  footprints  which  he  had 
not  seen  before.  After  searching  among  the  trees  for  some  time,  he  saw 
three  near-naked  men  digging  for  roots  with  sticks.  At  first,  the  men 
were  frightened.  After  considerable  difficulty,  Dafal  succeeded  in 
making  friends  with  the  frightened  men.  They  exchanged  some  food, 
conversed  as  well  as  they  were  able  and  parted.  For  the  next  few 
years  Dafal  met  several  times  with  these  people  of  the  forest. 

The  people  called  themselves  Tasaday.  The  term  Tasaday  properly 
refers  to  only  one  of  at  least  three  separate  but  intermarrying  bands 
living  on  the  island.  The  Tasaday  band  totals  about  two  dozen 
persons,  including  those  women  acquired  in  marriage  from  other  bands. 
The  band  is  kept  small  in  three  ways.  Women  marry  into  other  bands 
and  leave,  families  leave  the  Tasaday  band  and  the  Tasaday  do  not 
treat  their  sick. 

The  Tasaday  live  in  three  caves  in  the  side  of  Mount  Tasaday. 

Two  are  high  up  and  the  third  is  on  the  ground.  These  caves  which 
overlook  a  large  stream  are  their  permanent  dwellings.  However,  they 
occasionally  stay  in  other  nearby  caves  when  they  are  out  gathering 
food  and  unable  to  return  to  the  main  camp  before  nightfall. 

From  the  caves,  the  Tasaday  go  out  gathering  food  in  the  forest. 
They  are  simple  collectors  and  supply  their  daily  food  requirements 
through  only  a  few  hours  of  gathering  a  day.  The  main  food  gathered 
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by  the  Tasaday  is  a  root  they  call  biking.  Biking  is  a  wild  root, 
something  like  a  big  sweet  potato.  It  is  dug  up  in  sections  and  is 
eaten  either  raw  or  cooked.  They  also  collect  frogs,  tadpoles,  crabs, 
and  fish  which  are  usually  cooked;  and  grubs,  which  may  be  eaten 
cooked  or  raw. 

In  the  Tasaday  culture,  a  man  marries  one  wife  and  they  stay 
together  until  one  dies.  Women  are  exchanged  as  wives  with  other 
bands.  Marriages  are  arranged  by  parents  from  different  bands  when 
they  meet  by  chance  in  the  forest.  This  arrangement  is  accompanied 
by  gifts  of  food.  When  the  marriage  ceremony  takes  place,  the  group 
gathers  around  the  man  and  woman  and  repeats  the  word  mafeon  ("good" 
or  "beautiful") . 

The  Tasaday  band  does  not  have  a  leader.  Decisions  are  made  as 
a  group  with  all  men  and  women  expressing  their  opinions.  One  reason 
that  there  is  not  a  leader  to  settle  problems  is  that  there  is  little 
or  no  arguing  or  fighting  among  the  adults. 

In  the  Tasaday  culture,  all  men  and  women  work.  All  food  is 
shared.  The  children  go  along  on  food-gathering  trips.  They  watch 
and,  as  they  grow  older,  they  help.  The  men  make  the  fires  and  cut 
down  palm  trees.  The  women  sweep  out  the  caves  with  branches  and 
gather  leaves  for  clothes.  Both  men  and  women  take  care  of  children 
and  the  elderly. 

The  Tasaday  learn  to  do  things  by  trial  and  error  and  by  copying 
others.  Children  are  taught  the  skills  they  need  to  learn  by  their 
parents . 

Tradition  is  an  important  part  of  Tasaday  culture.  The  Tasaday 
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often  refer  to  their  ancestors  in  order  to  explain  why  they  behave  or 
believe  as  they  do.  There  is  no  word  in  their  language  which  means 
"god."  However  they  have  ideas  about  a  "soul"  which  they  believe  leaves 
the  body  when  a  person  dies.  The  body  is  taken  into  the  forest,  covered 
with  leaves  and  left,  and  the  Tasaday  do  their  best  to  forget  about  that 
person. 

The  Tasaday  do  have  taboos.  They  believe  that  certain  actions 
bring  supernatural  punishment.  Breaking  off  leaves  or  cutting  the  trees 
around  the  caves  would  bring  rain,  make  gathering  difficult  or  cause 
someone  to  catch  a  cold. 

When  Dafal  met  the  Tasaday,  he  only  understood  a  few  words  of  their 
language.  To  talk  to  the  Tasaday,  two  interpreters  from  neighbouring 
bands  were  needed.  Their  language  had  no  words  to  describe  fighting, 
enemies,  weapons,  boat,  ocean,  sea,  or  lake.  They  had  never  seen  or 
heard  about  these  things.  The  Tasaday  did  not  know  there  was  a  place 
outside  the  forest. 

Dafal  brought  many  new  things  to  the  Tasaday.  These  changed  their 
way  of  living  in  many  ways.  Before  Dafal  discovered  the  Tasaday,  they 
had  used  mainly  stone  tools  or  simple  sticks.  Dafal  gave  them  the  bolo 
knife,  a  long  steel  knife  with  a  strong,  sharp  blade.  The  Tasaday 
could  use  the  bolo  to  dig  biking  more  quickly  and  to  get  food  from  one 
of  the  palm  trees  (known  as  ubud)  in  their  rain  forest  by  peeling  its 
bark.  Dafal  also  introduced  cloth,  brass  earrings  and  the  bow  and 
arrow.  Before  this  time,  the  Tasaday  had  dressed  in  simple  clothes 
made  of  leaves  and  grass.  The  Tasaday  did  not  use  the  bow  and  arrow 
for  hunting,  although  they  wore  them.  Dafal  brought  the  Tasaday 
traps  for  hunting  and  showed  them  how  to  find  natek,  a  starchy  food 
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which  comes  from  the  trunk  of  a  large  palm  tree.  Dafal  gave  the 
Tasaday  another  important  tool  -  the  "strike-a-light".  With  this  tool 
the  Tasaday  could  more  easily  light  the  fires  they  used  for  cooking 
and  keeping  warm  at  night. 

When  Dafal  showed  the  Tasaday  new  tools,  dress  and  ways  of  obtaining 
and  preparing  food,  he  changed  forever  their  simple  way  of  life. 

More  research  on  the  Tasaday  culture  is  being  done.  This  is 
necessary  before  we  can  better  understand  this  isolated  group  of 
cave  dwellers. 

1.  Describe,  in  detail,  as  many  of  the  nine  cultural  patterns 
that  you  can  find  in  the  Tasaday  culture. 

2.  How  do  these  cultural  patterns  help  the  Tasaday  meet  their 
physical  and  mental  needs? 

3.  Before  reading  this  chapter,  you  probably  did  not  know  about 
cultural  patterns  and  that  each  culture  has  very  similar 
patterns.  Did  you  find  it  helpful  to  have  these  nine 
cultural  patterns  as  a  guide  to  tell  you  what  to  look  at 
when  examining  the  Tasaday  culture? 

4.  If  you  had  not  known  about  the  nine  cultural  patterns,  what 
kind  of  things  would  you  have  looked  at  in  examining  the 
Tasaday  culture?  Would  you  have  been  as  thorough  as  you 
were  with  the  patterns  as  a  guide?  Why  or  why  not? 

Cultures  and  sub-cultures  (smaller  groups  within  a  culture)  can 
differ  in  many  respects.  People  may  have  the  same  political  system, 
but  speak  a  different  language.  They  may  have  the  same  religious 
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beliefs,  but  have  a  different  economy. 

1.  How  many  of  the  nine  cultural  patterns  must  two  groups  of 
people  have  in  common  before  they  can  be  considered  members 
of  the  same  culture? 

2.  Is  it  more  important  to  have  certain  cultural  patterns  in 
common  than  others  in  order  to  be  members  of  the  same 
culture?  If  so,  which  ones?  Why  are  they  so  important? 
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CHAPTER  4 

HOW  CULTURE  CHANGES 

It  is  easy  to  see  that  our  culture  is  changing.  Ask  one  of  your 
parents  about  what  things  were  like  when  they  were  your  age.  You  will 
most  likely  find  that  their  cultural  traits  (the  things  that  they  HAD; 
what  they  THOUGHT;  and  what  they  DID)  were  quite  different  from  those 
of  your  culture  today.  This  should  not  come  as  a  surprise  to  you, 
for  all  cultures  change.  What  is  surprising  is  the  amount  of  change 
that  has  taken  place  in  such  a  short  period  of  time. 

In  this  chapter,  we  are  going  to  look  at  the  ways  that  cultures 
change . 

Change  By  Invention 

The  introduction  of  an  INVENTION  into  a  culture  can  cause  it  to 
change.  An  invention  is  a  THING  that  is  completely  new;  for  example 
the  wheel  or  the  lever.  When  a  person  takes  things  that  already  exist 
and  puts  these  together  in  a  new  way  that  person  can  be  said  to  have 
invented  something.  An  example  of  this  would  be  the  wheelchair.  In 
this  case  someone  put  together  a  chair  and  the  wheel  to  make  something 
completely  new. 

Many  important  inventions  have  been  created  by  Canadians. 
Alexander  Graham  Bell,  who  invented  the  telephone,  lived  in  Ontario 
for  part  of  his  life.  The  electron  microscope,  Dopples  radar,  and 
many  pieces  of  farm  machinery  were  all  invented  by  Canadians.  Instant 
potatoes,  pablum,  paint  rollers,  and  even  the  zipper  are  all  Canadian 
inventions  which  have  changed  our  culture. 


Change  By  Ideas 


The  introduction  of  a  new  IDEA  can  also  change  a  culture.  An 
idea  can  change  a  culture  by  getting  the  members  of  the  culture  to 
HAVE,  THINK  or  DO  things  in  a  new  and  different  way. 

An  example  of  an  idea  that  has  greatly  changed  our  culture  is 
that  of  credit.  One  hundred  years  ago,  credit  cards  did  not  exist  in 
Canada.  When  you  went  to  buy  something,  unless  you  knew  the  shopkeeper 
very  well,  you  had  to  pay  for  it  with  money.  Imagine  how  surprised  a 
storekeeper  would  have  been  in  Canada  one  hundred  years  ago  if  a 
stranger  came  in  and  wanted  to  buy  his  goods  with  a  little  plastic 
card.  Yet  today  such  an  occurrence  is  very  common.  Why?  Because 
someone  had  the  IDEA  of  credit.  Now  a  person  can  buy  something 
without  any  money  and  pay  for  it  later.  The  credit  card  is  one  idea 
that  has  changed  our  entire  culture.  Other  examples  of  ideas  that 
have  changed  Canadian  culture  are:  children  staying  in  school  until 
they  are  sixteen  years  old;  and  people  paying  income  tax. 

1.  Think  of  other  ideas  that  have  changed  Canadian  culture. 

You  may  want  to  ask  your  parents  for  some  help  with  this 
question . 

Where  Does  Change  Come  From? 

We  now  know  that  cultures  change  because  of  inventions  and  ideas. 
But  where  do  these  ideas  and  inventions  come  from? 

There  are  two  places  that  we  can  look  to  for  new  ideas  and 
inventions.  The  first  is  within  our  own  culture.  When  a  Canadian 


has  a  new  idea,  or  when  a  Canadian  invents  something  new,  this  can 


cause  our  culture  to  change. 


Change  can  also  come  from  another  source.  We  can  borrow  the  idea 
and  inventions  of  other  cultures.  For  example,  when  someone  in  the 
United  States  invents  the  skateboard,  we  simply  borrow  the  invention. 
We  don't  wait  until  a  Canadian  creates  spaghetti  but  borrow  it  from 
Italy,  where  it  originated. 

How  do  these  cultural  traits  move  from  one  culture  to  another? 

How  has  it  come  to  be  that  Canadians  skateboard  (from  the  United 
States) ,  play  soccer  (Europe) ,  smoke  cigarettes  (North  American 
Indians)?  How  have  we  acquired  the  material  and  non-material  aspects 
of  culture  that  come  from  other  places? 

Cultural  traits  move  from  one  culture  to  another  by  CULTURAL 
DIFFUSION.  Cultural  diffusion  simply  means  that  some  of  the  cultural 
traits  that  one  culture  has,  thinks  or  does  spread  to  another  culture. 

People  moving  to  Canada  from  another  country  bring  with  them 
the  traits  of  their  culture.  Their  language,  their  dress,  the  food 
they  eat,  the  sports  they  play,  all  come  to  Canada  with  them. 

Sometimes  we  like  these  things  and  begin  to  make  them  a  part  of  our 
culture  as  well. 

Today,  we  do  not  have  to  come  into  direct  contact  with  another 
culture  to  know  what  that  culture  is  like.  Television,  books, 
magazines,  newspapers  and  radio  allow  us  to  come  into  contact  with 
other  cultures  indirectly.  We  can  now  learn  about  other  cultures 
without  actually  going  there  ourselves  or  having  someone  come  here. 
Therefore,  if  a  person  in  another  culture  creates  something  new,  it 
can  move  into  our  culture  and  become  a  part  of  our  lives  without  any 
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direct  contact  between  the  two  cultures. 

Today,  travel  and  television  have  made  people  more  familiar  with 
other  cultures  around  the  world  than  in  the  past.  Therefore,  cultural 
traits  move  around  very  rapidly.  In  fact,  most  of  the  change  takes 
place  in  cultures  today  as  a  result  of  this  cultural  diffusion.  Why? 
Simply  because  it  is  much  easier  to  borrow  the  traits  of  another 
culture  than  it  is  to  have  to  create  everything  for  yourself. 

1.  Give  three  examples  of  cultural  diffusion  that  took  place  as 
a  result  of  Dafal's  contact  with  the  Tasaday. 

Change  By  Loss  of  Cultural  Traits 

We  have  already  said  that  cultural  traits  were  all  of  the  things 
that  the  members  of  a  culture  HAD,  THOUGHT  and  DID.  Not  only  do 
cultures  change  when  they  gain  new  traits,  but  they  also  change  when 
old  traits  are  lost. 

Are  you  familiar  with  words  such  as  "23  skidoo",  "coolsville" 
and  "Beatnik"?  You  probably  are  not,  because  these  words  are  no 
longer  part  of  our  culture. 

Popular  dances  and  music  are  good  examples  of  how  a  culture  loses 
old  traits  and  adopts  new  ones.  This  is  because  styles  in  popular 
dances  and  especially  in  popular  music,  change  so  quickly.  In  the 
1960 's,  Canadians  were  dancing  the  "limbo"  (which  came  to  Canada  from 
the  West  Indies) .  This  was  replaced  by  dances  such  as  the  "Shimmy", 
the  "Twist",  the  "Funky  Chicken",  the  "Mashed  Potato"  and  the 
"Locomotion".  Every  time  a  new  dance  came  "in",  the  old  one  went 


"out" . 
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1.  Have  you  ever  heard  of  any  of  these  dances? 

2.  List  five  of  the  top  hits  and  singers  or  groups  who  performed 
them  when  school  ended  last  year.  How  many  of  the  songs  or 
performers  are  still  hits  today? 

A  society  chooses  which  cultural  traits  to  add  and  which  to  drop. 

A  new  idea  or  invention  is  studied  to  see  if  it  is  better  than  what 
presently  exists.  If  the  culture  feels  it  is  better,  then  it  will 
adopt  the  new  idea  or  invention.  This  new  idea  or  invention  then 
becomes  a  cultural  trait  of  that  culture. 

A  culture  will  adopt  new  traits  that  "fit"  it  very  easily.  For 
example,  if  you  tried  to  introduce  the  tractor  to  an  agricultural 
group,  they  would  probably  accept  it.  Why?  Because  they  could  easily 
see  how  useful  the  tractor  would  be  to  them.  However,  if  you  tried 
to  introduce  the  same  tractor  to  nomadic  Africans  in  the  Sahara  Desert, 
it  is  unlikely  that  they  would  be  very  interested. 

Cultures  will  quite  easily  drop  old  traits  that  are  no  longer 
useful.  An  agricultural  society  will  quickly  replace  the  ox  with  the 
tractor.  However  cultures  are  slow  to  drop  traits  that  they  feel  are 
important  to  them,  especially  those  that  are  part  of  their  non-material 
culture . 

In  Canada,  we  prize  our  individual  freedom  very  much.  If  a 
person  from  another  culture  came  to  Canada  and  told  you  that  your 
parents  should  decide  who  you  should  marry,  would  you  like  the  idea? 

Do  you  think  that  this  idea  would  quickly  become  a  part  of  Canadian 
culture?  It  is  not  likely,  for  we  prize  freedom  of  choice  in  whom 


we  marry,  and  therefore  we  would  be  unlikely  to  replace  or  lose  this 
cultural  trait  for  another. 

Cultures,  therefore,  select  what  they  like  from  other  cultures. 
They  lose  traits  only  when  they  feel  they  are  unimportant  or  no 
longer  useful,  and  they  adopt  traits  that  they  feel  will  be  good  for 
them. 

Rate  of  Change 

We  now  know  that  all  cultures  change.  But  not  all  cultures 
change  at  the  same  speed  or  rate.  Some  cultures  do  not  have  as  much 
contact  with  the  rest  of  the  world  as  we  do.  The  Tasaday,  before 
their  discovery  by  Dafal,  are  one  example.  Since  new  ideas  and 
inventions  are  not  introduced  often  to  these  cultures,  change  will 
occur  slowly. 

Not  all  parts  of  the  same  culture  change  at  the  same  rate.  For 
example,  in  such  areas  as  clothing,  music  and  dance,  changes  occur 
very  quickly  with  styles  changing  from  year  to  year.  But  in  those 
areas  which  we  feel  are  very  important,  such  as  education  or  religion, 
change  occurs  much  more  slowly.  The  thing  to  remember  is  that  all 
cultures,  and  all  areas  of  culture  have  one  thing  in  common.  They 
all  change. 

1.  (a)  Name  five  inventions  that  you  use  quite  often  in  your 

daily  life. 

(b)  Describe  how  your  life  would  be  different  if  these 
things  had  not  been  invented. 


2.  (a)  Describe  three  ways  in  which  you  feel  your  school  could 

be  changed  to  make  it  better. 

(b)  Label  each  of  these  three  ways  as  being  either  an 
invention  or  an  idea. 

3.  Choose  the  best  idea  from  question  2,  and  describe  how  you 
might  go  about  actually  trying  to  have  your  school  change  in 
this  way. 

4.  List  three  cultural  groups  that  are  now  in  Canada  and 
describe  some  of  the  cultural  traits  that  they  introduced 
to  Canadian  culture. 

5.  Describe  three  cultural  traits  that  used  to  be,  but  are  no 
longer,  a  part  of  the  Canadian  culture. 

6.  Read  the  following  description  of  what  it  was  like  for  a 
teenager  going  out  on  a  date  in  the  early  1960’s.  Then 
describe  what  it  is  like  now  for  a  teenager  going  out  on  a 
date.  Include  the  following  features  in  your  description. 

(a)  type  of  music 

(b)  type  of  dances 

(c)  hairstyles 

(d)  method  of  transportation 

(e)  clothing  styles 

(f)  language  used 

Danny  and  his  sister  were  all  excited  about  the  dance  tonight, 
was  going  out  with  that  cute  "chick"  Carol,  and  his  sister 
was  going  with  his  best  friend  Randy.  Danny  greased  down  his 
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hair  and  put  on  his  white  button-down  shirt  and  his  white  socks.  He 
pulled  on  his  tight  pants  and  then  went  looking  for  his  "penny 
loafers , " 

Tracy  was  busy  "teasing"  her  hair  and  putting  on  her  bright  red 
lipstick.  She  yelled  to  her  mom  to  finish  ironing  her  pleated  skirt 
and  matching  sweater.  She  just  couldn't  wait  to  do  the  "jive"  and 
the  "mashed  potato"  with  Randy. 

Randy  drove  up  in  his  dad’s  57  Chevy  and  away  they  went. 

The  dance  was  in  the  school  gym,  and  Tracy's  favourite  band,  the 
"Crewcuts"  were  playing.  Once  in  the  gym  the  boys  gathered  with  the 
other  boys  and  the  girls  gathered  with  the  girls.  Some  of  the  girls 
were  dancing  together,  but  the  music  was  too  fast  for  the  boys.  They 
wanted  to  wait  for  a  "slow  one"  and  dance  "cheek  to  cheek"  with  the 
girls . 

Carol  and  Tracy  sobn  got  tired  of  waiting,  so  they  asked  the 
boys  to  dance.  The  band  played  songs  like  "Sha  Boom"  and  "Teenager 
in  Love."  When  they  played  "Only  You,"  Danny  asked  Carol  to  be  his 
steady  and  she  said  "Yes!".  She  would  now  wear  his  school  ring  on  a 
chain  around  her  neck. 

After  the  "hop"  they  all  went  to  a  drive-in  restaurant  for  some 
"burgers  and  shakes." 

Danny  kissed  Carol  goodnight  at  her  doorstep  and  was  "floating 
on  cloud  nine."  All  in  all,  thought  Danny,  it  was  a  "real  cool" 


night . 
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CHAPTER  5 

SIMILARITIES  AND  DIFFERENCES  AMONG  CULTURES 

We  have  discovered  that  all  cultures  have  the  same  cultural 
patterns.  What  was  different,  however,  was  the  way  that  they 
organized  these  cultural  patterns  and  how  they  carried  them  out. 

It  would  be  almost  impossible  to  count  the  number  of  different 
cultures  in  the  world  today.  Africa  alone  has  close  to  1,000 
different  cultures.  The  vast  number  of  cultures  that  people  have 
created  gives  us  some  idea  of  how  adaptable  we  really  are.  Since 
there  are  so  many  different  cultures,  we  cannot  examine  all  of  the 
similarities  and  differences  between  them.  In  order  to  examine  the 
differences  between  some  cultures,  we  will  use  one  cultural  pattern: 
courtship  and  marriage. 

Differences  In  Culture:  Mate  Selection 

In  all  cultures,  men  and  women  form  some  type  of  relationship. 
The  act  of  choosing  a  marriage  partner  is  called  MATE  SELECTION. 

Mate  selection  varies  from  one  culture  to  the  next. 

In  traditional  Sicily,  a  man  who  is  attracted  to  a  woman  may 
send  a  friend  to  inform  the  girl's  mother  that  he  is  interested  in 
her  daughter.  The  friend  and  the  mother  arrange  a  meeting.  At  that 
time  the  bride's  parents  inspect  the  man.  If  the  parents  approve, 
the  man  and  woman  will  be  allowed  to  go  out  together  to  get  to  know 
one  another  better.  But,  they  will  not  be  allowed  to  be  alone 
together  until  after  they  are  married.  If  the  girl's  parents  and 
the  girl  approve,  the  marriage  will  take  place. 
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In  Iran,  the  traditional  way  of  mate  selection  is  to  have  the 
fathers  of  a  boy  and  a  girl  get  together.  This  meeting  would  take 
place  while  the  boy  and  girl  were  still  babies.  The  two  fathers 
would  promise  their  children  to  be  married.  Later,  when  the  children 
had  grown  up  and  were  of  marrying  age,  the  fathers  would  again  get 
together  and  renew  their  promise  of  marriage.  Now  the  groom's 
mother  and  sisters  would  visit  the  bride's  home.  While  discussing 
such  things  as  money  with  the  bride's  father,  they  would  inspect  the 
bride-to-be.  Meanwhile,  the  bride's  uncle  would  be  busy  investigating 
the  groom.  If  all  parties  pass  their  inspection,  then  the  wedding 
takes  place. 

As  you  can  see,  in  traditional  Sicily  and  Iran,  the  parents  of 
the  bride  and  groom  are  very  involved  in  helping  to  choose  a  partner 
for  their  son  and  daughter. 

Today,  however,  many  young  couples  in  both  Sicily  and  Iran  do  not 
follow  the  traditional  customs  of  mate  selection.  Instead,  they 
prefer  to  choose  their  marriage  partners  themselves. 

1.  In  Canada,  how  do  people  usually  go  about  choosing  a 
marriage  partner? 

2.  What  would  your  reaction  be  if  your  parents  told  you  that 
they  had  already  picked  a  husband/wife  for  you?  Why  would 
you  feel  this  way? 

3.  Can  you  think  of  any  advantages  to  having  your  parents: 

(a)  heavily  involved  in  selecting  a  mate  for  you,  but 

still  leaving  the  final  choice  up  to  you,  or 
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(b)  selecting  a  mate  for  you,  with  you  having  little  or 
no  say? 

List  all  of  the  advantages  and  disadvantages  that  you  can 
think  of  for  both  of  the  above  examples. 

One  of  the  most  complex  systems  for  mate  selection  in  the  entire 
world  is  that  of  the  Arunta  Aborigines  of  Australia.  First  of  all 
the  Arunta  are  divided  into  two  halves,  called  moieties.  Each  moiety 
is  again  subdivided  into  two  subsections  and  each  of  these  is  further 
divided  into  two  subsections  or  classes.  A  person  doesn't  join  one 
of  these  moieties  or  subsections,  he  is  born  into  it.  That  is,  a 
child  belongs  to  his  father's  moiety  but  not  to  the  same  section.  A 
man  cannot  marry  a  woman  of  his  own  moiety. 

He  has  to  obtain  his  wife  from  the  other  moiety  and  from  a 
particular  section  of  the  moiety.  In  fact,  he  has  to  choose  her  from 
a  group  called  his  mother's  mother's  brother's  daughter's  daughters. 

This  moiety  and  section  system  grew  directly  out  of  the 
aboriginal  method  of  classifying  relatives,  its  kinship  system.  With 
us,  kinship  usually  extends  only  to  close  relatives  --  father,  mother, 
brothers,  sisters,  aunts,  uncles,  cousins,  and  a  few  others.  This  is 
not  the  case  with  the  Arunta;  they  extend  kinship  over  a  much  wider 
range . 

Where  our  terms  are  usually  individual,  one  particular  father 
or  mother,  the  Arunta  tend  to  lump  whole  groups  of  relatives  under 
the  same  terms.  To  an  Arunta  man  his  wife  means  not  only  his  actual 
wife  but  also  any  woman  belonging  to  that  category  of  relatives  in 


the  subsection  from  which  he  may  choose  a  wife.  His  mother-in-law  is 
any  woman  who  is  a  parent  of  any  of  his  actual  or  possible  wives. 

To  an  Arunta,  then,  everyone  in  the  group  is  related  to  him  in 
one  way  or  another.  The  Arunta  even  address  each  other,  not  by  their 
personal  names  which  are  secret,  but  by  names  expressing  their  kinship. 

This  kinship  is  more  than  a  mere  guide  to  marriage  possibilities; 
it  sets  the  pattern  for  much  of  their  behaviour.  A  man  has  to  share 
his  freshly  caught  game  with  all  his  fathers-in-law,  whether  or  not 
he  is  actually  married  to  their  daughters,  and  a  man  must  never  speak 
to  or  look  at  his  mother-in-law. 

In  some  cultures,  like  the  Masai  of  East  Africa,  the  bride  is 
bought  for  a  certain  number  of  cattle.  A  woman’s  status  is  measured 
in  part  by  the  number  of  cows  her  husband  paid  for  her.  In  still 
other  cultures,  if  a  man  wants  a  woman,  he  must  work  for  the  girl's 
parents  for  a  certain  period  of  time.  Thus,  he  will  earn  his  bride. 

In  almost  all  cultures,  marriage  within  one's  own  family  is 
strictly  forbidden.  However,  there  are  cultures  in  which  men  INHERIT 
a  member  of  their  immediate  family  as  a  wife.  Among  the  people  of 
Mongolia  long  ago,  when  a  man  died  his  son  inherited  all  of  his 
father's  wives,  with  the  exception  of  the  son's  own  mother. 

There  are  many  more  examples  of  the  variety  of  ways  in  which 
different  cultures  deal  with  courtship  and  marriage.  But  by  now  it 
should  be  apparent  to  you  that  although  in  all  cultures  men  and 
women  join  together  in  a  form  of  marriage,  there  remain  many 
different  ways  of  selecting  a  partner. 
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1.  In  Canada,  we  too  have  several  CUSTOMS  relating  to  our  mate 
selection  process.  One  example  would  be  the  giving  of  an 
engagement  ring. 

(a)  List  three  customs  that  we  have  in  Canada  relating  to 
the  mate  selection  process. 

(b)  Do  these  customs  serve  any  specific  purpose?  If  so, 
describe  them. 

2.  We  also  have  certain  TABOOS  relating  to  our  mate  selection 
process  in  Canada. 

(a)  List  all  of  the  people  that  you  are  forbidden  to  marry 
according  to  the  law  of  your  province. 

(b)  Why  is  it  that  you  are  forbidden  to  marry  these  people? 

Similarities  in  Culture:  Cultural  Universals 

Although  we  have  shown  how  mate  selection  differs  from  culture 
to  culture,  all  cultures  have  some  form  of  mate  selection. 

In  fact,  cultures  are  basically  very  similar.  This  should  not 
come  as  such  a  surprise  since  they  are  all  made  up  of  human  beings. 
All  humans  have  the  same  basic  physical  structure  and  the  same 
wel 1 -developed  brains.  Since  we  are  so  much  alike  physically,  and 
since  we  all  face  the  same  basic  problems  of  survival,  it  is  no 
wonder  that  our  cultures  are  all  so  alike. 

All  people  need  food,  clothing  and  shelter.  They  all  need 
protection,  safety,  and  a  sense  of  belonging  and  being  loved,  a 
feeling  of  self-respect  and  freedom  of  choice.  All  cultures  have  a 
language  so  that  the  members  of  that  culture  can  communicate  with  one 


another.  All  cultures  have  some  form  of  mate  selection  and  family 
structure  in  which  children  can  be  cared  for  until  they  are  old 
enough  to  survive  on  their  own. 

All  cultures  establish  organizations  to  help  them  meet  their  needs. 
Some  examples  of  these  are  political,  educational,  and  economic 
institutions.  All  people  ask  questions  about  themselves  and  the 
universe.  "Why  am  I  here?"  "Who  created  and  controls  the  universe?" 

All  cultures  have  some  form  of  religion  to  help  answer  these  questions. 
Therefore,  despite  all  of  the  many  differences  between  cultures,  they 
are  all  basically  very  similar.  These  similarities  between  cultures 
are  called  CULTURE  UNIVERSALS,  because  they  are  found  in  all  cultures. 

1.  In  what  ways  are  the  peoples  of  various  cultures  similar? 

2.  In  what  ways  are  the  peoples  of  various  cultures  different? 

3.  Using  the  information  you  have  just  read  in  this  chapter, 

react  to  the  following  statement:  "All  people,  no  matter 
where  they  live,  how  they  live,  or  what  colour  their  skin 

is,  are  brothers  and  sisters  for  we  all  belong  to  the  family 


of  man." 
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CHAPTER  6 
THROUGH  MY  EYES 


Body  Ritual  Among  the  Naidanac 

Twenty  years  ago,  anthropologists  discovered  a  very  strange  and 
and  unusual  tribe  known  as  the  Naidanac,  a  North  American  group  living 
between  the  Tiuni  and  the  Snacirema.  Their  folk  history  is  somewhat 
hazy,  however,  it  is  quite  clear  that  the  Naidanac  are  originally 
from  the  east , 

Naidanac  culture  has  a  very  complex  market  economy,  which  makes 
most  of  the  people  in  the  country  quite  prosperous,  with  the  exception 
of  a  few  minority  groups.  The  Naidanac  spend  a  large  part  of  their 
time  accumulating  wealth,  but  rest  of  the  day  is  spent  in  ritual 
activity.  We  were  shocked  to  discover  that  the  focus  of  this  ritual 
activity  was  the  human  body. 

The  fundamental  belief  underlying  the  whole  system  is  that  the 
human  body  is  ugly  and  diseased.  Thus,  they  believe  that  powerful 
rituals  and  ceremonies  are  needed  to  ward  off  these  evils.  Every 
house  has  at  least  one  shrine  for  this  purpose.  The  powerful  members 
of  this  society  have  several  shrines,  and  this  gives  them  a  great 
deal  of  prestige  in  the  eyes  of  the  other  Naidanac. 

The  ceremonies  associated  with  the  shrine  are  private  and 
secret.  They  are  spoken  of  only  to  young  children,  and  then  only 
because  they  are  learning  these  ceremonies.  However,  due  to  much 
gentle  persuasion,  I  was  able  to  convince  these  strange  people  to 
let  me  see  the  shrines  and  have  the  rituals  described  to  me. 
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The  most  important  part  of  the  shrine  is  a  charm  box  or  chest 
which  is  built  into  the  wall;  this  box  contains  important  potions 
which  every  Naidanac  believes  he  would  die  without.  These  preparations 
are  obtained  from  a  variety  of  specialized  magicians,  the  most 
important  of  which  are  the  medicine  men,  who  must  be  rewarded  with 
many  gifts.  The  medicine  men  decide  what  the  potions  should  be  and 
write  them  down  in  a  strange  and  secret  language,  which  only  they 
understand . 

Underneath  the  charm  box  is  located  a  font  of  holy  waters, 
purified  by  priests,  from  which  the  Naidanac  cleanse  themselves 
daily. 

The  Naidanac  have  a  peculiar  fascination  and  horror  of  the 
mouth  and  have  all  sorts  of  mouth  rituals,  without  which  they  feel 
their  teeth  would  fall  out,  their  gums  bleed,  their  jaws  shrink, 
their  friends  desert  them',  and  their  lovers  reject  them.  Their 
daily  ritual  strikes  the  observer  as  revolting.  It  consists  of 
inserting  a  small  bundle  of  hog  hairs  into  the  mouth,  along  with 
certain  magical  substances,  and  then  moving  the  bundle  in  a  strange 
up  and  down  movement. 

In  addition  to  a  private  mouth  rite,  the  people  go  to  a  holy- 
mouth  -man  once  or  twice  a  year.  The  holy-mouth -man  opens  the 
individual's  mouth,  and,  using  a  variety  of  tools  he  probes,  and 
tortures  the  individual  by  enlarging  any  holes  which  decay  may  have 
created  in  the  teeth.  Supernatural  materials  are  then  put  into 
these  holes  in  order  to  get  rid  of  the  devils  the  Naidanac  believes 
exist  in  the  mouth.  The  discovering  anthropologists  could  not  help 
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but  notice  the  gleam  in  the  eye  of  the  holy-mouth -man  as  he  jabs  at 
the  exposed  nerve. 

The  medicine  men  have  a  large  temple,  or  "latipsoh"  in  every 
community.  Several  ceremonies  required  to  treat  very  sick  people  can 
only  be  performed  at  this  harsh  temple. 

The  latipsoh  ceremonies  are  so  harsh  that  it  is  very  strange 
indeed  that  a  large  number  of  sick  natives  who  enter  the  temple  ever 
make  it  out  alive.  However,  with  the  exception  of  small  children, 
the  sick  natives  are  eager  to  go  to  the  temple  and  be  purified.  No 
matter  how  sick  the  native,  the  guardians  of  many  temples  will  not 
allow  him  to  enter  without  giving  a  rich  gift,  and  if  the  native 
has  survived  the  ceremonies,  he  is  not  allowed  to  leave  without 
presenting  another  gift. 

Although  in  everyday  life,  the  Naidanac  avoids  exposure  of  his 
body  and  its  daily  functions,  body  secrecy  is  suddenly  lost  upon 
entry  into  the  latipsoh  when  he  or  she  is  stripped  of  his  or  her 
clothes.  Few  natives  in  this  temple  are  well  enough  to  do  anything 
but  lie  on  hard  beds.  The  daily  ceremonies,  like  those  of  the 
holy-mouth -man,  cause  much  discomfort  and  torture.  At  the  rising 
of  the  sun,  maidens  dressed  in  white  awaken  their  miserable  charges 
and  roll  them  about  on  their  bed  of  pain.  At  other  times,  they 
insert  magic  wands  into  their  mouths  and  make  them  eat  things,  which 
are  supposed  to  be  healing.  From  time  to  time,  the  medicine  men 
come  to  their  clients  and  jab  magically  treated  thin  metal  objects 
into  their  flesh.  The  fact  that  the  temple  ceremonies  may  not  cure, 
and  may  even  kill,  does  not  decrease  the  people's  faith  in  the 


medicine  men. 


There  is  another  kind  of  magician  who  should  be  mentioned,  and  he 
is  known  as  a  "listener."  This  witch-doctor  has  the  power  to  get  rid 
of  the  devils  who  live  in  the  heads  of  people  who  have  been  bewitched. 
The  patient  simply  tells  the  "listener"  all  his  troubles  and  fears, 
displaying  a  :  mrkable  memory  for  problems  that  he  had  when  he  was  a 
baby. 

In  many  ways,  thesv.  are  a  magic-ridden  people.  One  can  only 
wonder  how  they  have  managed  to  survive  to  this  day,  hampered  as  they 
are  by  their  strange  and  otic  customs. 

(This  story  is  based  on  a  more  detailed  version  regarding  the 
Americans  entitled  "Body  .Ritual  Among  the  Nacirema"  by  Horace  Miner. 
The  exact  source  of  this  revised  version  is  unknown.) 

1.  List  five  words  that  describe  your  feelings  about  the 
Naidanac  culture.  (strange,  good,  bad,  modem,  advanced, 
primitive,  etc.) 

2.  Do  you  think  that  the  Naidanac  culture  is  as  good  as  our 
Canadian  culture?  Why  or  why  not? 

3.  List  three  areas  in  which  you  feel  Canadian  culture  is 
superior  to  Naidanac  culture. 

Now  re-read  the  story  of  the  Naidanac.  This  time,  however,  note 
that  Naidanac  is  actually  Canadian  spelled  backwards.  A  "latipsoh" 
is  a  hospital;  a  "holy-mouth -man"  is  a  dentist,  and  so  on.  This  is 
actually  a  description  of  Canadian  culture. 


57 


1.  If  visitors  from  another  planet  were  to  observe  Canadians, 
do  you  think  that  they  would  interpret  our  customs  as  the 
writer  has  in  this  reading? 

2.  What  errors  would  the  alien  beings  be  making  in  their 
interpretation  of  Canadian  culture? 

3.  Why  would  visitors  from  outer  space  make  such  mistakes? 

4.  What  might  they  do  to  make  sure  that  they  do  not  repeat 
these  types  of  mistakes  in  understanding  cultures  when 
they  visit  other  planets? 

5.  If  we  were  to  visit  another  planet  with  a  culture  that  was 
very  different  from  our  own,  might  we  make  mistakes  in 
interpreting  their  culture?  Why?  What  could  we  do  to 
overcome  this? 

As  you  can  readily  see,  it  is  easy  to  make  mistakes  when  looking 
at  another  culture. 

Ethnocentrism 

People  have  a  tendency  to  think  that  the  way  THEY  do  things  is 
the  BEST  way  or  the  RIGHT  way.  Any  culture  that  does  things 
differently  is  often  looked  upon  as  being  STRANGE  or  INFERIOR.  The 
attitude  that  your  own  culture  is  better  than  the  culture  of  other 
people  is  called  ETHNOCENTRISM. 

All  people,  in  all  cultures,  are  ethnocentric  but,  they  differ  in 
the  degree  of  their  ethnocentric  feelings.  It  is  natural  for  people 
to  believe  that  their  culture  is  GOOD  or  RIGHT  while  the  cultures  of 
other  people  are  good,  but  not  as  GOOD  or  simply  BAD. 


Ethnocentrism  Is  Learned 


Why  are  people  ethnocentric?  Where  does  this  attitude  of 
superiority  come  from? 

If  you  stop  to  think  about  it,  it  is  only  natural  that  people 
would  regard  their  way  of  doing  things  as  being  better.  If  they 
thought  another  way  of  doing  things  was  better,  then  they  would 
probably  switch  to  that  way. 

One  source  of  ethnocentrism  is  EDUCATION.  Schools  teach 
ethnocentrism,  sometimes  deliberately,  at  other  times  unintentionally 
Look  at  the  maps  of  the  world  in  your  textbooks  or  on  your  classroom 
walls.  Where  is  Canada  located?  You  will  probably  find  Canada  very 
near  the  center  of  the  map.  You  can  perform  an  interesting 
experiment  with  a  globe  of  the  world  to  show  that  Canadians  are 
ethnocentric.  Spin  the  globe  so  that  Europe  or  Asia  is  facing  you. 
Ask  another  student  to  twist  the  globe  until  it  looks  ’’right". 
Describe  how  the  globe  appears. 

1.  Imagine  that  you  came  from  one  of  the  following  countries: 
China,  Australia,  Italy,  the  Soviet  Union,  the  United  States 
Sketch  a  map  of  the  world.  Compare  your  map  with  those  of 
classmates  who  chose  to  come  from  other  countries. 

School  textbooks  also  attempt  to  make  their  culture  "look  its 
best."  Look  at  the  way  a  Canadian  history  textbook  describes  the 
Battle  of  the  Plains  of  Abraham.  It  will  probably  tell  you  that  the 
English  under  General  Wolfe  defeated  the  French  forces  under  General 
Montcalm  in  a  brilliant  military  victory.  The  English  will  probably 
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appear  to  be  in  the  right  doing  what  had  to  be  done.  The  same 
battle  referred  to  in  a  French  book  published  in  Quebec  or  in  France 
would  likely  tell  the  story  differently.  It  would  inform  you  that  the 
British,  in  an  unprovoked  sneak  attack,  defeated  the  gallant  French 
forces  of  General  Montcalm,  The  French  forces  fought  bravely,  but 
they  were  too  badly  outnumbered  to  have  any  chance  of  winning.  The 
book  might  say  that  the  English,  in  fact,  STOLE  Canada  from  the  French. 

1.  If  you  were  to  read  a  book  written  in  Germany  and  a  book 
written  in  Canada  both  describing  World  War  II,  would  they 
tell  the  same  story?  Why  or  why  not? 

We  not  only  learn  ethnocentrism  in  school,  we  often  pick  it  up 
in  our  everyday  lives.  People  might  make  negative  comments  or  "ethnic 
jokes"  about  a  new  family  in  the  neighbourhood  which  follows  the 
customs  of  their  culture  rather  than  those  of  the  majority  of 
Canadians.  The  Hindu  in  Vancouver  who  wears  a  turban;  the  Hutterite 
in  Edmonton  who  dresses  in  black;  the  Pakistanis  in  Winnipeg  who  have 
an  extended  family  living  in  one  house;  and  the  Oriental  who  worships 
Buddha  may  be  seen  by  their  ethnocentric  neighbours  as  strange  and 
inferior . 

1.  Have  you  ever  heard  people  ridicule  others  because  of  the 
way  they  dress?  Their  religious  practices?  Their  family 
living  arrangements?  The  food  they  eat? 

2.  Have  you  ever  felt  that  only  your  culture  does  things  the 
"right"  way,  while  other  cultures  do  things  in  a  strange 


or  inferior  way? 


Such  ethnocentric  attitudes  are  passed  from  parent  to  child  down 
through  generations.  You  may  also  pick  up  ethnocentrism  from  your 
friends,  television  programs,  newspapers  or  movies. 

It  is  important  to  realize  that  we  are  all  ethnocentric  to  some 
extent.  When  we  study  another  culture,  we  must  realize  that  we  are 
looking  at  it  THROUGH  CANADIAN  EYES.  That  is,  we  compare  and  judge 
what  they  do  in  terms  of  Canadian  culture.  In  studying  other  peoples, 
we  should  attempt  to  get  rid  of  as  much  of  our  ethnocentric  ideas  as 
we  can.  We  should  attempt  to  see  culture  THROUGH  THEIR  EYES,  rather 
than  our  own.  Only  then  will  we  begin  to  reach  a  true  understanding 
of  people  from  other  cultures. 

1.  Imagine  that  you  and  your  family  are  moving  to  one  of  the 
following  countries:  Egypt,  Japan,  Tanzania,  India,  China, 
Australia  or  Brazil. 

(a)  Which  Canadian  cultural  traits  might  appear  "strange" 
to  the  people  in  your  new  homeland.  Why? 

(b)  Which  cultural  traits  that  you  had  in  Canada  might  you 
want  to  or  have  to  give  up  in  your  new  home?  Why  would 
you  give  these  up? 

(c)  Which  cultural  traits  would  you  refuse  to  give  up? 

Why  are  these  traits  so  important  to  you? 
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The  Nodnelds 

The  Nodnelds  are  a  small  group  of  people  who  live  on  a  very  large 
island  near  the  equator.  They  are  a  friendly  and  peaceful  people. 

They  have  no  wars  because  they  do  not  believe  in  fighting  other  tribes. 

Honesty,  religion,  and  co-operation  are  the  three  most  important 
characteristics  of  their  culture.  They  believe  in  honesty  so  much 
that  they  punish  anyone  who  lies,  steals,  and  cheats  by  putting  him 
or  her  to  death. 

If  a  person  is  accused  of  lying,  stealing,  or  cheating,  he  or 
she  is  taken  to  the  Ragna,  the  head  man.  The  Ragna  prays  to  the 
fire-god  and  the  god  tells  him  if  the  person  is  guilty.  If  he  or  she 
is  guilty,  the  god  will  shoot  flames  out  of  the  mountain.  The  name 
of  the  fire-god  is  Krono ,  The  Nodnelds  believe  that  Krono  is  the 
maker  of  all  humans  and  that  the  Nodnelds  are  his  favourite  people. 
Krono,  they  believe,  made  them  the  perfect  type  of  people. 

They  show  their  belief  in  co-operation  by  helping  each  other 
and  other  people  on  the  island  gather  fruits,  nuts,  and  berries,  and 
hunt  wild  animals.  Because  they  do  not  know  how  to  plant  and  grow 
crops,  they  spend  most  of  their  time  looking  for  food. 

The  men  do  all  the  hunting  and  are  considered  superior  to 
women.  The  women  have  very  few  rights.  They  have  to  follow  orders 
from  the  men.  If  any  woman  does  not  follow  orders,  she  is  not 
allowed  to  eat  for  two  days. 

It  is  the  women's  job  to  gather  fruits,  nuts,  and  berries,  to 
carry  home  the  wild  animals  which  the  men  have  killed,  and  to  prepare 
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the  meals.  The  Nodnelds  eat  only  one  meal  a  day.  That  meal  begins  at 
sundown  and  lasts  for  several  hours.  Sometime  before  sundown  the 
women  begin  to  prepare  this  meal.  They  throw  everything  into  a  big 
pot  and  let  it  cook  for  an  hour.  When  the  food  is  cooked,  it  is  put 
into  the  "eating  pot"  and  all  the  people  in  the  family  eat  out  of  this 
pot.  They  have  no  forks  or  spoons.  They  use  their  hands  and  fingers. 
To  show  that  the  meal  is  good,  they  chew  loudly,  burp  and  belch. 

Licking  their  fingers  is  also  a  common  practice.  If  an  outsider  ate 
a  meal  with  a  Nodneld  family  and  ate  very  quietly  and  made  no  noise, 
the  family  would  feel  insulted.  In  addition  to  eating  out  of  the 
same  pot,  everyone  drinks  out  of  the  same  water  container. 

The  Nodnelds  have  several  problems  in  their  way  of  life.  They 
do  not  always  get  the  right  foods  and  sometimes  they  suffer  from  an 
improper  diet.  When  they  get  sick,  they  go  to  a  medicine  man  who 
tells  them  to  fast  and  pray  to  the  fire-god  for  help. 

Soaps  and  deodorants  are  unheard  of  in  the  Nodneld  culture,  and 
this  causes  some  problems.  The  people  are  usually  dirty  and  sweaty  and 
the  only  time  they  wash  is  when  they  swim  in  a  river.  Sometimes  they 
wait  so  long  between  swims  that  their  skin  gets  infected. 

There  are  more  women  than  men  in  this  culture  and  this  had  led 
to  the  practice  of  polygamy.  Polygamy  means  one  man  can  have  more 
than  one  wife.  To  the  Nodnelds  this  is  very  normal;  and  if  someone 
told  them  that  a  man  was  supposed  to  have  only  one  wife,  they  would 
laugh  at  him  and  tell  him  that  he  was  crazy. 

To  make  sure  that  the  tribe  never  gets  too  large  for  the  limited 
food  supply,  the  Nodnelds  practice  two  things.  One,  they  leave 
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unwanted  babies  out  in  the  forest  to  die  and  say  that  they  are  sending 
them  back  to  Krono,  who  will  take  care  of  them  until  a  later  time. 

Two,  when  an  old  person  is  no  longer  useful  to  the  tribe,  they  send 
him  or  her  away  to  fast,  pray  to  Krono,  and  die. 

You  are  an  anthropologist.  You  have  been  sent  into  this  area 
to  help  these  people.  Write  a  report  in  which  you  answer  the  following 
questions : 

1.  How  would  you  help  the  Nodnelds? 

2.  What  changes,  if  any,  would  you  make  in  the  way  they  live? 

3.  Why  would  you  make  these  changes? 

4.  If  you  would  not  make  any  changes,  explain  your  reasons 
for  this. 

5.  If  you  tried  to  make  changes  in  the  way  they  live  and  they 
did  not  want  to  go  along  with  those  changes,  what  would  you 
do? 

6.  How  should  you  assess  the  value  or  worth  of  another  culture? 

7.  If  you  disagree  with  another  culture's  ways,  should  you 
attempt  to  change  these  ways?  Why  or  why  not? 


SUMMARY 


You  have  now  reached  the  end  of  your  study  of  CULTURE.  By  now  you 
should  have  an  understanding  of  what  culture  is  and  how  it  works. 

In  our  study  of  culture,  we  began  by  defining  CULTURE  as  being 
everything  that  we  HAVE,  THINK  and  DO. 

We  then  went  on  to  say  that  the  main  purpose  of  culture  is  to  meet 
people's  NEEDS.  All  people  have  similar  needs.  These  can  be  divided 
into  PHYSICAL  and  MENTAL  NEEDS.  In  order  to  meet  these  needs,  people 
ORGANIZE  themselves  into  CULTURAL  PATTERNS.  Every  culture  has  the 
following  CULTURAL  PATTERNS:  RELIGION,  ROLES  AND  KINSHIP,  POLITICAL, 
ECONOMIC,  EDUCATIONAL,  MARRIAGE,  ART,  TECHNOLOGY,  and  LANGUAGE. 

Although  all  people  have  similar  needs  and  similar  patterns  to 
meet  these  needs,  it  is  the  WAY  in  which  these  patterns  are  organized 
and  performed  that  makes  cultures  different. 

We  then  looked  at  how  cultures  changed.  Here  we  saw  that 
cultures  could  change  as  the  result  of  IDEAS  or  as  the  result  of 
INVENTIONS.  We  also  noted  that  cultures  changed  by  picking  up  new 
traits  and  by  dropping  old  ones.  Next,  we  examined  in  depth  one 
cultural  pattern  and  saw  how  cultures  differed.  We  also  discovered 
that,  in  many  ways,  cultures  are  very  similar.  This  is  so  because 
cultures  are  created  by  people  who  have  similar  needs  and  who  create 
similar  patterns  to  meet  these  needs. 

"Through  My  Eyes"  dealt  with  ETHNO CENTRISM,  the  feeling  that  a 
group  has  that  their  way  of  doing  things  is  the  best  way.  We  saw 
that  we  must  be  careful  not  to  judge  other  cultures  according  to  our 


own  standards. 
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GLOSSARY 


ANTHROPOLOGIST;  a  person  who  studies  human  cultures. 

BIOLOGICAL  INHERITANCE:  the  physical  characteristics  we  have  that  we 

inherited  from  our  parents,  grandparents,  great  grandparents,  etc. 
These  include  the  colour  of  our  skin,  shape  of  our  nose,  colour  of 
our  eyes  and  hair. 

COUNTER-CULTURE:  a  small  culture  within  the  larger  culture  with 

values  and  ideas  that  are  opposite  to  those  of  the  larger  culture. 

CULTURAL  DIFFUSION:  the  spread  of  ideas  and  inventions  from  one 
culture  to  another  culture. 

CULTURAL  HERITAGE:  those  parts  of  our  culture  that  we  have  received 
from  our  ancestors,  such  as  language,  dress  and  food. 

CULTURAL  PATTERNS:  the  structures  a  culture  sets  up  to  meet  its  needs. 

CULTURAL  TRAIT:  one  specific  part  of  a  culture,  for  example  language, 
law  and  dress. 

CULTURAL  UNIVERSALS:  those  things  which  all  cultures  do  in  order  to 
meet  the  needs  of  the  people  of  that  culture,  for  example, 
obtaining  food. 

CUSTOM:  a  tradition  or  practice  that  is  carried  on  regularly  by  a 
group  of  people,  for  example  birthday  celebrations. 

ETHNOCENTRISM :  viewing  other  cultures  with  the  belief  that  your 
culture  is  the  best;  judging  other  cultures  according  to  the 
standards  of  your  own  culture. 

HUMAN  ENVIRONMENT:  the  ideas,  attitudes  and  beliefs  of  the  people  in 
the  culture  that  surrounds  you. 

INSTITUTION:  an  organization  or  group  formed  for  a  specific  purpose, 
for  example  schools,  churches,  hospitals. 

INVENTION:  something  that  is  completely  new. 

MATERIAL  CULTURE:  all  of  the  items  that  you  can  see,  feel,  taste,  or 
touch  that  are  a  part  of  a  culture. 

MORALITY:  the  judging  of  an  act  as  being  right  or  wrong,  good  or  bad. 

MORES:  the  rules  that  a  society  sets  up  to  control  behaviour  that 

could  seriously  affect  other  people,  for  example  the  laws  against 
stealing . 


NON-MATERIAL  CULTURE;  everything  in  a  culture  that  is  not  a  material 
object;  ideas,  attitudes  and  beliefs  are  all  a  part  of  the 
non-material  culture. 

NORM:  the  normal  or  usual  way  of  behaving  in  a  culture. 

OBJECTIVE:  to  view  something  without  being  in  favour  of  one  side  or 
the  other;  to  be  neutral. 

PEER:  someone  who  is  an  equal  to  you.  Example:  other  students  in 

the  same  grade  are  your  peers. 

PHYSICAL  ENVIRONMENT:  all  of  the  physical  objects  that  surround  you; 
all  of  the  things  around  you  that  you  can  touch,  see  and  feel. 
Example:  walls,  desks,  cars,  houses,  etc. 

ROLE :  what  a  person  is  expected  to  do  or  how  they  are  expected  to 
behave  in  certain  situations.  For  example  a  girl  in  school 
plays  the  role  of  STUDENT  while  at  home  she  might  play  the  role 
of  DAUGHTER  to  her  parents,  and  SISTER  to  her  brother. 

SOCIALIZATION:  the  process  of  teaching  someone  how  to  live  in  a 
culture . 

SOCIAL  VALUES:  the  ideas  that  a  culture  has  about  what  is  good  or 
worthwhile.  For  example:  In  Canada  we,  as  a  culture,  value 
individual  freedom. 

SOCIETY:  a  group  of  people  who  are  joined  together  because  they 
have  something  in  common. 

STEREOTYPE:  a  fixed  set  of  ideas  that  all  members  of  a  group  are 
the  same. 

SUB-CULTURE:  a  group  of  people  that  have,  think  and  do  things 
differently  than  other  people  in  that  culture.  Example: 
teenagers,  Ukrainians. 

TABOO;  something  that  is  strictly  forbidden. 
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TEACHING  UNIT  EVALUATION 


BY  TEACHERS 


The  attached  evaluation  questionnaires  will  help  assess 
the  worth  of  the  teaching  units  in  achieving  the  goals  of  Alberta 
social  studies  education  and  to  provide  data  that  will  be  useful 
in  assessing  the  1978  Alberta  Social  Studies  Curriculum  over  a 
two-year  period. 

Teachers  are  requested  to  send  the  completed  questionnaire 
to  the  Social  Studies  Consultants  at  the  Regional  Office  of  Albert 
Education  in  their  area. 


Regional  Offices  are  located  at: 


Grande  Prairie  Regional  Office 
Alberta  Education 
10014  -  99  Street 
GRANDE  PRAIRIE,  Alberta 
T8V  3N4 


Edmonton  Regional  Office 


Red  Deer  Regional  Office 
Alberta  Education 
4th  Floor 

Royal  Trust  Building 
4814  Ross  Street 
RED  DEER,  Albert^. 

T4N  1X4 


Alberta  Education 
10053  -  111  Street 
EDMONTON,  Alberta 
T5K  2H8 


Lethbridge  Regional  Office 
Alberta  Education 


Provincial  Building 
200  -  5  Avenue  South 
LETHBRIDGE,  Alberta 
T1J  4C7 


Calgary  Regional  Office 
Alberta  Education 
615  MacLeod  Trail  S.E. 
CALGARY,  Alberta 
T2G  4T8 


TEACHING  UNIT  EVALUATION 


BY  TEACHERS 


Part  I:  Identification  Data 

Title  of  Teaching  Unit  _ _ 

Date  of  Evaluation  _ 

Number  of  Times  Unit  Was  Taught  _ 

School  Size  _ 

Years  of  Teaching  Experience  _ 

Part  II:  Overall  Evaluation  of  the  Teaching  Unit 
A.  Format,  Process 

For  items  1-13,  please  rate  the  unit  in  terms  of  the  following 
aspects,  by  circling  the  appropriate  number  on  the  right. 

(Excellent) 

1.  Appropriateness  of  teaching  unit  to 
level  and  ability  of  students. 

2.  Clarity  of  directions  and  procedures. 

3.  Adequacy  of  the  treatment  of  subject 
matter. 

4.  Production  quality  of  prescribed 
resources . 

5.  Integration  of  prescribed  resources 
with  print  materials. 

6.  Production  quality  of  teaching  unit 

7.  Appropriateness  of  length  of  the  unit 

8.  Appropriateness  of  general  format  of 
the  unit  (layout) 


1  2  3  4  5  (Poor) 

1  2  3  4  5 

1  2  3  4  5 

1  2  3  4  5 

1  2  3  4  5 

1  2  3  4  5 

1  2  3  4  5 

1  2  3  4  5 

1  2  3  4  5 


9.  Opportunities  for  evaluation  of 
students'  progress  in  the  unit 

10.  Variety  of  teaching/learning 
activities . 


11. Degree  to  which  the  unit  captured 
the  interest  of  students. 


1  2  3  4  5 


12. Clarity  and  suitability  of  objectives  12345 

13. Overall  evaluation  of  unit  (materials,  1^345 
format  and  process) . 


B.  Relationship  to  Curriculum 

Please  state  your  view  of  the  points  in  items  14-25  by  circling 
the  appropriate  number  on  the  right. 

(a  great  deal)l  2345  (very  little) 


14.  Extent  to  which  the  unit  involved 
students  in  making  decisions. 

15.  Degree  to  which  a  "balance  of 
viewpoints"  was  presented  in  the  unit 


16. Extent  to  which  the  unit  helped 

students  to  see  the  role  that  values  12345 
play  in  making  decisions. 


17.  Extent  to  which  students  increased 

their  sensitivity  to  their  own  value  12345 

positions . 

18.  Extent  to  which  the  unit  helped  to 

clarify  the  Alberta  Social  Studies  12345 

Curriculum  to  you  as  a  teacher. 

19.  Extent  to  which  the  unit  has  helped 

to  develop  inquiry  and  participation  12345 

skills  in  students. 


20. Extent  to  which  the  unit  made  you  as 

a  teacher  more  aware  of  ways  to  teach  12345 
using  an  issue-centred  approach. 


21.  Extent  to  which  the  unit  could  act  12345 

as  a  model  for  you  to  use  in 

developing  your  courses  in  future. 

22.  Extent  to  which  the  unit  served  as 

an  exemplary  treatment  of  the  topic  12345 

in  the  curriculum. 


23.  Extent  to  which  students  became  12345 

involved  in  action  on  decisions. 

24.  Extent  to  which  the  unit  "process 
of  inquiry"  (awareness,  focus  on 

issue,  research,  decision,  action)  12345 

provided  for  a  meaningful  examination 
of  a  social  issue. 


25.  Extent  to  which  your  view  towards 
an  inquiry  approach  has  been  made 
more  positive  (through  using  this  12345 

unit) . 


Written  Comments 


Please  use  this  section  to  comment  in  detail  on  any  points 
raised  in  the  survey.  We  would  be  especially  interested  in 
knowing  if  the  unit  enabled  you  to  teach  the  Alberta  Social 
Studies  Curriculum  more  effectively. 


STUDENT  EVALUATION  OF 


TEACHING  UNIT 


Instructions:  For  each  of  the  following,  circle  the 

response  which  best  represents  your  view. 

Example : 

My  view  of  football  (dislike  it  12345  (like  it 
is  that  I :  very  much)  very  much) 

If  you  liked  it  very  much,  you  would  circle  5. 

If  you  disliked  it  very  much,  you  would  circle  1. 

If  you  disliked  it  somewhat  more  than  you  liked  it, 
you  would  circle  2. 


1.  I  would  say  that 
this  unit  was : 

2 .  This  unit  was 

3.  This  unit: 


4 .  This  unit  was : 

5.  In  this  unit 
there  was : 

6.  In  this  unit 
there  was : 

7.  In  this  unit 
there  was : 

8.  In  this  unit 
I  had : 

9.  In  this  unit  I 
learned : 


(hard) 

(very 

boring) 

(did  not  make 
me  think) 

(too  short) 

(not  enough 
discussion) 

(not  enough 
reading  ) 

(not  enough 
group  work) 

(not  enough 
decisions) 


12345  (easy) 

12345  (very 

interesting) 

1  2  3  4  5  <>adf  rae1  _ 
think  a  lot) 


12345  (too  long) 
1  2  3  4  5 


(too  much 
discussion) 


1  2  3  4  5 


(too  much 
reading) 


12345  (t0°  much 

group  work) 

1  2  3  4  5  V°°.many  1 
decisions ) 


(very  little)  1  2  3  4  5  (a  great  deal) 


10.  The  prescribed 

resources  in  this 
unit  were : 


(poor)  12345  (excellent) 


11.  The  written  materials 

on  this  unit  were:  (poor)  12345  (excellent) 


this  uni t : 

(too  slowly) 

1 

2 

3 

4 

5 

(too  quickly) 

13. 

This  unit  had: 

(no  variety  ) 

1 

2 

3 

4 

5 

(much  variety) 

14. 

This  unit  made  me 

:  (want  to 

1 

2 

3 

4 

5 

(want  to  learn 

forget  the 

much  more  about 

topic  ) 

it) 

15. 

Looking  back,  I 

(  did  not 

(enjoyed  it  a 

would  say  that  I : 

enjoy  unit 

greal  deal) 

at  all  ) 

1 

2 

3 

4 

5 

Please  write  your  views  on  the  following  three  items 
in  the  space  provided. 

1.  What  I  liked  most  about  this  unit  was: 


I 


2.  What  I  liked  least  about  this  unit  was: 


3.  The  changes  I  would  make  in  this  unit  are: 
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